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INTRODUCTION 

The main goal of B.LIVING project is the development of a new European dimension on 

intercultural education in School Education and in Vocational Education and Training, by 

addressing the religious diversity inherent to our multicultural societies, from the human rights 

and from intercultural learning perspectives. 

B.LIVING project is aimed to: 

 empower teachers and trainers to cope with religious diversity and boost intercultural 

education 

 provide vulnerable groups of newly arrived young people (refugees, asylum seekers and 

migrants) with access to intercultural education to allow them to benefit from the 

acquisition of social, civic and intercultural competences 

 provide teachers and trainers with new methodologies and tools for the development of 

a more inclusive education practice 

 

B.LIVING HANDBOOK is the third intellectual output of the project, aimed at the generation of 

dialogical ways in the classroom settings and in non-formal and informal learning environments. 

The present handbook includes definitions, methodological approaches, tips and 

recommendations for VET and School teachers and trainers. This content is structured in six 

learning units: as values and beliefs, identity-self, community, interculturality, interreligious 

learning and conflict management. The handbook has been prepared in accordance with the 

knowledge level of B.LIVING TRAINING CURRICULUM (IO2) and hand-on activities in B.LIVING 

TOOLKIT (IO4)  

In order to bring this handbook to one body six partner organisation has worked together: 

ASDAN (UK), IASIS (Greece), BEST (Austria), INFODEF (Spain), Manisa Provincial Directorate of 

National Education (Turkey) and CIEP, the project coordinator (Belgium) 

 

B.LIVING HANDBOOK is an Open Educational Resource (OER) available in English and in the 

respective languages of the consortium, and accessible through the Training APPs and Learning 

Platform of the project. 
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Aims and Objectives of the Unit 

In this unit, values and beliefs, their possible causes and the differences between them will be 

discussed. The aim is to enable learners to develop insights into areas of knowledge, beliefs and 

thoughts central to an understanding of the modern world. Through their activities, learners will 

be equipped with a range of skills which will help them to make sense of contemporary events. 

 

 Educational use in the level of knowledge  

 list personal beliefs and values regarding own characteristics  

 write a plan for a cultural event 

 sequence information from different sources on topics related to values and beliefs 

 

Introduction  

Although beliefs and values are often linked together, it is also important to delineate the 

definitions for each, in order to understand fully the nature of this unit and its activities. 

Essentially a person’s beliefs and values share the idea of individual choice, meaning a person 

can make personal choices and form personal beliefs. 

The beginning of this is the creation of a person’s own values which generally begins during 

childhood and is shaped by the beliefs and values of close family in particular. This is developed 

further through interaction and society, both of which play a central role in the formation of 

personal beliefs. 

 In terms of beliefs, these are derived from what a person experiences during their life and they 

alter as new evidences or experiences challenge what was previously held.  

A belief can come from different sources, including: 

 a person’s own experiences or experiments 

 the acceptance of cultural and societal norms (e.g. religion) 

 what other people say (e.g. education or mentoring) 

A potential belief sits with the person until they accept it as a truth and adopt it as part of their 

individual belief system. Each person evaluates and seeks sound reasons or evidence for these 

potential beliefs in their own way. Once a person accepts a belief as a truth they are willing to 

defend, it can be said to form part of their belief system. 
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In terms of values, however, these are used by a person to justify behaviours, thoughts and 

deeds. Someone with high moral values, for example, might show signs of integrity, honesty, 

courage, respect, fairness, understanding and empathy.  

Values are stable long-lasting beliefs about what is important to a person. They become 

standards by which people order their lives and make their choices. 

 

A belief will develop into a value when the person’s commitment to it grows and they see it as 

being important. 

 

It is possible to categorise beliefs into different types of values – examples include values that 

relate to happiness, wealth, career success or family.  

 

A person must be able to articulate their values in order to make clear, rational, responsible and 

consistent decisions. 

 

For the basis of this unit, it is important to understand that learners should be able to link both 

beliefs and values to knowledge, skills and competences so that they are able to meet the 

overall objectives of the unit and meet the learning outcomes as stated. 

ASDAN has built a unique learning style over the last thirty years which can be applied in the 

context of teaching and learning of beliefs and values. Based on the famous Kolb learning cycle 

which is defined as, “A four-stage cyclical theory of learning…. is a holistic perspective that 

combines experience, perception, cognition, and behaviour”, ASDAN developed this to include 

distinct and precise skills development and a range of curriculum foci with the ability to deliver 

this at all levels within a qualification framework, addressing the needs of Entry Level Learners 

as well as those up to Level 3 in the United Kingdom. 

Moreover Intercultural learners can need more than academic support to acquire new skills and 

competences and engage with their learning journey. We as teachers also need to explore why 

some learners have not managed to access the educational experiences that they have 

encountered in previous years. When intercultural learners understand and can articulate their 

previous difficulties and present needs, they are far more likely to engage with the difficult (as 

they perceive) path to achievement. 
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Methodology  

ASDAN’s proposed methodology within its Beliefs and Values focus is to include mentoring (and 

coaching) which offers a unique relationship involving the use of a diverse range of skills and 

qualities in order to support others.  

Mentoring is a developmental process, which can occur both naturally and officially to allow an 

individual to share their experience, knowledge and skills with another individual in order to 

benefit the latter’s personal and/or professional development. Over the years, academics, 

authors and practitioners have defined mentoring in many ways, often reflecting the different 

types and applications of mentoring, confusing the issue regarding what mentoring is as a 

generic model or process. 

“Mentoring is one of the best methods to enhance individuals’ learning and development in all 

walks of life” (Klasen and Clutterbuck, 2002, p1) 

Mentoring is very broad and complex, a learning and development process that is difficult to  

define. It has been likened, over the years, with many arts such as coaching, consulting, advising 

and teaching. 

However it becomes clear, when analyzing these comparisons further, that mentoring does not 

represent only one of these arts but actually involves using all of them including other learning 

and developmental techniques. The arts and skills mentioned above are exercised to various 

extents at different points in the mentoring process to meet certain objectives.  

The application of mentoring has not only increased within work but also in education and the 

community for the development of individuals in both a personal and professional capacity and 

it is one of the best methods of improving individuals’ learning and development in all walks of 

life. (Klasen and Clutterbuck, 2002) 

For example, mentoring is now used in Universities, schools and other educational settings to 

help students raise their aspiration and achievement levels, personal and social skills and to 

improve levels of self confidence. Most mentoring processes’ used within educational settings 

involve a student to student type system known as ‘peer mentoring’ or in some cases ‘buddying’ 

whereby older or more experienced students support younger or less experienced students. 

The support is offered in various ways including helping them with their study kills, overcome 

bullying issues and to help them settle in and adapt to a new education environment in general. 
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Many kinds of mentoring processes are implemented in a variety of organisations and 

institutions to meet particular needs. A paring of peers or a “buddy” arrangement at school or 

college for mutual support for example, serves a useful enough purpose. (Murray, 2001) 

Mentoring in the community is also an effective tool and is on the increase, a variety of 

mentoring schemes are implemented in the UK to tackle issues relating to society and social 

welfare and to provide support for a diverse range of individuals and groups who may be at risk 

of exclusion from society. 

“In recent years mentoring has also spread beyond the world of careers and work to embrace a 

wide spectrum of community needs.” (Clutterbuck, 2001, p2) 

The support offered in these various ‘community based’ programs is designed to have a positive 

effect, sometimes on all of its participants (both mentor and mentee), and include support for 

individuals at risk of social exclusion, young people at risk of disaffection, for individuals needing 

emotional support and for the unemployed. 

This course will allow participants to support mentees to overcome barriers in their Lifelong 

Learning journey. The training will offer all participants opportunities to develop appropriate 

ways of responding to vulnerable young people and adults, within a systemic framework. 

In terms of learning outcomes, ASDAN would suggest the following as being appropriate to its 

focus on beliefs and values:  

 To balance the need for flexibility and the importance of boundaries within the learning 

and mentoring relationship.  

 Begin the twin processes of self-awareness and reflexive practice in order to develop an 

effective relationship that is mutually beneficial. 

 Be able to support learners in their understanding of the effects of all aspects of Beliefs 

and Values and how these may manifest in their behaviour and a sense of identity.  

 To be able to use a range of skills and competences to ensure accurate understanding 

and appropriate responses.  

 Develop and demonstrate skills to cultivate learning and emotional development.  

 Ability to guide career development around the concepts of intercultural, inter-faith and 

global citizenship.  

 Be able to identify the principals and prejudices that their judgments are based on.  
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 Be able to balance collaborative and competitive influences in order to work effectively 

with other professional and voluntary staff. 

Tips for teachers & trainers and some key points  

ASDAN would propose the following content and activities around its Beliefs and Values 

curriculum to be used by teachers and trainers: 

 A diverse range of learning activities and styles of learning 

 Mentoring and coaching interventions.  

 Strategies for developing and sustaining self-awareness though reflexive practice 

including planning and reviewing practices.  

 Developing multiple skills and competences for engagement, understanding and 

responding.  

 Strategies to develop learning capacity of participants.  

 Delivering all learning activities within a reflexive and non-oppressive framework.  

 The understanding of responsibilities about confidentiality and safeguarding.  

 Strategies to deliver career guidance and preparation for intercultural initiatives.  

 Cultivating and collaborating with supported network of individuals and 

organizations from multi-faith and intercultural backgrounds.  

 

Recommendations  

 Create a safe learning environment 

 Engage in activity-based learning  

 Celebrate diversity within the group of learners  

 Use staff trained in mentoring and coaching as a priority 
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Aims and Objectives  

In this unit, the role of religion/culture in connection to self and identity will be discussed. 

Learners will understand how identity and self can have an impact on actions and behaviours. 

The aim is to facilitate learners to realize their identity, to better understand their journey, 

where they are and where they want to go, to discover communalities and to transform 

differences into assets. 

 Educational use in the level of knowledge  

• recall general aspects of identity and understand that it refers to self-understanding and 

self-esteem 

• distinguish between own cultural influenced principles to those of other cultures 

• list levels of self-confidence (what makes them feel confident) 

 

Introduction  

In academic fields, such as sociology, psychology, education and psychiatry there has been a 

growing interest in the relationship between religiosity, spirituality and self-identity (Ellison & 

Levin, 1998). Theorists like Jung (1969), Fromm (1941), Allport (1967), Maslow (1964) and Frankl 

(1964) have posited that religion or spirituality must be considered for a holistic understanding 

of the person (Hill et al., 2000). Frankl (1964) associated spirituality with finding meaning in life. 

He concluded that an innate need human beings is to find meaning in life and suggested that 

meaninglessness is a major existential issue that may result into various pathologies (Hussain, 

2011). Carl Jung was interested in the spiritual aspects of human beings and identity of the self. 

In fact he believed that an important task for psychology is the perception and observation of 

religious and spiritual experiences (Jung, 1968). He further believed that all persons who are 

concerned with self-awareness and personal growth show interest in spirituality (Jung, 1969). 

 

Significant advancements in the study of self-identity development have occurred in recent 

decades (Leak, 2008). Erikson’s (1963; 1968) psychosocial theory of life span human 

development has emphasized identity formation processes, for example paid employment, 

relationship, and gender-role domains, during adolescence and early adulthood and interest in 

spirituality and religion (Erikson, Erikson, & Kivnick, 1986). He further contrasted faith with 

doubt and explained that healthy adults nurture their spiritual tendencies in order to examine 

how people know and understand themselves (Erikson, 1962). In Erikson’s thinking (e.g., 

Erikson, 1963) personality maturity is linked with spiritual maturity because both focus on the 

hope–trust–faith nexus, self-transcendence, and a generative involvement with the world 
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(Emmons, 1999). Hoare (2002) stated that development “always moves toward human others 

and toward the Ultimate Other” (p. 85). 

Marcia (1966) proposed that spirituality, religious orientations and commitment as interacting 

processes of all domains of identity formation, including religious identity are included in 

identity development. Erikson’s (1963; 1968) theory posits that a sense of identity is forged 

through the interaction of individual characteristics and experiences with historically specific 

societal mores, expectations, and opportunities, functioning to provide “both a persistent 

sameness within oneself (self-sameness) and a persistent sharing of some kind of essential 

character with others” (Erikson, 1980, p. 109). Thus, spiritual identity is defined as a persistent 

sense of self that addresses ultimate questions about the nature, purpose, and meaning of life, 

resulting in behaviours that are consonant with the individual’s core values. Spiritual identity 

emerges as the symbolic religious and spiritual content of a culture is appropriated by 

individuals in the context of their own life (Leak, 2008). A sense of spiritual identity is a role-

related aspect of an individual’s overall sense of ego identity (Cote & Levine, 2002). 

 

Drawing from the growing cultural diversity and religious plurality in todays’ societies, the 

teaching of intercultural education, interreligious dialogue and self-identity is a vital point for 

education and society. Radically new practices should emerge while academic literature is 

playing catch up with the issue.  

 

Methodology  

 

Intercultural education often takes place within religion education (Leak, 2008). Two 

dimensions resulting from the interreligious learning are formulated, learning from religion or 

learning about religion. Both dimensions are needed in the intercultural education and 

interreligious dialogue. Learning about religion, in terms of having information and a complete 

story about different religions/cultures in order to prevent stereotyping. Learning from religion 

approach is concerned with developing pupil’s reflection on and response to their own and 

others’ experiences and religious practices (Keast, 2006).  

 

Learning about religion could be approached with non-formal education methodologies and 

individual studying. Learning from religion can be approached through non-formal education 

methodology in order to assess the relevance of the individual with religion; enhance the 
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development of various intercultural skills; and making sense of the knowledge and 

understanding of religion and culture (Keast, 2006).  

Questions raised about religion might include « What does the individual learn about him/herself 

from religion? », « What does the individual learn about his/her background, family, wider society 

and culture? ». Both dimensions are involved in the interreligious dialogue as part of the 

intercultural education. However, there might be real learning from religion about one’s self and 

community thus self-identity however, learning for religions might not lead to learning about 

self-identity.  

 

1) Distancing methodologies: Learning from religion and self-reflection about one’s identity 

is very sensitive aspect. For most adults and children, religion and spirituality are very 

personal and private. There are also issues of difference within and between religious 

communities. For these reasons, distancing methodologies and techniques are proposed 

which are indirect and allow study and learning to happen in a safe way. Examples of 

distancing techniques: 

 

 Provide details about religious/spiritual faiths, beliefs, practices from well-known 

philosophers, religious leaders, in any case powerful-influential figures. Forums, 

videos and internet may be used as information sources and stimulate further 

self-reflection on religious/spiritual self and practices  

 Imagined characters that have similar elements as the target group (young 

people, immigrants etc). The imagined characters’ videos or stories can serve as 

a bases again for identification and self-reflection which are safe examples. 

 

2) Simulation methodologies: Simulation helps creating a structured real life situation that 

is distanced from the individuals but they can relate with it and develop points of 

understanding a self-reflection about how the religious/spiritual identities influence the 

self-identity. 

 

 Case studies that represent religious differences, conflicts of different 

values/ethics and moral dilemmas that steam from different religious and 

cultural backgrounds.  

 Simulated situations with questions for diverse opinions, plurality and dialogue. 
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3) Individual self-reflective activities that stimulate self-reflection about the influence of 

cultural origins, religious practices and spiritual/religious faith on the self-identity and 

behaviours.  

 

The Interpretative Phenomenological Approach (IPA) seems to be the most appropriate 

approach to embody religious diversity and self-reflection in an intercultural-oriented education. 

Phenomenologies of the learners’ experiences are the core consideration; giving emphasis to 

the subjective nature of their experience (Smith & Osborn, 2003; Moustakas, 1994). In other 

words, the phenomenological approach in learning of religious and spiritual diversity gives 

emphasis on the understanding of how the world feels like rather to how the world objectively 

is. The self-reflective knowledge is increased as well as empathy towards different religious 

beliefs. The interpretative method within the phenomenological approach considers the 

diversity among the experiences and constructs the meaning-making for the individual. 

Therefore, learners are reflexive in make sense of the different religious-cultural orientations as 

well as how the influence on self-identity is unique and different for each individual. The 

interpretative phenomenological approach provides the space for self-reflection and self-

assessment in the learning process. The two key elements of the interpersonal 

phenomenological approach are: 

 

 Learners are re-assessing their understanding of their own perception of the world 

 Learner constructive, sensitive critique of the issues presented 

 Distancing the learner from the objectivity of religion/spiritual facts and focusing on the 

subjective experience thus allowing self-reflection 

 

Tips for teachers & trainers and some key points  

 

 You don’t necessarily have to come from a mixed interreligious/ cultural background 

but what you must have is in-depth knowledge of another culture and some basic 

elements about the other religions. As well as especially understanding a foreign 

culture, you need to be fully aware of your own. This is usually acquired working in a 

country or visiting for professional or business purposes.  

 Stereotypes, taken-for-granted beliefs about our counterparts’ habits and 

behaviour, can affect our own attitudes and expectations when communicating with 

other cultures. The main purpose of stereotypes is to help us when we are dealing 
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with a culture we do not know and to give us the illusion of a predictable pattern we 

could learn and thus know how to react to any given cross cultural/ interreligious 

situation. Whether stereotypes are commonly shared among society or 

progressively developed through our direct experience in cross cultural relations, it 

is crucial to keep questioning their relevance. By doing so, we would certainly 

prevent ourselves from judging our international counterparts on the basis of wrong 

assumptions leading to inappropriate cross cultural behaviour and critical incidents. 

 Will be easier for you as a trainer/ counsellor to adapt yourself to the different 

training/ business settings. If you are going to be teaching people in call centers, you 

need call center experience; if you are going to be teaching managers to manage 

multicultural/ interreligious teams, you need to have done it yourself. A knowledge 

of how businesses operate, the issues they face and the people involved all help 

when designing and delivering courses. Work experience is probably one of the 

most important things that a newcomer to cultural training needs in order to be 

taken seriously. 

 Most people move into cultural / interreligious training following a stint abroad, 

either working, volunteering or even travelling. Spending time and working in 

another country opens your eyes to the ways in which people differ when at work, 

as well as outside of it. It makes you question your own culture and values and the 

first-hand experience of culture shock and homesickness are invaluable. 

 Even if you have the most in-depth knowledge of a culture or country/ religion, have 

the best slides with the best agenda, you will fail if you can’t teach people. Being a 

trainer is about opening doors for people to help them engage with, understand, 

process and respond to new ways of thinking, being and doing. Cultural training/ 

with interreligious elements is no different.  

 “Social skills to make a connection at the beginning of the day. Presentation skills to 

keep up engagement and interest. Room skills to handle the technology and 

exercises. And time keeping - no one likes it when the trainer is drifting on or making 

them late for lunch.” Advices by trainer/ expert Mr Matthew Hill will help you to 

facilitate your training work! 

 Strong written skills are essential as trainers must prepare proposals, 

questionnaires, handouts, reports, slides and the like. Having the ability to word 

things clearly and succinctly in a structured, purposeful manner is very important. 

 Intercultural training is not all about national cultures either. It may involve different 

corporate, regional, generational, professional, educational or other groups. Being 
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an intercultural trainer often involves thinking on your feet and outside the box. In 

order to assess the client’s situation, then design, develop and deliver the best 

program requires flexibility and creative ways of looking at the world. That makes it 

extremely rewarding and varied. It also could be argued that the work we do is more 

important and valuable than ever, in this increasingly globalized yet divided world. 

 In order to succeed however, you do need highly developed skills, knowledge and 

experience and there will be certain requirements that most potential employers or 

clients will be looking for, in addition to individual specializations. 

 And here you can find a useful list with Key – competences and skills required for an 

intercultural trainer by trainer /expert Mr. Randy Glasbergen (2002): 

1. Extensive, significant intercultural experience; this may include living or working 

internationally, in roles which require intercultural interaction. Trainers also need to 

demonstrate the ability to learn from their experience, and apply the learning to 

intercultural situations. 

2.  Professional and organizational experience and knowledge: so you can understand 

the needs of the people you are working with or training, what motivates them, how 

their performances are measured and relate to the kind of issues they face, e.g. 

building an intercultural team, communicating with virtual teams, or conflict 

resolution across cultures. 

3. Training, facilitating, presentation and coaching skills are worth investing in and 

developing. 

4. Intercultural knowledge of the theories, models, frameworks, e.g. Cultural 

Intelligence (CQ)) and how to apply them: attend a train the trainer course, read the 

work of specialists in the field. (Hall’s iceberg model of culture and Hofstede’s 

dimensions of culture are well-known but more current scholars like Milton Bennett 

and Helen Spencer-Oatey are useful resources).  

5. Your own special areas of interest or expertise and create your own U.S.P. This could 

be specializing in particular regions of the world, or specific countries or a particular 

professional background, industry or a certain community or area in which you have 

expertise e.g. the legal profession, the automobile industry, advertising or sports.   

6. People skills: different employers and clients will be looking for different skillsets 

and expertise, but they will also look for someone who is pleasant and personable to 

work with, as well as professional and reliable. 
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Recommendations  

 

 Read Books – there are 100s of books on the topic of cross cultural, intercultural and 

some for interreligious communication. Find a reading list, research some of the big 

names in academia and read about their theories, delve deeper into your culture/country 

of interest and see what has been written thus far. 

 Find your local Society for Intercultural /Interreligious Education, Training and Research and 

join up. Find out if they have any events coming up and attend them. This is a great way 

of fast-tracking yourself into the industry as you will meet not only trainers, but training 

companies, academics and many others interested in the field. 

 Go travel or work abroad – if you are yet to spend time abroad, then its critical you do so. 

If you have a specific country that you want to train on, go and spend time there to learn 

more about it, see more cities, meet more people, scratch the surface and if possible 

find a job. 

 Take a Course – if you feel you are ready to become a trainer there are now train-the-

trainer courses specifically aimed at those wanting to get into cross-cultural training 

with interreligious elements. The qualification will help in establishing you as a credible 

trainer. 

 Get Experience – get whatever experience you can and wherever you can get it. If that 

means working for a relocation company, or shadowing a cultural trainer or becoming 

an admin assistant for a training company then do it. 

 And of course, incorporate B.LIVING methodologies and material in your everyday 

counselling work, test it and implement it/ even go one step further and develop it in 

another level or extension  
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Aims and Objectives  

 In this unit, the impact of communities on the individual will be discussed. The relation between 

learners and community will be analysed focussing on different aspects that characterise 

communities and the role of culture for them. The aim is to support learners in participating 

actively in their community and explore ways to find and overcome communal obstacles. 

 Educational use in the level of knowledge  

• identify the relation between individual and community and how it shapes  the 

characteristics, beliefs, values and self-esteem  

• describe  the reasons or source of prejudices, stereotypes and their unfair effects on 

communities  

• define  different values and cultural elements  in a community 

Introduction  

In this unit, the relation of the individual and the community is the main focus of learning. Each 

person is part of a community, either active or passive, voluntarily engaged or due to family or 

religious roots. It is interesting to examine the relationship between individual and community in 

terms of learning, since it can be assumed that the two factors are interdependent. That means 

that they are mutually influencing, shaping and changing.  

The differences between the individual and the community can be drawn from opinions, 

attitudes and values. These distinctions are often difficult to recognise because, as previously 

described, certain standards are always shaped by the community and the cultural background. 

Therefore, it is necessary to encourage participants' self-reflection and to open their eyes to 

how prejudices and stereotypes are formed in order to critically question them. 

This unit will focus on practical activities, in which participants are asked to actively contribute. It 

includes group works, role plays, simulations etc. that target their perceptions of values and 

certain standards. They have to experiment and be attentive to their own behaviour and how 

their knowledge and attitudes are shaped. It requires an honest and open-minded attitude to be 

able to actively participate and learn effectively from this unit.  
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Methodology  

In order to highlight the approaches described above, the theory of “experiential learning” was 

chosen. Although it is not exclusively dedicated to intercultural learning, its main principles 

complies with the approaches used in the unit and which are considered as beneficial for 

intercultural learning.   

David Kolb further developed concepts of the early  1980's by Mezirow,  Freire and  others, who 

considered learning as a cycle that involves  the processing of  information, which follows a  

critical  reflection  of this experience  and  later  leads to action,  which itself becomes a concrete 

experience for  reflection  (Rogers,  1996). This reflection involves the explanation of the 

process, which can be communicated to others.   

Kolb refined this concept of reflection and divided it into separate learning activities/stages: 

 

 Stage 1 - Concrete Experience (Awareness) 

 Stage 2 - Reflective Observation (Making Sense of the Experience) 

 Stage 3 - Abstract Conceptualization (Generalizing, theorising) 

 Stage 4 - Active Experimentation (Application to my world) 

 

1. In a first step, a Concrete experience in form of a new situation is encountered. Also, 

existing experiences can be interpreted in a new way. 

2. In a second step, this experience is interpreted by Reflective observation. This step is 

particularly important, if inconsistencies occur between experience and understanding.  

3. The third step, Abstract conceptualisation, describes the creation of a new idea or the 

adaptation of an existing concept that needs to be modified to fit the new experience. 

4. Finally, the learner tests this new idea in her/his environment through Active 

experimentation. 

 

Summarising, these stages can be put into practice by appealing to them with appropriate tools. 

In the first stage, the individual or group simply carries out the task and is usually not reflecting 

it, thus but carrying it out with intention. 

By reflecting, the person steps back from the task involvement and reviews his/her perception 

and actions. The skills of paying attention and noticing differences helps to identify subtle 

events and to explain them clearly to others.  
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The person`s values, attitudes and beliefs influence the communication of the experience and 

distinction of certain events. Therefore, also vocabulary is also influential in order to verbalize 

and discuss ones perceptions. 

In frame of conceptualisation, people start to interpret certain events and relationships 

between people, cultures and values.  

Finally, the reflection and newly acquired understanding enables people to make predictions 

about certain events, there and others behaviour and actions to be taken.  

 

Tips for teachers & trainers and some key points  

 Experiential learning highlights that people learn effectively from their own experiences 

 It highlights the practical aspects and focuses more on action than on knowledge 

 It makes  behaviours  and  attitudes  visible, which facilitates to work and address them 

 Theoretical explanation is not enough, but action have to  be experienced in order to 

improve own behaviour 

 Learning experiences should be included  

 Through experiential learning change in behaviour and attitude can be achieved 

 Individuals ideas and choices are considered 

 Experiencing something new or viewing something different is more important than 

concrete results  

 Reflection creates awareness that is considered as prerequisite for intercultural 

understanding  

 Understands that to be remembered over a long period of time the learning process 

 Experimental learning should be enjoyable, motivating and rewarding 

 

Recommendations  

It can be useful to experience methods as a participant before conducting them. It is required to 

organise, moderate and anticipate the outcomes but also to be able to deal with unexpected 

ones. Professionals should be reflected and aware of own opinions in order to be able to work 

with interpretations and reflections of participants. Although the programme should not be 

strictly planned, it is recommended to set objectives and a frame. For the choice of the 

methods, it is recommended to consider participants needs and choose those, which don`t 

overwhelm participants or make them feel uncomfortable, as religion and culture can affect 

sensitive points.  
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Besides the choice of the method, it is beneficial in view of experimental learning to carefully 

prepare debriefing and feedback. Finally, the professional should be aware and prepared to deal 

with unexpected outcomes or resistance, because learning in general is an individual process, 

which is perceived differently, and the experimental practice can lead to misunderstandings or 

different opinions, especially regarding sensitive topics.  
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Aims and Objectives 

In this unit, cultural similarities and differences will be discussed. The concepts of 

“interculturality” will be evaluated by linking it to real-life situations. The aim is to guide learners 

towards appreciation of diversity, promoting awareness of the positive value of cultural 

diversity and its contribution for humanising globalization and establishing permanent peace. 

 Educational use in the level of knowledge  

• define the term "interreligious" and explain related concepts 

• list aspects of interreligious learning environments 

• identify conditions and common principles and goals that are important for a beneficial 

interreligious learning environment 

Introduction 

Interculturality can be seen as ability to interact with people from different cultural backgrounds 

using authentic language appropriately in a way that demonstrates knowledge and 

understanding of the cultures. It is also the capacity to experience the culture of another person 

and to be open minded, interested and curious about that person and their culture. 

More specifically, the word “Culture” could be understood as referred to the products, practices 

and perspectives of a target group of people or target culture. On the other hand, 

"Interculturality" could be seen as the interaction of people from different cultures and the 

understanding of another culture, so that the language used is appropriate to the context and 

audience.  

In this sense, being competent in interculturality depends not only in having cultural knowledge 

but also on attitudes, beliefs, values and interpersonal skills. For instance, one person can know 

the language and not know how to interact with a specific audience, and therefore not being 

understood. 

In the modern world interculturality is becoming increasingly important as many people migrate 

from one country to another to escape from conflict, persecution, poverty or to reunite families. 

Interculturality is also a useful resource in order to face problematic situations related with 

stereotypes, prejudice and discrimination, which can lead to episodes of racism and xenophobia. 

There are several social and personal benefits promoted by interculturality: 

 Promotion of cultural diversity and cultural adaptation 

 Facilitate approximation process among people with different cultural background 

 Enhance cultural enrichment and creativity 
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 Facilitate educational, social and labour integration of migrants 

 Provide strategies to manage stereotypes, prejudices and discrimination 

 Facilitate understanding among different religious perspectives 

Due to all these factors, Interculturality is one of the most relevant competences for teachers 

working in interreligious learning environments. Could be said that it is the basic competence 

required for the proper development of the other intercultural competences 

Learning approaches and methodologies 

The first methodological approach regarding interculturality is the necessity to be aware of the 

existence of cultural minorities in the interreligious learning environments.  

School and VET teachers, trainers, educators and counsellors addressing religious diversity, 

should develop interculturality as a key competence when dealing with students with different 

cultural background, mostly migrants conforming cultural minorities. This will help these 

professionals to handle religious diversity in positive and dialogical way, in the classroom and in 

non formal and informal settings. 

Interculturality will help school and VET professionals to comprehend the meaning and influence 

of cultural identity, to be aware about cultural differences and to have a critical attitude towards 

any form of discrimination toward these cultural minorities.  

The cultural and religious background of migrant students differ from the local cultural identity 

and patterns, making them a particularly vulnerable group, facing several difficult situations: 

 strong difficulties for social and cultural adaptation, including intolerance and 

xenophobia 

 lower opportunities in educational system and weak personal and social networks  

 specific motivation and needs, not necessarily the same that bigger groups, based on 

their cultural and religious background 

There are different definitions of what constitutes a cultural minority, but a number of features 

can be attributed to these groups: a proper collective name, shared myths of origin and cultural 

characteristics, such as language, religion, traditions and customs that distinguish a given group 

from others. Besides, what makes a cultural group a minority is a numerically and politically non-

dominant position in a state of which they are citizens. 

The majority of European countries have these minority groups populations, and they can be 

nationals (like Albanians in Kosovo), transnational (like Gypsies) or migrants (Maghreb migrants 

in Spain or Turkish in Germany) 
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The second methodological approach for school professionals working in interreligious learning 

environments is the need to identify, be aware and avoid of stereotypes, prejudice and 

discrimination. 

A clear explanation of these concepts can be offered by social psychology and the so called 

“ABC principle”: Affect, Behaviour and Cognition.  

The Cognitive component in our perceptions of those members belonging to other cultures or 

religions is the Stereotype. Stereotype can be defined as the positive or negative beliefs that we 

hold about the characteristics of social or religious groups or cultures. For instance, people may 

think that “Muslims are violent”, “Frenchs are romantic”, “old people are boring”. And those 

beliefs tend to be used to guide our actions toward people from those cultural or religious 

backgrounds.  

In addition to stereotypes, people may also develop Prejudice which is and Affective 

component. Prejudice can be seen as an unjustifiable negative attitude toward a group or the 

members of a culture or religion. Prejudice can take the form of disliking, anger, fear, disgust, 

discomfort, and even hatred. That is, the kind of affective states that can lead to develop 

external behaviours. In this sense, stereotypes and prejudices are problematic because they may 

lead us to create a type of Behaviour that we call Discrimination. That is, an unjustified negative 

behaviour toward members of a group, culture or religion, based on their membership. 

The following figure (ABC principle on interculturality. Source: Social Psychology Principles. 

2012), focused on an interculturality approach, shows how this three stages influence and 

feedback each other. 
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School and VET professionals should take advantage of the competences related with 

interculturality in order to identify stereotypes, prejudices and discriminating behaviours. 

Furthermore, these professionals should avoid these negative concepts by means of managing 

and applying the appropriate strategies, that is: 

 analyse and value the impact of stereotypes, prejudices and discriminatory behaviours in 

oneself and in the interreligious learning environment 

 identify strategies for the management of stereotypes, prejudices and discriminatory 

behaviours in the classroom and in non formal and informal setting 

 put into practice strategies to facilitate the approximation process of students with 

other cultures and religions 

 

Finally, a useful theoretical approach for school and VET professionals working in interreligious 

learning environments is the Cultural Dimensions Theory, developed by Geert Hofstede. This 

theory has been widely used in several fields as a paradigm for research, particularly in cross-

cultural psychology, cross-cultural communication, and international management. So far, this 

theory constitutes the most comprehensive study of how values are influenced by different 

cultures, including a strong connexion with the religious background of these cultures. 

The model consists of six dimensions which represent independent preferences for one state of 

affairs over another that distinguish countries rather than individuals. By putting together 

national scores -from 1 to 120- this model allows international comparison between cultures.  
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By means of cross national studies and surveys (as the World Values Survey) 93 countries have 

been included in this comparative research model by 2010.   

These are the six cultural dimensions: 

 Power Distance Index (PDI). It refers to the extent to which the less powerful members 

of organizations and institutions (i.e. enterprises, family) accept and expect that power 

is distributed unequally. 

 Individualism versus Collectivism (IDV). It refers to the degree to which people in a 

society are integrated into groups. That is, from societies emphasizing the “I” versus the 

“We”, to those societies in which tightly-integrated relationships tie extended families 

and others into in-groups. 

 Masculinity versus Femininity (MAS). This dimension consider “masculinity” as a 

preference in society for achievement, heroism, assertiveness and material rewards for 

success; and “femininity” as a preference for cooperation, modesty, caring for the weak 

and quality of life. 

 Uncertainty Avoidance Index (UAI). It refers to a society's tolerance for ambiguity, in 

which people embrace or avert an event of something unexpected, unknown, or away 

from the status quo. 

 Long Term Orientation versus Short Term Normative Orientation (LTO) This dimension 

associates the connection of the past with the current and future actions/challenges. 

 Indulgence versus Restraint (IND) This dimension consider “indulgence” as a society 

that allows relatively free gratification of basic and natural human desires related to 

enjoying life and having fun; and “restraint” as a society that controls gratification of 

needs and regulates it by means of strict social norms. 
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Tips for teachers & trainers 

 To appropriately interact with students and families from different cultural and religious 

backgrounds is necessary to use authentic language appropriately in a way that 

demonstrates knowledge and understanding of these cultures and religions 

 In order to apply interculturality, School and VET professionals should promote ways to 

experience themselves other cultures and to be open minded and interested about the 

cultural and religious background of their students 

 It is important for school teachers and trainers to have cultural knowledge but is also 

crucial to work on personal attitudes, beliefs, values and interpersonal skills 

 Interculturality is a useful resource to face problematic situations related with 

stereotypes, prejudice and discrimination, helping to avoid potential episodes of racism 

and xenophobia 

 Interculturality is one of the most relevant competences for teachers working in 

interreligious learning environments, helping them to comprehend the meaning and 

influence of cultural identity, to be aware about cultural and religious differences and to 

have a critical attitude towards any form of discrimination  

 Cultural minorities share basic characteristics as language, religion, cultural traditions 

and customs, and usually have a numerically and politically non-dominant position  
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 School and VET professionals need to be aware, identify and avoid stereotypes, 

prejudices and discriminating behaviours against cultural minorities, in the classroom 

and in non formal and informal setting 

 The most basic strategy to manage religious diversity consist on analysing the impact of 

stereotypes, prejudices and discriminatory behaviours in oneself and in the interreligious 

learning environment 

 The most basic practice to promote an interreligious learning environment is to facilitate 

the approximation process of students with different cultures and religions 

Recommendations: 

School and VET teachers, trainers, educators and counsellors addressing religious diversity, 

should develop interculturality as a key competence when dealing with students with different 

cultural and religious background.  

The management of interculturality will help school and VET professionals to recognize and deal 

with the differences between cultures and religions in perceiving the world, as well as to 

promote a proper and rich interaction between students from different cultural and religious 

backgrounds.  

Interculturality will help school and VET professionals to handle religious diversity in positive and 

dialogical way, in the classroom and in non formal and informal settings.  

Furthermore, being competent in Interculturality will help these professionals to comprehend 

the meaning and influence of culture, religion and cultural identity among their students and its 

influence in the educational system; to develop awareness and foster respect and tolerance 

about cultural and religious differences; and to build a critical attitude towards intolerance in the 

classroom. 

 

 

 

 



 B.LIVING HANDBOOK V1 
 

 

 

 



 B.LIVING HANDBOOK V1 
 

 

Aims and Objective of the Unit 

 In this unit, interreligious learning environments will be discussed. The aim is to support 

learners` understanding about concepts of religion/culture, and the impact on teaching and the 

learning environment. They will be dealing with circumstances which can lead in such 

environments and approach and moderate an interreligious learning setting, applying adequate 

methods and demonstrating self-reflection and critical attitude. 

Educational use in the level of knowledge  

• define the term "interreligious learning" and explain related concepts 

• list aspects of interreligious learning environments and identify conditions and common 

principles and goals that are important for a beneficial interreligious learning environment 

Introduction 

Interreligious learning can be understood as learning through interfaith interaction which is 

characterized by understanding, respect, openness and cooperation among differences. Local 

interfaith contact is of great importance and a matter of sensitivity. It contributes in helping to 

create an integrated and cohesive community at ease with diversity. In this way, the schools and 

VET centers can be taken as  places to prepare for a heterogenous  and cohesive society. This 

preparatory phase is also indicated in Programme for International Student Assessment (Global 

competency for an inclusive World: https://www.oecd.org/education/Global-competency-for-an-

inclusive-world.pdf) that schools will continue to play an important role in helping students to 

live together. The way in which education systems respond to social increasing social 

heterogeneity has a significant impact on the well-being of all members the communities they 

serve. Enhancement of empathy skills and intercultural activities are therefore a need for 

learning environment. From this point, in this unit we aim to provide in-depth knowledge on 

interpretive approach through which interreligious learning can be successfully implemented in 

learning environments 

Interreligious Learning and Definition of  Interpretive Approach 

Interreligious Learning aims to guide multi-religious environments through sensivity, knowledge 

and skills for learners to act in a more conscious and sensitive way. Relatedly, interpretive 

approach is an educational process enabling trainers and learners to comprehend and cope with 

religious diversity in order to create justifiable and peaceful learning communities. The approach 

is  also one of the illustrative and didactic approaches recommended in the Council of Europe 

publication Signposts( Council of Europe, July 2016: Policy and Practice for Teaching about 

https://www.oecd.org/education/Global-competency-for-an-inclusive-world.pdf
https://www.oecd.org/education/Global-competency-for-an-inclusive-world.pdf
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Religions and Nonreligious World Views in Intercultural Education , Jackson R, 2014) 

Accordingly,  the events of September 11, 2001 in New York and Washington and the riots in the 

North of England during the summer of 2001, and their ongoing consequences, show a 

continuing need for children and adults to learn techniques for understanding and analyzing 

religious and cultural material. Stereotypes and simplistic representations, so common in 

popular media, need to be countered through helping people to achieve some independence in 

making their own interpretations and judgements about religious and intercultural issues. 

(Jackson R. 2002) Rather than functioning as an informative methodological guide to religious 

education, the aim of interpretive approach is to provide tools for understanding of different  

religious languages and practices. These tools representing a combination of practical 

experiences of teachers,  trainers with reflections on reading from a variety of sources, including 

theology and religious studies, ethnography, social psychology, cultural history and phylosophy 

are usable by people from religious and non-religious backgrounds. The approach thus draws on 

an eclectic mix of ideas from those who have set out to understand the beliefs and thinking of 

others . Their use requires sensitivity reflected in a wish to understand other ways of life in their 

own terms and understand the inner worlds of others. With regard to the “representation” of 

religions, the interpretive approach uses three levels. The first and  broadest level is the “belief 

level » which represents “religious tradition” or “religion” Thus individuals drom different 

religious backgrounds encompass all the different denominational and cultural manifestations 

of their religion or belief. Each of the participants can gradually form their own idea of the 

religious traditions and beliefs. Everytime they learn something new, their previous 

understanding of religion is challenged and might be modified. A discussion and analysis of key 

concepts fits best to this level and can help to give a provisional framework for understanding 

that can be modified as more learning takes place. The second  level is “group”. This might be 

families from denominational or ethnic group whose members mainly practise a particular 

religion-or some combination of these. A project based on after-school activities including 

families  for example with   Islamıc& Pakistani, Indian&Hindui, Orthodox &Russian etc would be 

informative for group members’ children through interaction. The third level is that of the is that 

of the “individual” believer. Every individual is unique, but each person practising a religion 

usually belongs to a religious group which has a relationship with the wider religious tradition. It 

is at the the level of individual that we can appreciate best the human face of a belief system or 

religion and hear personal stories that break stereotypes of whole religion. Using resources, 

from history of the portrayal of religions for example, the approach critises the representation 

of “world religions” as homogeneous belief systems. Interpretive Approach pictures religions 

more flexibly in terms of a relationship between individuals who usually belong to a particular 
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group (such as nominations and sects) and the religious traditions. The study of individuals, in 

the context of various groups with which they are associated can inform an understanding of 

“religions” Similarly, key concepts from the religions can be exemplified  and enlived through 

the consideration of particular examples of religious faith and practice. In the level of 

interpretation, it requires a comparison and contrast between the learner’s concepts and those 

of the “insider” The approach moves backwards and forwards between the “insider”’s concepts 

in comparison with their nearest equivalent in the student’s experience. Precision, which is 

described in sensitive education of high  importance and a necessary condition  for the student 

is very important for empathy.  The other aspect of this hermeneutical approach lies in applying 

the model of representation moving to and fro between individuals in the context of their 

groups and the wider religious tradition. These two elements overlap in practice. As for 

reflexivity, the interpretive approach does not only set out to increase knowledge. It takes the 

view that, in order to increase understanding, pupils need to reflect on the impact on their new 

learning on their previous understanding. Thus reflexivity covers various aspects of the 

relationship between the experience of students and the experience of those whose way of life 

are attempting to interpret. The following three elements are especially important: 

 Learners re-assess their understanding of their own world view (called “edification” in 

the interpretive approach); 

 Learners make a distanced critique of material studied; 

 Learners develop a running critique of the interpretive process through reviews of 

methods of study-class discussion of methods becomes a part of  the subject studied 

Tips for teachers  

The interpretive approach  provides tools for developing understanding of different religious 

traditions that can be used by all children of school age. The interpretive approach aims to 

increase knowledge and understanding and it sets out neither to promote nor to undermine 

religious belief. The interpretive approach takes account of the diversity that exists within 

religions, as well as between them, and allows for the interaction of religion and culture, for 

change over time and for different views as to what a religion is. It can begin with examples 

from religious traditions, or it can begin with students’ questions and concerns. This does not 

matter, provided the three key inter-related concepts of representation, interpretation and 

reflexivity are covered. The interpretive approach does not impose any particular view of the 

nature of truth on to learners. The intention is to enable learners to formulate their own views 

and to relate these to their previous learning and understanding.(Jackson,R.  2009,  European 
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Wergeland Centre) The exploration of the relationship between the mentioned different 'levels' 

can be liberating. You do not feel that you have to know everything, because every example 

studied illuminates the wider picture. The approach is very flexible.  

You may find some of these suggestions useful in preparing material for teaching:  

 Be aware of your own previous knowledge and assumptions.  

 Think about the ways in which you interpret what you find. Do you find yourself 

making connections (bridges) between your world(s) and the worlds of those you 

are meeting?  

 Notice how you revise your understanding of each tradition as you encounter more 

examples of its practice.  

 Avoid, if you can, generalizing about a religious tradition. ‘Some’, ‘a few’ and ‘many’ 

are useful words to use when teaching about religions. Even more useful is the 

three-fold structure of individual, group and wider tradition introduced above. One 

theme that will recur is diversity; and the need to identify strategies that you and 

your colleagues can use to prevent stereotyping.  

 Identify ways in which you can implement the three-fold structure (representation, 

interpretation, reflexivity) to help you organize material about each 

tradition/religion effectively.  

 Building a vocabulary/concepts list for each tradition will be helpful.  

 

Recommendations  

The interpretive approach helps learners to engage in differences. Whatever differences there 

might appear to be between the student’s world view and the way of  life being studied. There 

may also be points of contact. What might appear to be entirely different  on first acquaintance 

can end up linking with the learner’s own experience.  Approaches to teaching and learning aim 

to encourage reflection and constructive criticism (including discussions about truth claims 

where appropriate) and require methods that give a voice to pupils, allowing them to gain 

insight from their peers and to be able to examine different ideas of truth held within the 

classroom. The content of lessons is thus an interactive relationship between material provided 

by the teacher and the knowledge and experience of the participants. The approach aims for a 

conversational form of learning which can accommodate diversity and difference. Since learning 

is seen as a hermeneutical process, attention needs to be given to students’ reflection on their 

own worldviews in the light of their studies. Jackson R. (2009; references updated 2012)   
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Aims and objectives  

 In this unit, conflicts, their possible causes, the differences between them and strategies to 

solve them will be discussed. Learners will identify source of conflicts and learn how to deal with 

them in order to promote mutual understanding. They will discuss issues and keys on how 

conflicts could be resolved. The aim is to empower learners to analyse all sources of tension in 

order to widen their potential of problem resolution. 

Educational use in the level of knowledge  

• define types of conflicts (Intra & inter-individuals, Inter-groups, Intercultural) 

• indicate the characteristics of intercultural conflicts and how they manifest in different 

contexts identify conflicts and possible roles and strategies for conflict resolution 

Introduction  

The definition of conflict is an expressed struggle between interdependent parties with 

incompatible goals or unmet emotional needs. The conflict is assimilated to competition by 

groups or individuals over incompatible goals, scarce resources, or the sources of power needed 

to acquire them, basically the competition could be determined by individuals’ perceptions of 

goals, resources, and power, obviously such perceptions may differ greatly among individuals. In 

an intercultural context, conflict is the explicit or implicit emotional struggle or frustrations 

between people from different cultures over perceived incompatible goals, norms, values, face 

concerns, scarce resources, and/or communication outcomes. The culture is addressed as the 

socially inherited, shared and learned ways of living possessed by individuals in virtue of their 

membership in social groups.  

A number of theorists have attempted to describe what kinds of behaviours emerge from 

individuals and groups when they are involved in a conflict. People bring with them different 

sets of culturally constructed perspectives toward appropriate behaviour and many agree that 

no matter how mature or intelligent we are, or how well our interpersonal and intercultural 

communication skills are developed, a stressful situation can cause us to deal with conflict in 

distinct ways. It is no surprise that conflict and disputes exist when communicating across 

cultures. Further, it should be no surprise that within the context of conflict, people have 

different sets of perceptions about appropriate ways to handle that conflict. In a stressful 

situation, frequently all of the good intentions and patience we are able to apply successfully 

during lower-stress encounters and interactions can be forgotten, and sometimes we may find 

that our behaviour can surprise even ourselves.  

Conflict theorists and intercultural conflict experts have developed conflict style inventories 

which help us to understand our personal tendencies toward dealing with conflict, the 
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tendencies others may have, and how understanding those styles is linked to an increased 

understanding of cultural differences. It’s crucial to begin with an exploration of background 

components that influence intercultural conflict escalation, inside or outside the classroom, in 

order to understand and manage properly the conflictual situations. But It’s more crucial to 

prevent conflicts by reducing the potential underlying causes. it’s pertinent to turn to an 

examination of key conflict process factors, such as conflict styles across cultures and 

considerations of face in order to be able to address the right and suitable strategy to adopt. 

Kenneth Thomas and Ralph Kilmann are two researchers who have done considerable research 

on conflict styles. They analyzed what can happen when two or more people from either the 

same or different cultures come together and find that they have different desires and/or 

expectations. 

Mitch Hammer is another researcher interested in conflict styles. He has founded of several 

organizations that focus on intercultural competence development and conflict resolution and 

has developed a theoretical model and assessment tool (see the scheme below) that is used by 

mediators, trainers, and counsellors to solve problems and resolve disagreements and conflict 

across cultures. 

Stella Ting-Toomey offers us also insight on issues related to cross-cultural facework, conflict 

and conflict competences. 

The above authors, especially Ting-Toomey, described conflict competences along two 

dimensions/ axes: Assertiveness and Cooperativeness. 

 Assertiveness refers to the extent to which the individual tries to satisfy his or her own 

wishes. 

 Cooperatives refers to the extent to which the individual shows concern for the wishes 

of the other party involved.  

Depending on how high or low each individual’s style is on the Assertiveness and the 

Cooperativeness scale, one’s conflict style is defined as one of the following five (5) modes by 

Ting-Toomey: 
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Mitch Hammer proposed “The Intercultural Conflict Style Inventory – ICS” as a facilitating tool to 

manage conflicts. The ICS can be used for a number of purposes and can contribute to our 

efforts to resolve disagreements among people from different cultural backgrounds who may 

approach conflict in distinct ways. The tool can also be helpful in relation to managing stress and 

anxiety around intercultural conflicts, communicating appropriately and improving relationships 

with people from different cultures, and assisting in the mediation of conflicts between others. 

The inventory offers insight into both one’s own conflict approach as well as those generally 

preferred by people of specific cultures. 

The tool is as follows:  

 

 

 

Direct vs Indirect intercultural patterns: refers to direct versus indirect approaches for 

communicating about substantive issues (disagreements) 
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Restraint vs Expressiveness: refers to emotionally expressive versus emotionally restrained 

strategies for dealing with emotional upset. 

The combination of the 2 dimensions lead to 4 different styles: 

Discussion style, Accommodation style, Engagement style and Dynamic style. The main 

characteristics of each styles are synthetized below: 

Discussion Style 

 Direct strategies for communicating 

about substantive disagreements 

 Emotionally restrained or controlled 

 Focused problem-solving issues 

process   

 Objective, facts and information are 

presented in a logical argument 

format  

 goals or position is important as is 

maintaining emotional calm when 

tensions rise.  

Engagement Style 

 Emphasizes verbal direction in 

communicating 

 Directness is coupled with an 

emotionally expressive demeanor 

 More emotionally intense dialogue  

 The resolution of the dispute is 

satisfactorily progressing. 

Accommodation Style 

 Indirect strategies for solving 

problems  

 Emotionally restrained approach. 

 Emphasizes ambiguity, stories, 

metaphors 

 Use of third parties to soften verbal 

confrontation between contending 

individuals. 

 Masking or controlling one’s own 

emotional discomfort.  

 

Dynamic Style 

 Indirect messages to negotiate 

substantive disagreements  

 More emotionally intense and 

expressive verbal and non-verbal 

communication. This 

 Use language elements that include 

strategic hyperbole, repetition of 

one’s position, ambiguity, stories, 

metaphors, and humor  

 Greater reliance on third party 

intermediaries for resolving an 

escalating dispute.  

 Prioritization of concerns may be 

communicated more through the 

level of emotional expression than 

a direct statement 
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Methodology 

The Learning Unit will start with knowledge transfer, supported by a video or presentation. 

Afterwards the participants will get clarifications in remaining questions and add to the topic 

from their own experiences. Finally, open questions concerning intercultural conflict underlying 

causes and management styles of these types of conflicts will be noted.  

The participants will get the opportunity to discuss the questions from previous learning units (1 

to 5) with experienced intercultural counsellors and mediators, these Learning Units will be 

more than useful to understand some treated issues in this specific learning unit, specially 

learning unit 1 – Values & believes and Learning Unit 2 – Identity & self.  

Field-based experiential learning is an effective way to introduce alternative dispute resolution 

concepts and to use them by trainees: in the context of a study visit or a panel discussion 

Afterwards sufficient time should be allotted to practical exercises that strengthen and further-

develop the participants' existing capacities in this field.  

Tips for teachers 

The B.LIVING toolbox contains a broad range tools, methods, methodologies and exercises so 

that specific preferences of the participants can be considered. 

As before, this learning unit requires the transfer of background information. These inputs will 

be clarified in case of questions and discussed against the personal background of the 

participants.  

Given the importance of successful intercultural communication, enough time should be spent 

on exercises which give insights into intercultural communication structures and barriers, and 

help to develop techniques for improved communication. These aspects could be trained in 

form of role plays and simulations in addition of content lectures and presentations.  

It’s recommended to give a voice to trainees in the decision of which exercises are selected. 

Working in balanced multicultural sub-groups will make it easier to reach the goals and to be as 

close as possible to realities.   

It is highly recommended to integrate theory and alternate with practice whenever possible. 

The proposed contents and tools are not meant to describe a fixed structure. Each theoretical 

part should be supported by examples and exercises to add value and dynamics to the training. 
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Recommendation and Summary 

The main objectives to reach that trainees understand:  

1. The types of conflict 

2. The nature of conflict 

3. The cultural aspects of the conflict (culture, identity & conflicts) 

4. The strategies to manage or avoid them 

In addition to framing the contexts in which conflict is understood and pursued by individuals, 

culture also links individual identities to collective ones. This fact is important in understanding 

the basis of most ethnic or nationalist conflicts, in which selected cultural material is utilized to 

constitute special sorts of social groups, those based upon putative (and primordial) ties of 

shared kinship, history, language, or religion. 
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UNIT 1   

VALUES AND BELIEFS  

 Beliefs: An acceptance that something exists or is true, 

especially one without proof (Oxford Dictionary) 

 Values: The regard that something is held to deserve; the 

importance, worth, or usefulness of something (Oxford 

Dictionary)  

 Diversity: the fact that there are many different ideas or 

opinions about something (Cambridge Dictionary) 

 Intercultural: Taking place between cultures, or derived 

from different cultures (Oxford Dictionary)   

 Multi-Faith: Involving or characterized by a variety of 

religions (Oxford Dictionary) 

 Citizenship: the state of living in a particular area or town 

and behaving in a way that other people who live there 

expect of you (Cambridge Dictionary) 

 

 

 

 

 

 

UNIT 2 

IDENTITY-SELF  

 The self: A person's essential being that distinguishes them 

from others, especially considered as the object of 

introspection or reflexive action (Oxford Dictionnairy). 

 Identity: who a person is, or the qualities of 

a person or group that make them different from others 

(Cambridge dictionary). 

 Religiosity: Strong feeling or belief (Oxford Dictionary) 

 Spirituality: The quality of being concerned with the human 

spirit or soul as opposed to material or physical things 

(Oxford Dictionary). 
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UNIT 3 

COMMUNITY  

 Beliefs: Prepositions held as true by individuals and groups 

but not provable by evidence or reason beyond doubt; 

usually associated with a system of religious beliefs or 

philosophy.1  

 Culture: Culture is about living and doing. It is a continuous 

programming of the mind, which starts from birth. This 

includes norms, values, customs and language. It evolves 

and enriches constantly as the young person become more 

oriented with his or her environment.2 

 Diversity: The presence of a variety of differences; these 

may be approaches, views, lifestyles, practices and attitudes 

that are different from each other, but exist in the same 

place, revealing difference.3 

 Intercultural learning: It is about learning how we perceive 

others who are especially different from us. It is about us. It 

is about our friends and how we work together to build a 

just community. It is about how communities can inter-link 

to promote equality, solidarity and opportunity for all. It is 

about fostering respect and promoting dignity among 

cultures, especially where some are in the minority, while 

others are in the majority.  

 Prejudice: Based on insufficient facts about others. We 

often tend to prejudge others, simply because we don’t 

know them or we make no effort to know them. It is based 

on experiences shared by others, or what is read in today’s 

newspapers. 

 Stereotyping: The superior end point of pigeonholing. 

Stereotypes are judgements we make of others without 

sufficient grounds or proper reasoning.4 

 

 

                                                           
1 Council  of Europe (2006): Religious diversity and intercultural education. A reference book for schools.  
2 https://www.salto-youth.net/downloads/toolbox_tool_download-file-112/t%20kit%20intercultural%20learning.pdf 
3 Council  of Europe (2006): Religious diversity and intercultural education. A reference book for schools. 
4 https://www.salto-youth.net/downloads/toolbox_tool_download-file-112/t%20kit%20intercultural%20learning.pdf 
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UNIT 4 

INTERCULTURALITY  

 Interculturality: Ability to interact with people from 

different cultural, social and religious backgrounds using 

authentic language appropriately in a way that 

demonstrates knowledge and understanding of their 

cultures. 

 Cultural minorities: Group of persons with a shared cultural 

background including a proper collective name, and shared 

myths of origin and cultural characteristics (language, 

religion, traditions and customs) with a numerically and 

politically non-dominant position in a state of which they are 

citizens.  

 Discrimination: Unjustified negative behaviour toward 

members of a group, culture or religion, based on their 

membership. 

 Prejudices: Unjustifiable negative attitude toward a group or 

the members of a culture or religion. 

 Stereotypes: Positive or negative beliefs that people hold 

about the characteristics of social groups, cultures or 

religions. 

 

UNIT 5 

INTER RELIGIOUS 

LEARNING 

 

 Faith : a great confidence in someone or something 

 Interreligious learning: learning through interfaith 

interaction 

 Religion:  belief or worship to Creator 

 Religious diversity: community that include more than one 

religious system 

 Representation : the level of interfaith learning where 

definition of belief, grouping and individual awareness takes 

place 

 

 

 

 

 

 Conflict: Competition between groups or individuals over 

perceived incompatible goals, scarce resources, or the 

power needed to acquire them. 

 Culture: Socially inherited, shared, and learned ways of living 
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UNIT 6 

CONFLICT 

MANAGEMENT 

 

 

possessed by individuals by virtue of their membership in 

social groups. 

 Ethnicity: Selected aspects of culture used to constitute 

ethnic groups. 

 Ethnic groups: Social groups based upon members’ putative 

ties of shared ethnicity, especially around kinship, history, 

language, or religion 

 Minorities: permanent settlers who possess their own 

language(s) and culture(s) which are distinct from those of 

the host society. The category also includes the descendants 

of immigrants who continue to identify with their ancestral 

culture. 

 Interculturalism: describes communities in which there is a 

deep understanding and respect for all cultures. 

Intercultural communication focuses on the mutual 

exchange of ideas and cultural norms and the development 

of deep relationships. In an intercultural society, no one is 

left unchanged because everyone learns from one another 

and grows together.  

 Multiculturalism: is the co-existence of diverse cultures, 

where culture includes racial, religious, or cultural groups 

and is manifested in customary behaviours, cultural 

assumptions and values, patterns of thinking, and 

communicative styles. Multiculturalism refers to a society 

that contains several cultural or ethnic groups.  People live 

alongside one another, but each cultural group does not 

necessarily have engaging interactions with each other.  For 

example, in a multicultural neighborhood people may 

frequent ethnic grocery stores and restaurants without 

really interacting with their neighbors from other countries 

 Cross-culturalism: deals with the comparison of 

different cultures.  In cross-cultural communication, 

differences are understood and acknowledged, and can 

bring about individual change, but not collective 
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transformations. In cross-cultural societies, one culture is 

often considered “the norm” and all other cultures are 

compared or contrasted to the dominant culture 

 Intercultural mediation: the act of establishing social links 

between people from different cultures. 

 Values: Whatever is implicitly or explicitly desirable for an 

individual or group, and which influences the choice of 

method, way and aim of the action. 
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