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Purpose of the Toolbox 

 

This toolbox is made to assist educators, teachers and trainers who want to develop and implement 
their own teaching programs about intercultural and interreligious issues. This Toolbox could be 
used either in its complete form, or as a source of learning components. It should be addressed in 
complementarity with the Handbook (Intellectual output n°3) and the “Training Curriculum for 
Religious diversity and interculturalism” (Intellectual output n°2) developed within B.LIVING 
project. The handbook is a trainer’ guide explaining, amongst other things, how the Toolbox 
resources can be effectively used to assist in the delivery of a coherent program and includes 
assessment strategies. It is written in a non-prescriptive way, assuming that the trainers will want 
to select aspects of the Toolbox, substitute others and customise for their own audience including 
learners with language, literacy and numeracy needs. 
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1. INTRODUCTION 

The Toolbox for religious diversity and intercultural education in Europe is the fourth intellectual 

output of B.LIVING project. The toolbox consists in a useful set of practical activities based on the 

B.LIVING Handbook.  

The main Aims of the Toolbox are: 

 Support educators in the teaching of religious diversity and intercultural education, in 

formal, non-formal and informal settings. 

 Provide educators with innovative practical tools, ready to use or to be adapted to the 

specific needs and contexts of School Education, VET and adults training centres. 

 Provide educators with a set of Open Educational Resources (OER) aimed at School 

Education, VET & Adult training teachers, educators and trainers.  

The Toolbox is Resources in ENGLISH and in the respective languages of the consortium, namely 
French, Spanish, Greeks and Turkish ; and accessible through the LEARNING PLATFORM of the 
project at www.blivingproject.com 

The toolbox is composed by:  

 Activities 
 Resources  
 Tools  
 Methods 
 Techniques 

This document is organized as follows. Section 2 describes the content of the Toolbox. Section 3 
introduces definitions used throughout this document. Sections 4 describes the target audiences. 
Section 5 presents Methods & Techniques. Section 6 presents Tools. Section 7 presents Activities. 
Section 8 presents some selected Resources. And finaly, Section 9 is devoted to the Conclusion. 

2. CONTENT & SELECTION CRITERIA 

 

The Toolbox: 

 Includes educational materials in multiple formats on the theme of intercultural values. 

 Is designed to carry out training (in group as well for individual to self-study). 

 Is based on the B.LIVING Handbook & Training Curriculum for Religious diversity and 
interculturalism which will enable everyone, and especially professionals, to take 
ownership of the theme and the proposed tools. 

 Contains training modules and tools aimed to increase awareness of professionals about 
the usefulness of coping with this themes and the opportunities to use these tools in the 
training sessions. 

The following criteria were considered in order to choose and select the Toolbox contents:  

 Focuses on intercultural issues 
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 Training and/or sensitizing dimension 

 Could be easily adapted to target group profile and needs identified in IO1 & IO2 phases 

 Innovative 

The following Toolbox is structured as follows: 

3. Some definitions  

4. Target audiences  

5. Methods & Techniques 

6. Tools  

7. Resources 

8. Conclusion 

3. SOME DEFINITIONS 

 Activities 

Any activity carried out in the process of interaction in order to achieve learning objectives. 
It could be:  

 Visual: reading, watching, …  
 Oral: states, formulate, ask questions, give advice, an opinion, discussions 
 Listening: conversational discussion, music, speech, … 
 Writing: writing stories, writing reports, … 
 Drawing: create graphs, maps, diagrams, … 
 Playing: games, role-playing, … 

 Methods & techniques 

Any element used in a pedagogical strategy, such as: 

 Story telling 
 Simulation 
 Drill &Practice  
 Role playing 
 Case studies 
 Facilitation techniques 

 Tools 

Turnkey tools, “traditional” and “modern” ones: 

 for assessing intercultural competencies 
 for teaching diversity 
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 Resources  

Data and references from existing resources regarding the topic (articles, websites, 
platforms, books, … 

4. TARGET AUDIENCES 

 

The target groups for this Toolbox are:  

o Users – School and VET teachers, trainers, educators, mentors and counselors; 
o final beneficiaries - School and VET students and learners. Especially vulnerable group of 

newly arrived young people (refugees, asylum seekers and migrants in general)  

A specific consideration has been given to vulnerable young audiences and to newcomers and 
audiences with migration background. The range of skills, backgrounds and ages amongst the 
target learners provides an ideal context for collaborative learning strategies and fostering the use 
of new online technologies that can enhance learning and innovation. For example, mature-aged 
and younger learners can mutually benefit from working together and exchanging intercultural 
experiences. 

 

5. METHODS & TECHNIQUES 

 

The following methods and techniques fiches are structured in 5 parts:  

 WHAT: a short description of the method or technique 

 HOW TO USE IT: a short explanation of how to use the method or technique 

 LEARNING UNITS OUTCOMES: which LU outcomes are concerned 

 RESOURCES: where it’s possible to download it or the read more about it   
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5.1 Intercultural Learning Model 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

INTERCULTURAL LEARNING MODEL  

HOW TO USE IT? 

The model includes seven primary stages a 
person continuously experiences, both 
intra- and interpersonally, when deeply 
engaged in another culture. In each stage, 
s-/he experiences different kinds of issues, 
which need to be resolved. In this logic, 
each stage builds on the prior ones. If 
earlier stages are mastered well, it is easier 
to resolve the later-stage issues.  With each 
successful completions of an intercultural 
cycle, the capacity of the individual to 
embracing cultural differences is 
strengthened. 

For each stage of the model there are 
behaviours, which are associated with a 
successful mastery, and others, which are 
indices that a stage is not mastered.  

The stages in the Intercultural Learning 
Model are: 

 Anticipate Similarity 

 Encounter Shock 

 Consider Possibilities 

 Open to the Culture 

 Pursue Learning 

 Transcend Boundaries 

 Appreciate Diversity 

Source:   

Grove Consultants International 

http://www.grove.com/about/model_icl.html 

WHAT 

Mary  O'Hara-Devereaux,  Tomi  Nagai-Rothe  and  
David  Sibbet  developed  a model to identify the  
fundamental  challenges  that  arise  when 
encountering new cultures,  issues of  diversity  
and  cross-cultural  learning and  work 
environments. Its simplicity encourages many 
levels of dialogue, mirroring cultural diversities.  

 

LEARNING UNITS’ OUTCOMES 

LU3: S3 

 

Resources on: http://www.ccsu.edu/ddesignation/files/culture_assimiilator.pdf  
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5.2 Contrast-Culture 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

In 1966, Steward used the approach of 
contrast culture in work with people from 
the U.S.A., who plan to go abroad.  He 
used a model to demonstrate a behaviour 
that was completely opposed to the 
American way of doing something.  

For training, the professional should find 
an appropriate scene or habit from 
another culture. The session can also be 
videotaped. After the session, it is 
necessary to debrief and reflect with 
participants on the happening.  

One of the strengths of the method it 
strengthens participants` cultural self-
awareness through experiential processes. 
This takes place in several steps: 

 

 participants recognise their own 
cultural values 

 analyse the contrasts with other 
cultures 

 apply the insight to intercultural 
interaction  

 

 

WHAT 

It is a self-awareness method in which participants 
experience behaviour which differs completely 
from their own culture.  

 

LEARNING UNITS’ OUTCOMES 

LU3: C3 

 

Resources on: http://dbr.shtr.org/v_1n1/dbrv1n1b.pdf  

CONTRAST-CULTURE  
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5.3 Sociometric set-up  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

The aim is to set-up an encounter between 
different people regarding their culture 
and faith, but also prejudices.  

 

On the floor, some space is divided in four 
quadrants. Depending on the issue, 
participants are asked to place themselves 
according to their opinion. The questions 
can relate to geographical, religious social 
and familial aspects of communities. Every 
question changes the compilation in the 
individual quadrants.  

The statements are made in a row as a 
scale, distributed in the room or in the 
corners of the room. Between each set-up 
there should always be a neutral gathering 
in the middle of the room so that the 
group members can stay in motion and not 
stay in their position. Participants can be 
asked to justify their choice 

 

WHAT 

Sociometrics is originally a method of empirical 
social research. It was developed in 1934 by Jakob 
L. Moreno to capture, graphically represent and 
evaluate relationships of group members using 
sociometric tests. The sociometric set-up is a 
modified procedure, which can point out the 
similarities of the members of a group without 
being verbalized. The sociometric set-up is 
suitable as a warming-up or theme entry, in order 
to activate the participants.  

LEARNING UNITS’ OUTCOMES 

LU3: S2 

 

Resources on: http://methodenkoffer.blogspot.co.at/2011/12/soziometrische-aufstellung.html  

SOCIOMETRIC SET-UP 
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5.4 Implicit association test 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

The test is rather simple designed and can 
be conducted online, i.e. on the website 
understandingprejudice.org. The IAT 
measures how quickly words or pictures 
can be assigned to different categories. In 
case of biases, people may highlight that 
they don’t discriminate against other 
groups. However, they categorise people 
from other groups automatically or 
unconsciously. People tend to assign their 
own group with good categories, 
compared to other groups. In fact, this 
finding generally holds regardless if one’s 
group is measured according race, age, 
religion, nationality, and even temporary, 
insignificant memberships. In training, it 
can be useful for participants to reflect on 
own standards and unconscious bias 

WHAT 

In an online article, Susan T. Fiske points out that a 
famous social psychological method to measure 
group preferences is the Implicit Association Test 
(IAT;Greenwald, Banaji, Rudman, Farnham, Nosek, 
& Mellott, 2002; Greenwald, McGhee, & Schwartz, 
1998).  

 

LEARNING UNITS’ OUTCOMES 

LU3: C2 

 

Resources on: http://nobaproject.com/modules/prejudice-discrimination-and-stereotyping  

IMPLICIT ASSOCIATION TEST 
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5.5 Community of practice 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Training professionals are asked to 
observe and try to understand, how 
participants` learning takes place in 
communities. The communities of 
practice theory also suggests trainers 
structure learning opportunities that 
embed knowledge in  both  work  
practices  and  social relations. Trainers 
should create opportunities for 
participants to solve problems related 
to reality 

WHAT 

This approach views learning as an act of 
membership in a “community of practice”. The 
communities of practice concept was pioneered 
by the Institute for Research on Learning in Palo 
Alto, CA. According to the concept, the aim is to 
understand both, the structure of communities 
and how individuals` learning takes place within 
these communities.  The concept is based on the 
following assumptions: Learning is fundamentally 
a social phenomenon. People organise their 
learning around the social communities to which 
they belong. Knowledge is integrated in the life of  
communities  that  share  values,  beliefs, 
languages and types of practice. Real knowledge 
is integrated in the doing, social relations, and 
expertise  of  these communities. The processes of 
learning and membership in a community of 
practice are interdependent. The ability to 
contribute to a community creates the potential 
for learning and cannot be separated from 
practice.  

LEARNING UNITS’ OUTCOMES 

LU3: C1 

 

Resources on: https://www.salto-youth.net/downloads/toolbox_tool_download-file-
233/ToT_ICL_Manual.pdf  

COMMUNITY OF PRACTICE 
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5.6 Culture Assimilator 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Participants are provided with the 
description of a case and hypotheses for 
the interpretation of the case. Participants 
receive the task to choose one of the four 
possible interpretations after a discussion 
in small groups. In plenary sessions, the 
interpretations are presented. The small 
groups receive feedback after presenting 
their decisions in plenary. The training 
professional explains and gives detailed 
reasons why one alternative is more likely 
than others. Example for developing an 
assimilator item: 

1. Decide on a culture, community or 
social group that is of relevance for 
the training. Ideally, you have 
previous knowledge and 
experience on this group. 

2. Create a scenario involving this 
group. Include your previous 
knowledge and experience, as well 
as observations, or information you 
gained from literature. 

3. Provide four different responses 
that explain the incident. One 
should describe the actual one, and 
the other three should still be 
believable, though not adequate 
for the situation described in the 
scenario.  

4. Also provide a rationale for each 
response option justifying why it is 
the best/not the best choice 

WHAT 

The method described below is a variation of the 
case method. In the literature on intercultural 
training, it is recognised as “cultural assimilator” 
(Brislin 1995, Triandis 1995, Lange 1994.  

 

LEARNING UNITS’ OUTCOMES 

LU3: S3 

 

Resources on: https://www.salto-youth.net/downloads/toolbox_tool_download-file-
233/ToT_ICL_Manual.pdf  

CULTURE ASSIMILATOR 
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5.7 Value Orientation Method 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Concerns/ orientations  Possible Responses 

Human Nature:  

What is the basic nature of people?  

Evil.  

Most people can't be trusted. 

People are basically bad and 

need to be controlled.  

Mixed.  

There are both evil people 

and good people in the 

world, and you have to check 

people out to find out which 

they are. People can be 

changed with the right 

guidance.  

Good.  

Most people are basically 

pretty good at heart; they 

are born good. 

Man-Nature Relationship: 

What is the appropriate  relationship to 

nature 

Subordinate to Nature.  

People really can't change 

nature. Life is largely 

determined by external forces, 

such as fate and genetics. What 

happens was meant to happen.  

Harmony with Nature.  

Man should, in every way, 

live in harmony with nature. 

Dominant over Nature.  

It the great human 

challenge to conquer and 

control nature.  Everything 

from air conditioning to 

the "green revolution" has 

resulted from having met 

this challenge. 

Time Sense:  

How should we best think about time? 

Past.  

People should learn from 

history, draw the values they 

live by from history, and strive 

to continue past traditions into 

the future.  

Present.  

The present moment is 

everything.  Let's make the 

most of it.  Don't worry 

about tomorrow: enjoy 

today. 

Future.  

Planning and goal setting 

make it possible for people 

to accomplish miracles, to 

change and grow. A little 

sacrifice today will bring a 

better tomorrow.  

Activity:  

What is the best mode of activity? 

Being.  

It's enough to just "be."  It's not 

necessary to accomplish great 

things in life to feel your life has 

been worthwhile. 

Becoming.  

The main purpose for being 

placed on this earth is for 

one's own inner 

development. 

Doing.  

If people work hard and 

apply themselves fully, 

their efforts will be 

rewarded. What a person 

accomplishes is a measure 

of his or her worth.   

Social Relations:  

What is the best form of social 

organization?  

Hierarchical.  

There is a natural order to 

relations, some people are born 

to lead, others are followers. 

Decisions should be made by 

those in charge.  

Collateral.  

The best way to be organized 

is as a group, where 

everyone shares in the 

decision process. It is 

important not to make 

important decisions alone.  

Individual.  

All people should have 

equal rights, and each 

should have complete 

control over one's own 

destiny. When we have to 

make a decision as a group 

it should be "one person 

one vote."  

 

WHAT 

To work with people of other cultures, it's important to understand their 
"world view." The Value Orientation Method (VOM) provides a way to 
understand core cultural differences related to five basic human 
concerns, or orientations. The model was developed by Kluckhohn and 
Strodtbeck in 1961 (see the grid below) 

LEARNING UNITS’ 

OUTCOMES 

LU6: Transversal 

 

Resources on: Description of Five Common Human Concerns and Three Possible Responses (based 
on Kohls, L. R. (1981). Developing intercultural awareness. Washington, D.C.: Sietar Press. ) 

VALUE ORIENTATION METHOD 
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5.8 Active listening around beliefs and values 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

This activity can be used to enhance learners’ listening skills. It 

involves people working in pairs and exercising active listening. 

Learners understand about the importance of communication and 

conscious attention when interacting with others. Educators can use 

this activity to teach learners about understanding other people’s 

beliefs and values as well as rapport building. 

 

Active listening includes the following skills and qualities:  

a. Matching: Tone of voice, Tempo ,Volume, Posture, Breathing , 

Predicates  

b. Back-tracking: Going back over what was said and done to ensure 

that all concerned had the same understanding.  

c. Attending to Other: Placing your entire conscious attention on the 

other person, rather than on yourself, so that their experience is the 

most important during the interaction.  

d. Paraphrasing: A process of attentive listening and then selecting 

your own words to describe the individual’s experience.  

e. Reflecting Feelings: Content + Feeling = Meaning.  

f. Use of Questions: Can be useful in encouraging the individual to be 

more specific. Make use of open/closed questions.  

g. Knowing Your Limitations: Be aware of what you tell the learners 

according to your own knowledge and expertise. This is a real 

strength. 

h. Giving Feedback: Start with the positive and with whatever needs 

to be improved. Be specific; avoid comments like ‘good’ and ‘awful’. 

Being specific makes feedback easier to learn from. Refer to 

behaviour that can be changed. Offer alternatives; suggest different 

ways of doing what you observed. Own the feedback. Remember – 

this is only your opinion. Leave the person with a choice: feedback 

that demands change is unsuccessful.  

i. Receiving Feedback: Listen to the feedback rather than 

immediately rejecting or arguing with it. Be clear about what is being 

said. Check it out with others rather than relying on only one source. 

Decide what you will do as a result of the feedback. Thank the person 

for giving the feedback 

WHAT 

Active listening around 
beliefs and values.  

LEARNING 

UNITS’ 

OUTCOMES 

LU1: C3 

 

Resources on: Erasmus+ GET THERE Project - www.getthereproject.eu  

ACTIVE LISTENING AROUND BELIEFS & VALUES 
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5.9 Learning outside the classroom (LOtC) 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

For many years, teachers and trainers have organised visits to places of 
worship and these remain an essential element in the curriculum, but 
there are many other places – Sacred Spaces – where excellent RE can 
happen and these can be gardens, museums, art galleries, ancient sites, 
sculpture parks, memorials or monuments and open spaces.  

As well as visits to individual places and spaces, there are also religious 
and cultural trails. The LOtC site tells you which places and organisations 
have been awarded their Quality Badge though remember that there are 
many places that will not apply for this option but can still offer excellent 
learning opportunities. 

In ‘learning from’ religions and beliefs, visits and trails need to be planned 
to include opportunities for engagement with religious and philosophical 
questions and for spiritual development. The use of silence, times for 
reflection and private writing and recording, raising questions about the 
purpose of sacred space, belief in God or religious experience and 
discussions about key concepts such as community and social action – all 
these can enable young people to think and experience more deeply. 

At their best, visits can contribute enormously to effective RE, can 
promote community cohesion and can challenge prejudices but none of 
these will happen automatically. You have to be willing to enable 
dialogue in ‘safe space’ if sacred space is to have real impact on the 
opinions, mis-perceptions and stereotypical images that some pupils 
might have. 

Wherever you take your learners it is essential that you should go first 
and make sure that your hosts understand the learning that you want to 
take place on your visit. Careful planning is needed to ensure a coherent 
learning experience for which you have planned and which you will 
follow up. 

WHAT 

Information to support the benefits of learners learning outside the 
classroom to improve learning and enhance motivation. 

LEARNING UNITS’ OUTCOMES 

LU1: K2/S2/C2 

 

Resources on:  Council for Learning Outside the Classroom: http://www.lotc.org.uk/ and    
https://www.religiouseducationcouncil.org.uk/resources/documents/learning-outside-the-classroom/  

LEARNING OUTSIDE THE CLASSROOM 
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5.10 Mentoring Learners 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Some learners need more than academic support to acquire new skills and 
competences and engage with their learning journey. We as teachers also need to 
explore why some learners have not managed to express their experiences 
around beliefs and values that they have encountered in previous years. When 
learners understand and can articulate their beliefs and values, they are far more 
likely to engage with the difficult (as they perceive) path to understanding and 
processing these. 

Teachers need: 

To balance the need for flexibility and the importance of boundaries within the 
mentoring relationship. 

Begin the twin processes of self-awareness and reflexive practice in order to 
develop an effective relationship that is mutually beneficial. 

Be able to support mentees in their understanding of the effects of all forms of 
oppression and how these may manifest in their behavior and a sense of identity 
gthrough beliefs and values. 

To be able to use a range of skills and competences to ensure accurate 
understanding and appropriate responses. 

Develop and demonstrate skills to cultivate learning and emotional development. 

Ability to guide career development around the concept of beliefs and values. 

Be able to identify the principals and prejudices that their judgments are based 
on. 

Be able to balance collaborative and competitive influences in order to work 
effectively with other professional and voluntary staff. 

WHAT 

One-to-one mentoring programme to allow learners the chance to explore their beliefs and 
values.  

LEARNING UNITS’ 

OUTCOMES 

LU1: K2/S2/C2 

 

Resources on:  Mentoring & Befriending Foundation  -  http://www.mandbf.org/  

MENTORING LEARNERS 
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5.11 Name exercise/Mentoring Learners 2 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

This is a useful exercise that can be used as an ice-
breaker activity. It helps to understand the way that 
each person calls themselves and what meaning that 
has for them. This activity helps to integrate a group 
that is composed of different cultures by encouraging 
people to go beyond the name and explore each 
others’ identity in more depth. This exercise may reveal 
experiences that come with different cultural 
backgrounds. As an educator it is important to consider 
that cultural identity is a unique blend of inner qualities 
and self-representation. An individual’s inner self is 
composed of a myriad of fragments including nation, 
religion, family, gender, sexuality as well as culture. The 
self-representation includes appearances or personality 
and beliefs and values of a person. 

Each participant will start by saying their name and then 
add something it; either anecdote, explanation, feeling 
about, meaning (educators should give the first 
example) After this introduction, ask the learners: What 
do you think about the explanation of others about 
their names? Did you find out something more about 
the person from the anecdote? Discussion: Important to 
generate a discussion about the meaning of names for 
others - Is the meaning linked to family, nation, religion, 
culture? - What is the explanation of the name? - How 
does the individual feel about their name? Conclusion: 
“Listening beyond hearing can lead to greater 
understanding” 

WHAT 

Name exercise to explore identity and confirm who I am!  

LEARNING UNITS’ OUTCOMES 

LU1: S2/C3 

 

Resources on: Erasmus+ GET THERE Project - www.getthereproject.eu  

NAME EXERCISE/MENTORING LEARNERS 
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5.12 Talking about values in the classroom 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

This teaching unit from citizenship 
education pioneer Don Rowe 
introduces teachers to a method of 
working that develops students' skills 
of thinking and talking about moral 
issues. 

Expected to promote British values 
and character but without much 
guidance on what that means, 
teachers should find this a very 
welcome addition to their toolkit. 

Don uses illustrated stories from his 
seminal You, Me, Us! Citizenship 
resource to build a detailed guide to 
using such stories as discussion 
stimuli. 

With his usual rigour, Don explains 
each stage of the process and then 
takes us through an example lesson 
using one of the stories. 

In addition, the pack contains two 
extra stories with notes on using them 
in the classroom and a video 
transcript (with a link to the online 
video) that follows and examines 
teachers using such material in a real 
classroom 

WHAT 

A professional development unit for teachers.  

LEARNING UNITS’ OUTCOMES 

LU1: K3/S3 

 

Resources on: Citizenship Foundation -  http://www.citizenshipfoundation.org.uk/lib_res_pdf/1806.pdf  
and http://www.citizenshipfoundation.org.uk/main/resource.php?s121    

TALKING ABOUT VALUES IN THE CLASSROOM 
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5.13 What do you call yourself/Mentoring Learners 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

The purpose of this activity is to help learners 
understand themselves in the way that defines them. 
The educator will encourage learners to reflect on how 
they use their identity and what that identity means to 
them. To run this activity the educator needs to ask 
learners the following questions and create a 
discussion around identity and the meaning that they 
attach to it. 

1) Who am I?  

2) How do I like people to define me?  

3) What does my identity mean to me?  

4) What does others’ identity mean to me? 

By asking these questions the educator allows learners 
to understand concepts related to personal and 
cutural beliefs and values and those of others. 
Through discussion the educator can help learners 
explore the oppressive elements of reality and awaken 
a critical level of consciousness by encouraging them 
to see beyond our initial labels of identity. 

“When you call yourself an Indian or a Muslim or a 
Christian or a European, or anything else, you are 
being violent. Do you see why it is violent? Because 
you are separating yourself from the rest of mankind. 
When you separate yourself by belief, by nationality, 
by tradition, it breeds violence. So a man who is 
seeking to understand violence does not belong to any 
country, to any religion, to any political party or partial 
system; he is concerned with the total understanding 
of mankind.” ― Jiddu Krishnamurti 

WHAT 

What do you call yourself? 

LEARNING UNITS’ OUTCOMES 

LU1: C2/C3 

 

Resources on: Erasmus+ GET THERE Project - www.getthereproject.eu  

WHAT DO YOU CALL YOURSELF/MENTORING LEARNERS  
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5.14 Intercultural Competences Web 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Trainers may use this tool in the first training session in 
order to for the trainees to monitor where they stand 
regarding intercultural and competences and use in 
the last training session as a measurement for the 
trainees’ progress in the particular areas. 

 Briefly explain the web and what it signifies 
to the trainees. The intercultural 
competences web contains five sections 
that, together, represent the intercultural 
aspect of one’s life. It is not a picture of how 
it has been in the past or what trainees’ 
want it to be in the future. It is just a 
snapshot taken in the particular moment. 
Trainees may want to change the categories 
to reflect or may wish to add a category. 

 Ask trainees to rate their level intercultural 
competences in each of the areas scoring 
from 1 to 5. Give adequate time for this. 
Provide a place with no distractions and 
reflect. The categories are: Mutual respect, 
Empathy, Understanding of culture/religious 
concepts, Self-knowledge/awareness, 
Tolerance or embracement  

 After trainees have rated each of the areas. 
Ask them to connect the lines to form an 
inner web. 

 Discussion & debriefing 

 

WHAT 

The intercultural competences web 
contains five sections that, together, 
represent the intercultural aspect of 
one’s life.  The exercise measures 
the trainees’ level on intercultural 
elements as well as the progress 
after B.LIVING training course. It is 
not a picture of how it has been in 
the past or what trainees’ want it to 
be in the future. It is just a snapshot 
taken in the particular moment. 
Trainers may use this tool in the first 
training session in order to for the 
trainees to monitor where they 
stand regarding intercultural aspects 
and use the last training session as a 
measurement for their progress in 
these areas 

LEARNING UNITS’ OUTCOMES 

LU2: K2/C3 

 

Resources on: See APPENDIX for more details 

INETRCULTURAL COMPETENCES WEB  
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5.15 The Multicultural Self 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

What is culture? “It is a shared system of meanings, beliefs, values 
and behaviors through which we interpret our experiences. 
Culture is learned, collective and changes over time. Culture is 
generally understood to be "what we know that everyone like us 
knows." (Gorski & Pothini, 2014). 

The following exercise explores the roots of cultural learning by 
naming aspects of identity important to each individual. 

 (compulsory) The trainer should complete a handout in 
advance to serve as a model for trainees. Use an overhead 
or simply draw your multicultural self-components on the 
chalkboard. Example: Mrs. Fattori- Mother – Teacher – 
Buddhist – Biracial – Marathon Runner. Share how each of 
your identity bubbles is a lens through which you see the 
world. Mrs. Fattori might share, for instance, that when 
she became a mother she became stronger and more 
sensitive, stronger for having made and given life as well 
as knowing she would do anything to protect her child. 
But she also became more sensitive to young life of all 
kinds around her, whether it be other children, nature or a 
student just learning to love a certain academic subject. 

 Each trainee receives a handout. 

 The directions are: Give your name in the center figure. 
Use the identity bubbles to name aspects of yourself that 
are important in defining who you are. 

 Trainees should have the time to silently reflect on what 
they have written. Have students reflect on how each 
individual identity colors and shapes the way they view 
and interact with the world.  

 Invite them to form pairs and share why the descriptors 
they chose are important to them. If time permits, invite 
pairs to introduce one another to the group.  

 Debriefing. 

 

WHAT 

Before endeavoring to develop 
cultural knowledge and 
awareness about others, one 
must first uncover and examine 
personal social and cultural 
identities. Guided self-reflection 
method allows to better 
understand how social group 
memberships inform the 
identity. This exercise is an 
important vehicle in helping 
trainees embrace the concept of 
being aware of their 
intercultural identity while being 
culturally responsive and 
culturally sensitive 

LEARNING UNITS’ OUTCOMES 

LU2: K1/K3/S1 

 

Resources on: See Appendix for more details. Gorski, P. C. & Pothini, S. (2014). Case Studies on Diversity 
& Social Justice Education. Teaching Tolerance 

THE MULTICULTURAL SELF 
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5.16 My personality tree 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

This is an individual activity. Trainees are 
provided with papers and colors. They are 
further asked to draw/write/represent elements 
of the followings: 

 

«My Personality Tree» 

 roots = their life influences and beliefs 

 trunk = life structure and particularly 
aspects that are quite firm and fixed 

 branches = relationships and 
connections, directions, interests, how 
they spend time  

 leaves = information and knowledge - 
and sources thereof  

 buds = their ideas and hopes for the 
future, and their potential  

 fruit = their achievements  

 flowers = what makes them special, 
their strengths 

 thorns = challenges, threats and 
difficulties 

Personality trees are presented in the big 
group. Discussions on symbols, colors, multiple 
personality factors and dimensions are 
discussed. 

 

WHAT 

In this activity, the mediation of art 
method is used in order to construct one’s 
personality tree. The drawing part of the 
activity allows the individual to familiarize 
with the concept. It further fosters the use 
of symbols in order to represent 
personality and self-identity. This method 
of exploring self-identity is less 
threatening to the individual!  

LEARNING UNITS’ OUTCOMES 

LU2: K1/K3/C3/S3 

 

Resources on:  

MY PERSONALITY TREE 
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5.17 Self-assessment 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 Self-assessment plays a significant 
role in developing self-
perceptions. The self-reported 
questionnaire is to be distributed 
to trainees for self-reflection and 
assessment. 

 

 Provide the questionnaire to the 
trainees. Give additional 
information and explain the 
concept of self-assessment and 
how to fill out the questionnaire. 

 

 The questionnaire is a self-
reporting tool. Therefore, trainees 
should take some time to read the 
questions and self-reflect. Their 
answers are a personal material 
onto which they can always refer 
and improve themselves.  

 

 Debriefing  

 

WHAT 

Self-assessment is a method that is 
considered as part for the learning about 
one’s self. The particular self-reporting 
tool examines the aspects of self-
assessment, social-assessment and self-
management related with the cultural 
aspect. 

LEARNING UNITS’ OUTCOMES 

LU2: K1/K3/S3 

 

Resources on: See the used grid in APPENDIX 

SELF - ASSESSMENT 
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5.18 Cadaver exquis 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

This is an cooperative exercise that promotes 

reflection and awareness about group values. 

 

Briefing definitions: 

- People everywhere share global 

values, for example, respect 

- People within specific cultural group 

share cultural values that are not 

necessarily shared by all cultural 

groups. 

- Individuals may hold personal values 

that are unique (creative skills).  

- Values may fit in more than one 

categories (personal, cultural, 

universal) 

- The group is going to create its own 

values 

 

Trainees are asked to fill in the blanks and 

pass the handout to the people nest to 

him/her after folding the sheet so that s/he 

cannot see what’s written. 

We go round the room as many times as it is 

necessary to complete the handout. 

We unfold the papers and read aloud the 

texts 

WHAT 

This is a cooperative exercise that promotes 
self-reflection and awareness about VALUES 
in the group.  

 

LEARNING UNITS’ OUTCOMES 

LU6: K1/S1/C1 

 

Resources on: Cultural Values Handout – See appendix 

CADAVER EXQUIS 
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5.19 Labeling 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 Obtain the same number of adhesive labels (e.g., 

of the kind for file folders) as there are students in 

your class, and write a stereotypic attribute on 

each label. Possibilities include: feminist, Muslim, 

obese, HIV positive, ex-convict, child molester, 

atheist, lesbian, slut, playboy, paraplegic, blind, 

conservative, depressed, black supremacist, white 

supremacist, violent, athletic, good at math, cute, 

overemotional, incompetent, lazy, untrustworthy, 

unclean, musical, materialistic, unintelligent, 

exotic, forgetful, frail, etc. 

 Attach a label on each student’s forehead (or 

back) so that the label is not visible to the wearer. 

Make clear that these labels are being assigned 

randomly and have nothing to do with students’ 

actual attributes. 

 Ask students to spend 15 minutes talking with 

each other about “future goals” (another general 

topic can be chosen but this one works well in 

eliciting responses to the labels). Tell students that 

they should circulate in order to talk with several 

different people, and that they should treat one 

another according to the other person’s labeled 

attribute. For example, someone labeled 

“forgetful” might be repeatedly reminded of the 

instructions. 

 After 15 minutes, ask students to leave their labels 

on for a little while longer (if the class size and 

furniture allows, it’s best to sit in a circle). Then 

ask students to share how they felt during the 

exercise, how they were treated by others, and 

how this treatment affected them. Students will 

often mention their discomfort not only with 

being stereotyped but with treating others 

stereotypicallyWhat is the explanation of the 
name? - How does the individual feel about their 
name? Conclusion: “Listening beyond hearing 
can lead to greater understanding” 

WHAT 

Labeling can be understood as the 
act of attaching a label to an 
individual or else putting someone 
in a category. In most instances, 
labeling can be negative and 
harmful for the individual, and 
promotes stereotypes and 
discrimination.  Usually we don’t 
understand when we start putting 
labels to the others. An interesting 
method is to try visualizing Labeling 

This offers the opportunity to 
recognize into yourself your 
personal tactics and mechanism of 
Labeling that you are implementing 
it unconsciously during your 
everyday routine.   

Here follows a simple activity on 
how you can visualize Labeling to 
gain more self – knowledge. 

LEARNING UNITS’ OUTCOMES 

LU2: K2/S1/C1/C2 

 

Resources on: Goldstein, S. B. (1997). The power of stereotypes: A labeling exercise. Teaching of 
Psychology, 24, 256-258. 

LABELING 



 29 

5.20 Communities of practice 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

This methodological approach implies three 
assumptions: 

a) trainers should observe and try to understand 
how participants` learning takes place in these 
communities of practice 

b) trainers must structure learning opportunities 
that embed knowledge in both work practices 
and social relations 

c) trainers should create opportunities for 
participants to solve problems related to 
reality 

 
The first applications of the method are teacher 
training and providing isolated administrators with 
access to colleagues, that is, peer-to-peer 
professional-development activities.  
On the other hand, since learning is not only a 
means to an end but also the end product, this 
method can help to change the learning theory 
within a school, involving a much deeper 
transformation.  
 
Communities of practice affects educational 
practices along three dimensions: 

1. Internally: Organizing educational 
experiences that ground school learning in 
practice through participation in communities 
around subject matters 

2. Externally: Connecting the experience of 
students to actual practice through peripheral 
forms of participation in broader communities 
beyond the walls of the school 

3. Over the lifetime of students: Serving the 
lifelong learning needs of the students by 
organizing communities of practice focused 
on topics of continuing interest to students 
beyond the initial schooling period. 

WHAT 

Communities of practice are formed 
by people who engage in a process of 
collective learning in a shared domain 
of human endeavour, which includes a 
group of students defining their 
identity in school. In other words, 
students that share a concern for 
something they do and learn how to 
do it better as they interact regularly.  

This methodological approach views 
learning as an act of membership in a 
“community of practice”. The 
communities of practice concept were 
pioneered by the Institute for 
Research on Learning in Palo Alto, CA. 
According to the concept, the aim is 
to understand both, the structure of 
communities and how individuals` 
learning takes place within these 
communities. 

LEARNING UNITS’ OUTCOMES 

LU4: Transversal 

 

Resources on: http://wenger-trayner.com/introduction-to-communities-of-practice/  and  

https://www.salto-youth.net/downloads/toolbox_tool_download-file-233/ToT_ICL_Manual.pdf  

COMMUNITIES OF PRACTICE 
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5.21 Iceberg Model of culture 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

School teachers can use this method aimed at 

helping them to improve awareness on the 

difference dimensions of culture and 

interculturality. The Iceberg Model of Culture is 

based on a three dimensions’ model: Doing, 

Thinking, Feeling (as showed in the figure included 

in the worksheet below). 

1. Teachers will use a first copy of the worksheet 

to try to describe (write down) as many of the 

elements of his/her own culture as possible, in 

the three levels: Doing, Thinking, Feeling. 

To do so, teachers can use any research and 

source of information. This will make teachers 

familiar with the methodological approach of 

the model, and also will help him/her for the 

next steps of the method 

2. Teachers will then select another culture 

(preferably from one of the migrant students) 

and will use a second copy of the worksheet to 

try to describe (write down) as many of the 

elements of this culture as possible, in the 

three levels: Doing, Thinking, Feeling. 

After this, teachers will analyze the results 

achieved 

3. Teachers will then take advantage of the less 

tangible aspects of culture identified to 

develop or plan learning activities -curricular 

and extracurricular- more adapted to the 

cultural rules, patterns and characteristics of 

the migrant students and their families and 

social environments. 

4. Must be highlighted that learning activities 

about the more obvious aspects of culture are 

still important (e.g. the three "Fs" -Food, Flags 

and Festivals). However, without embracing 

the important issues beneath the surface, 

there is a risk that learning events claiming to 

raise intercultural understanding do not go 

deep enough. 

WHAT 

This methodological approach constitutes a 
useful resource for school teachers and 
educators and dealing with interculturality in 
the classroom.  
The iceberg model of culture shows that only 
a smaller proportion of cultural aspects are 
visible and more obvious. While many other 
facets of culture are far less tangible and 
visible, but just as essential to our 
understanding of how cultures work. In fact, 
the sub-surface aspects directly influence 
those on the top of the iceberg: as religious 
beliefs influence holiday customs and notions 
of beauty influence the arts. 
Just as an iceberg has a visible section above 
the waterline and a larger, invisible section 
below the waterline, so culture has some 
aspects that are observable and others that 
can only be suspected or intuited. Also like an 
iceberg, the part of culture that is visible 
(observable behaviour) is only a small part of 
a much bigger whole. 
The relevance of this analogy is that school 
professionals need to take care to focus 
learning and integration opportunities on the 
less visible aspects if it is to be genuinely 
meaningful. Being aware of these less visible 
cultural aspects will help them to apply and 
manage interculturality, to better understand 
the process and motivations of migrant 
communities, and to achieve more reliable 
results when involving migrant students and 
their social environments. 

LEARNING UNITS’ OUTCOMES 

LU4: S3/C1 

Resources on:  http://www2.pacific.edu/sis/culture/pub/1.1.1_Activity_The_Iceberg.htm And : 
https://youtu.be/woP0v-2nJCU  

ICEBERG MODEL CULTURE 
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5.22 The Intercultural Notebook 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Explaining the tasks 

Students should collect four intercultural incidents from the 

internet or clippings from magazines or newspapers which 

illustrate primary concepts discussed in the classroom regarding 

interculturality. Some of them may be related with case studies 

used in the class 

 

The clippings collected by students should provide them with an 

opportunity to analyze the situations described in terms of 

concepts related with interculturality, such as: 

 cultural value differences 

 misunderstandings which have occurred as a result of 

different world views 

 stereotypes which have caused serious consequences 

 conflicts which could be resolved through intercultural 

skills 

 creative uses of cultural differences to enhance a 

particular context or situation 

 communication style differences that have affected a 

situation 

 ethnic identity development and cultural marginality 

 patterns of acculturation, or culture shock 

 developmental stages of intercultural sensitivity 

 

Method to follow 

Students should provide a copy (photocopy or print screen) of 

the internet material, article or clipping, with the relevant 

sections highlighted.  

Attach to this material, students will provide a brief analysis 

using ideas from the training and readings 

It is very important that students put a title of the topic to be 

discussed (e.g. race, prejudices, religion, etc.) followed by a 

definition of the topic, then mention the culture that this article 

is about and how that is important to your topic, and then fully 

discuss what the clipping has to do with this topic.  

In other words, students should relate the article to what they 

have learned in the training. Whenever possible, articles should 

have references to the resources and the work from class. 

WHAT 

The intercultural notebook method 

consists on a classroom assignment, 

where teachers ask students to begin to 

collect material from the Internet and 

other media in order to illustrate the 

concepts explained in the classroom 

regarding interculturality. Each case study 

requires the application of two or three 

ideas.  

One primary benefit of this intercultural 

notebook method is that from the very 

beginning of the training activities 

students start by viewing the world 

through intercultural eyes, in order to find 

the case studies 

 

The main objectives of this method 

include demonstrating students’ ability to: 

• understand the impact of culture in 

everyday contexts 

• analyze intercultural situations using 

theory and concepts from the class 

• develop resolutions and insights about 

intercultural issues 

 

LEARNING UNITS’ OUTCOMES 

LU4: S1/C2 

 

Resources on: http://global.wfu.edu/files/2016/03/Bennett.Janet_.2016.pdf  

THE INTERCULTURAL NETBOOK 
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5.23 Switching cultural codes 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

The present method need to be applied in a four step 

process: 

 

Diagnosis 

Students diagnose the content and style of behaviour 

expected in their switching situations, whenever 

possible by working with native-born or cultural experts. 

Besides, students learn to distinguish the “zone of 

appropriateness”: the culturally acceptable range of 

content and style permissible in a particular cultural 

script. 

In this stage, students are able to demystify the situation 

and reduce their stress levels. 

 

Practice 

Students embark themselves on cultural code-switching 

missions to practice what they have learned. In these 

missions, whenever possible, they are required to switch 

their behaviours in real-world situations. 

 

Reflection 

Since the stakes and situations are mostly real, students 

can experience the psychological challenges provoked 

by switching, including uncomfortable emotion such as 

guilt and shame. Anyhow, students can learn from these 

intense interactions without becoming overwhelmed, in 

the framework of a safe classroom environment where 

they can share their experiences with their peers. 

Students also are required to write about their switching 

experiences immediately after each attempt. 

 

Feedback 

By the end of this process, a native-born or a cultural 

expert observes each student during a final switching 

attempt and offers a performance review.  

Students then can complete a self-diagnosis for the 

cross cultural situations compares their impressions 

with those of the native or cultural expert observer. 

WHAT 

This approach consists on an adaptable 
in-class set of activities aimed at 
preparing students for interculturality, 
mostly for studying abroad or receiving 
international students.  
The focus of this learning method is 
providing an in-depth experience to 
students for learning how to adapt to 
other cultures. 
The Switching Cultural Codes method 
helps students to develop cultural 
fluency by means of interactive 
classroom activities, aimed at providing 
them with the skill of cross-cultural 
code switching. 
 

LEARNING UNITS’ OUTCOMES 

LU4: Transversal 

 

Resources on: http://www.brandeis.net/globalbrandeis/documents/mar2009_ibsnews.pdf  

SWITCHING CULTURAL CODES 
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5.24 Team cartography 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

The present method need to be applied in a three step process: 

1. Trace the territory 

Give students a map of their host city. Choose the map format which better suits 

you and your students, considering that they will be asked to personalise their maps 

with highlights, labels, etc. (you can print out copies of a local map, or get a pile of 

free maps from the tourist office) 

Ask students individually to mark out roughly different zones or areas in the city. The 

areas can be determined by whatever criteria students want (residential, business, 

shopping, industrial, ‘rich’, ‘poor’, new, old, leisure, tourism, student areas...) 

Trainer can guide students by asking questions such as: what modes of transport are 

used in the city? Do you know which the busiest parts of the town are at different 

times of the day? Which are the main directions of movement in the morning and in 

the evening?  

Tell the students to mark on their maps the place where they live, the part of the 

school where they study, and other places where they go regularly. Moreover, ask 

them to trace with different colours the routes they take: 

• Every day 

• Regularly at least once a week 

• Rarely 

2. Comparison and common maps 

Have students compare, in groups of 3 or 4, their own maps with those of other 

members of the class and also discuss the reasons for their choices.  

Then instruct students to produce together a ‘group map’, showing which 

places/routes their maps have in common, the features which are more particular 

to each student, and which places/ areas do not figure on any of their individual 

maps.  

While they are working, guide the discussion within the teams through some 

questions (see APENDIX) 

3. Debate and conclusions  

Hold a plenary discussion, building upon comparison of the students’ group 
maps and on some specific questions (See APPENDIX) 

WHAT 

This methodological approach fosters students to explore the similarities and differences between 
their own experience on their host environment and that of other members of the class, especially 
migrants or people with different cultural background. The purpose of this method is to see to 
what extent their experiences converge (the places they have in common outside the school, the 
intersections between their regular routes, etc.), but also which parts of the place remain outside 
their joint experience, and to ask together why that is so. 

LEARNING UNITS’ 

OUTCOMES 

LU4: S1/S3/C1/C3 

Resources on: http://www.ierest‐project.eu/sites/default/files/IEREST_manual_0.pdf  

TEAM CARTOGRAPHY 
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5.25 Transformative culture – learning journal 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Helping participants to reflect on their experiences during the 
time those experiences are taking place has proven to be 
supportive of increased development of intercultural 
competence. Psychologist George Kelly suggests that “a person 
can be a witness to a tremendous parade of episodes and yet, if 
she/he fails to keep making something out of them… she/he 
gains little in the way of experience from having been 
around when they happened.  
It is not what happens around her/him that makes a person 
experienced; it is the successive construing and reconstruing of 
what happens, as it happens, that enriches the experience of 
her/his life. In order to facilitate learning, rather than merely 
being in the vicinity of events, this journal stimulates curiosity, 
empathy, and cognitive complexity, the core characteristics of 
intercultural competence. 
 
The guided journal process asks the student to write four entries 
for each incident. 
 
1. The first entry should describe an incident that occurred either 
between the traveller and the host culture, or between two 
members of another culture, without judgment. 
2. The participant should then analyze what happened in the 
interaction for the second entry, speculating on the reasons why 
the individuals did what they did and said what they said. 
3. After locating a trusted cultural mentor, the traveller should 
discuss the incident and develop a more culturally informed 
perspective. (Ideally, this might involve more than one cultural 
mentor.) The third entry should report on the results of this 
discussion. 
4. The final entry should revisit the previous three, developing a 
tentative perspective on the incident that includes the 
perspective of the host culture. 
5. Optional: the journal writer can also be asked to do a 
Description, Interpretation and Evaluation analysis of the 
incident. 

WHAT 

While many intercultural 
learning opportunities 
suggest journal writing, this 
journaling is different. It 
requires the students to 
record an incident, analyze 
the incident, interview 
someone about the culture 
about the incident, and then 
rewrite the journal from a 
new perspective. The 
transformative culture-
learning journal is a useful 
method for teaching basic 
capacities strongly linked to 
interculturality, such as 
cognitive complexity, 
curiosity and empathy  

LEARNING UNITS’ OUTCOMES 

LU4: S2/C2 

 

Resources on: http://global.wfu.edu/files/2016/03/Bennett.Janet_.2016.pdf 

TRANSFORMATIVE CULTURE - LEARNING JOURNAL 
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5.26 World Café 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

With pre-knowledge of the beliefs determined 
by a survey different tables are set around the 
room (here we can imagine four tables) 

First stage: Trainees are given 20 minutes to 
discuss in their group about what to present for 
visitors and prepare hand-on practical materials  

The possible questions: 

 What are the basics of your faith? 

 What are your sensitive points? 

 What are especially good for humanity? 

 What are the less known realities? 

 How would your belief contribute to 
solution of international conflict, if it 
were understood well? 

Second stage: visiting time, there are five 
rounds of café-visits of five minutes each. The 
café owners make presentations and café 
travelers asks questions 

Third stage: plenary session, within the chairing 
of the facilitator, the Trainees share their 
impressions. They make a list of conclusion 
together.  

WHAT 

The method WORLD CAFÉ aims to raise 
awareness on interreligious respect and 
intercultural dialog 

LEARNING UNITS’ OUTCOMES 

LU5: K1/K3/S1 

 

Resources on: http://www.theworldcafe.com/key‐concepts‐resources/world‐cafe‐method/ 

WORLD CAFE 
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5.27 Development of Vision-Mission-Target 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

This grid can be helpful for the evaluation of WORLD CAFE session also. 

PROBLEM:Please write the problematic situation during the WORLD CAFE ACTIVITY 

................................................................................................................................................. 

................................................................................................................................................. 

................................................................................................................................................. 

 

VISION: Write a sentence about what you dream to do 

................................................................................................................................................. 

................................................................................................................................................. 

................................................................................................................................................. 

 

MISSION:How can you make your dram real?With whom and how? 

................................................................................................................................................. 

................................................................................................................................................. 

................................................................................................................................................. 

WHAT 

Development of vision, mission and target is crucial in group work. This 
method provides chance for evaluation of World Café Session for the 
training activity 

LEARNING UNITS’ 

OUTCOMES 

LU5: Transversal 

Resources on: www.crownhouse.co.uk 

Printed toolkit : @Paul Ginnis 2002 

DEVELOPMENT OF VISION - MISSION - TARGET 
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5.28 Enhance active listening 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

Form a group of three, one observer and two 
speakers/listeners. 

 

There are three phases to this form of dialogue – after 
a set amount of time or points, the group can 

go on to the next phase: 

 

1. The listener repeats word for word what the 
speaker has said. Only then are they allowed to 

answer. 

 

2. The listener summarizes what the speaker has said 
and then answers. 

 

3. When answering the listener addresses all issues 
and concerns of the speaker. 

 

It’s important to choose a controversial topic and to 
ask each participants (the two speakers/listeners) to 
play the roles PRO & CONTRA.   

WHAT 

Helpful technique when two people 
find it difficult to listen to each other 
and understand each other's concerns. 

LEARNING UNITS’ OUTCOMES 

LU6: C1/C2/C3 

 

Resources on: http://www.studygs.net/listening.htm  

ENHANCE ACTIVE LISTENING 
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5.29 Culture shocks analysis method 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

The aim is to set-up an intercultural encounter between 

different people regarding their culture, believes and faith. 

Cohen-Emerique envisage the intercultural approach as an 

innovative and practical approach for dealing with culture 

shock based on three steps: 

 Decentering: stand back from ourselves to get a 

better understanding of the situation. 

 Discovering the “frame of reference” of the other: 

to try to understand the “rationality” of the other 

without necessary admitting its premises and 

outcomes.  

 Negotiation: dialog and mediation to resolve 

conflicts   

The implementation of the method is based on 7 

questions/points and 4 main concepts.  

The three concepts are: 

 Identity:   

 Culture shock 

 Frame of reference 

 Critical incident  

The 7 questions/points are: 

1. Who are the actors involved in this intercultural 

situation? their identities (age, sex, origin, 

profession, etc.)? The nature of their relations and 

relationships with own groups? What makes them 

close or far away? 

2. The situation in which the scene takes place 

(physical, social, professional and psychological 

context, etc.) 

3. The shock reaction: feelings experienced and 

behaviors that it has aroused. 

4. Representations, values, norms, conceptions, 

prejudices ... everything that constitutes the 

reference frame of the person who experienced 

the shock. 

5. Which picture emerges from the analysis of “point 

WHAT 

Culture shock is an interaction 
with a person or object from a 
different culture, set in a specific 
space and time, which provokes 
negative or positive cognitive 
and affective reactions, a 
negative representation of 
oneself and a feeling of loss of 
reference points and a lack of 
approval that can give rise to 
uneasiness and anger. The 
method was developed by 
Margalit Cohen-Emerique. The 
method of analyzing culture 
shocks is presented in the form 
of a questions grid that can be 
applied to conflicts around 
religious and philosophical 
convictions at school or 
elsewhere. This method can be 
used to “decenter”, 
“understand the Other” and 
“develop actions” …it’s a way to 
experiment the intercultural 
approach. 

LEARNING UNITS’ OUTCOMES 

LU6: Transversal 

 

Resources on: http://www.cohen‐emerique.fr/  

and  https://bgertyu‐ba9f0.firebaseapp.com/eu298/CVB4‐pour‐une‐approche‐interculturelle‐en‐travail‐

social‐par‐margalit‐cohen‐emerique‐2810903557.pdf 

CULTURE SHOCKS ANALYSIS METHOD 
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5.30 Thomas & Kilmann conflict mode instrument 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

A person’s behavior is described along two 
dimensions, or axes: Assertiveness and 
Cooperativeness. Assertiveness refers to the extent 
to which the individual tries to satisfy his or her 
own wishes, and Cooperatives refers to the extent 
to which the individual shows concern for the 
wishes of the other party involved. 

Depending on how high or low each individual’s 
style is on the Assertiveness and the 
Cooperativeness scale, one’s conflict style is 
defined, according to the TKI, as one of the 
following five (5) modes: 

Competing 

High Assertiveness & Low Cooperativeness 

Accommodating 

Low Assertiveness & High Cooperativeness 

Avoiding 

Low Assertiveness & Low Cooperativeness 

Collaborating 

High Assertiveness & High Cooperativeness 

Compromising 

Moderate Assertiveness & Moderate 
Cooperativeness 

 

WHAT 

The Thomas-Kilmann Conflict Mode 
Instrument (TKI) looks at how an 
individual’s behavior is impacted when 
the concerns of at least two people 
seem to be incompatible. 

LEARNING UNITS’ OUTCOMES 

LU6: K3 

 

Resources on: https://www.skillsone.com/Pdfs/smp248248.pdf  

THOMAS & KILMANN CONFLICT MODE INSTRUMENT 
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5.31 Intercultural conflict style inventory 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

The Intercultural Conflict Style model (ICS) measures 
people’s approaches to conflict along two different 
continuums: Direct/Indirect (D/I); which assesses one’s 
preference for taking a direct or an indirect approach 
in responding to conflict, and Emotionally 

Expressive/Restrained (E/R), which assesses the extent 
to which one prefers dealing with conflicts by 
expressing or by restraining emotion. 

Depending on the combination of D/I – E/R 
dimensions, the following four styles could be 
distinguished: 

Discussion style 

Direct & Emotional Restraint 

Accommodation style 

Indirect & Emotional Restraint 

Engagement style 

Direct & Emotional Expressiveness  

Dynamic style 

Indirect & Emotional Expressiveness 

The grid could be used to understand intercultural 
conflicts and to build resolving strategies.  The tool 
can also be helpful in relation to managing stress and 
anxiety around intercultural conflicts, communicating 
appropriately and improving relationships with people 
from different cultures than your own, and assisting in 
the mediation of conflicts between others. 

WHAT 

The Intercultural Conflict Style 
Inventory (ICS) developed by Mitch 
Hammer can be used to resolve 
disagreements among 
people from different cultural  
backgrounds who approach 
conflict in distinct ways. 

LEARNING UNITS’ OUTCOMES 

LU6: K2/K3/S1 

 

Resources on: https://icsinventory.com/  

INTERCILTURAL CONFLICT STYLE INVENTORY 
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5.32 Greeting from all over the world 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

- Each participant receives a strip with instructions 

about the way of greeting they have to mime. 

- s/he walked round the room and meet and greet 

someone else according to the instructions s/he 

received without giving more explanations to his/her 

partner. We can only say “hello” and one’s name. 

- the activity ends when everybody had the opportunity 

to greet the others. 

-  roundtable in bigger group.  

 

 

Trigger discussion with the following questions: 

a) what have we just done? Does it look like something 

you’ve experienced before? 

b) how did you feel when someone used an unfamiliar 

gesture? 

c) How would you define you comfort zone? 

 

WHAT 

The aim of this activity is to understand 

through role playing the notion of 

cultural shock.  

The question is to lead trainees to 

explore how people deal with their 

cultural differences and how they feel 

when they are asked to change the 

norms of behavior. 

The aim is not to lead an ethnographic 

study about ways of greetings but to 

dynamically question the shock of how 

elementary everybody is captive of 

one’s own framework. 

LEARNING UNITS’ OUTCOMES 

LU6: K2/K3/S1 

 

Resources: https://www.icosmos.com.tw/templates/images/files/C59010801.pdf  

GREETING FROM ALL OVER THE WORLD 
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5.33 Baseline testing 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

You can add images, videos and sound files within your 

questions. When a teacher or trainer has created 

questions, they are stored in a ‘question bank’ so that 

they can be re-used in other quizzes. This means that 

the initial investment in time and effort that is required 

to create your first quiz can pay off in the long run as 

you recycle questions for quizzes in the future. Once 

you have created the questions, you can assemble the 

quiz. There are many adjustments you can make within 

the quiz settings to change the way the questions are 

displayed (for example, you can randomize the 

questions) and you can choose when to give feedback 

(and grades) to learners – e.g. after a question has been 

attempted or at the end of the quiz. Learners can be 

given the opportunity to try again following the 

feedback, providing personalized formative feedback. 

There are other activities in Moodle that create quiz 

interactivity. For example, the Lesson activity enables 

the tutor or trainer to present content followed by 

choices or quiz questions, and learners can be 

redirected back to review relevant content if necessary 

before proceeding 

WHAT 

Using a Moodle Quiz to raise issues on 

Beliefs & Values. One of the key 

interactive tools in Moodle is the Quiz. 

Moodle has a ‘question engine’ that 

enables you to create a range of 

question types, including multiple 

choice, True or False, short answer, 

numerical or essay This allows for 

beliefs and values knowledge to be 

tested for baseline references at the 

beginning and end of the learning 

process. 

LEARNING UNITS’ OUTCOMES 

LU1: C1/C3 

 

Resources: https://docs.moodle.org/24/en/Building_Quiz 

BASELINE TESTING 
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5.34 Dealing with controversial issues 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

There are clear expectations from governments that teachers will tackle controversial issues, but 

there are also explicit guidelines on how to go about this.  

How controversial issues are best handled? 

At the same time as acknowledging the benefits of raising controversial issues in the classroom, you 

will need particular teaching skills to prevent reinforcing stereotypes, raising tension between pupils 

or increasing confusion.  

1. Ground rules 

● Only one person to talk at a Rme – no interrupting.  

● Show respect for the views of others.  

● Challenge the ideas not the people.  

● Use appropriate language – no racist or sexist comments. 

● Allow everyone to express his/her view to ensure that everyone is heard and respected.  

● Learners should give reasons why they have a parRcular view.  

 

2. Role of the teacher  

The teacher plays a key role when discussing controversial issues and it is important for you to judge 

when, how and if to express your own views and opinions. Doug Harwood has identified six possible 

roles for teachers when dealing with controversial issues in the classroom (see appendix)  

3. Teaching approaches and their benefits 

Didactic approaches are not best suited for dealing with controversy. Controversial issues touch on 

deeply held views and embedded attitudes. Telling young people what to think or preaching at them 

about how to behave is likely at best to have no effect and at worst to close their minds to 

considering alternative views. In order for your learners to benefit from learning about controversial 

issues there are a range of approaches that aim to open out and guide discussion and the 

exploration of issues. 

WHAT 

Rules and guidance on dealing with 

controversial issues in the classroom. 

LEARNING UNITS’ OUTCOMES 

LU1: C3 

Resources: http://www.re‐handbook.org.uk/section/approaches/teaching‐controversial‐issues‐in‐

religious‐education 

DEALING WITH CONTROVERSIAL ISSUES 
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5.35 Life Spiral 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

This technique goes deep in the life of people, understanding the theory of “legacy of 

experience” –which is rather like a map. The theory supports the notion that all individuals are 

product of the influences that their life experiences have had on them. They live out their 

legacies of experience. The ‘Life Spiral’ has been designed as a tool to help develop self-

awareness and understand beliefs and values. The principle is that in order to understand one’s 

present behaviour one has to understand the impact that the past has had, or perceived to have 

had on their current life. 

To run this activity, the educator must carry out the following steps:  

1) Explain to learners that they have to think about the important events in their life. They must 

think about these and reflect how these events have influenced their views and their legacies.  

2) Ask learners to plot random ‘life’ events on the spiral. This should be done as an individual 

activity so that content remains private. Educators are required to give learners a first example 

by applying this exercise to their own lives.  

3) Ask them to examine the events that have been plotted and to explain the stories behind 

them. Again, they can choose to do this as an individual exercise if they wish it to remain 

private.  

4) Finally, ask learners to reflect on the narrative and pick out any themes, issues, connections 

that seem apparent around beliefs and values. This can be done with the support of the 

educator.  

5) Repeat the exercise over a period of time to build different levels of awareness 

Share any observations. Discussion about the life spiral view.  

What are the events? What are the stories behind them?  What is our analysis of them and their 

relationships to each other? 

 

WHAT 

Allows learners to look back at 

previous beliefs and values as well as 

to map a pathway for the future. 

LEARNING UNITS’ OUTCOMES 

LU1: K1/K3 

 

Resources: www.getthereproject.eu 

LIFE SPIRAL 
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5.36 Moodle activity 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

In Moodle, the Activity Completion function can be used 

to track engagement, and even to release materials 

based on prerequisite activities. Once enabled, any 

activity or resource in a Moodle course can be 

programmed to be automatically marked complete when 

criteria set by the teacher or trainer are met, or require a 

manual confirmation from learners when they have 

completed the activity. For example, a forum activity 

could be set to require a minimum of three postings from 

each participant. Moodle can then use each completion 

marker to unhide follow-up activities. Teachers or 

trainers can easily view activity completion of all learners 

in their class in a single table, thus enabling them to 

quickly identify learners who are falling behind and to 

ensure that learners complete all mandatory activities. 

 

Information on Activity Completion in Moodle can be 

found at 

https://docs.moodle.org/28/en/Activity_completion 

Activity Completion is particularly useful when combined 

with Course Completion to let Moodle decide when a 

course has been completed, and Conditional Activities to 

hide activities until prior activities are complete. You can 

view a video tutorial on combining activity completion 

with course completion here, and a video tutorial on 

conditional activities here. 

WHAT 

Using a Moodle Activity Completion on 

Beliefs & Values. To support a learner’s 

progress and decide on interventions, it 

is useful to follow the learner’s online 

activity. 

LEARNING UNITS’ OUTCOMES 

LU1: K3 

 

Resources: https://docs.moodle.org/28/en/Activity_completion 

MOODLE ACTIVITY 
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5.37 Padlet 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

Web pages and media will appear and play directly on 

the Padlet wall, providing a very appealing user 

experience. This provides an easy way for learners to 

collaborate and curate web-based resources, or 

generate ideas together. Padlet describes itself as a 

“multimedia friendly, free-form, real-time wiki”. Unlike 

many other kinds of wiki, it allows for multiple users to 

edit at the same time. There are multiple settings to 

allow users to modify the Padlet wall, by adding 

different ‘wallpapers’, setting privacy and permissions 

and customizing the wall’s weblink. While the default 

format is free-form, other formats (list or grid) may 

provide an easier viewing experience if a large number 

of posts is expected. The classic version of the tool is 

free, but there are premium versions that offer more 

privacy, security, branding, user management and 

monitoring, including a version specifically for 

educators, Padlet Backpack. 

Padlet is very easy to use and simple instructions can be 

found at 

http://jn.padlet.com/article/48-how-do-i-post-on-a-wall 

 

Many video tutorials made by educators are Resources, 

including videos by the Blended Learning Essentials 

team. 

 

 

WHAT 

Using Padlet to create spaces on Beliefs 

& Values. Padlet is an attractive web 

application that allows users to create 

simple online spaces that look like a 

piece of paper, or a blank wall. Users 

can attach ‘sticky notes’ by double-

clicking anywhere, and upload - or link 

to - images, files, videos and sound 

recordings. Learners can build a virtual 

representation using words and images 

to create a beliefs and values space on-

line. 

LEARNING UNITS’ OUTCOMES 

LU1: S2/C1 

 

Resources: http://jn.padlet.com/article/48‐how‐do‐i‐post‐on‐a‐wall 

PADLET 
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5.38 Visual image 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Everyone signs up to the importance of visual learning 

these days, but there’s a risk that it stops with adding a 

few illegal pictures from the web to your worksheets. 

After deciding that visual learning matters, then what?  

How can the strategies of visual learning enhance RE? 

Images may add zip, pzazz and vim to tired lessons, but 

can they also deepen learning, broaden awareness and 

challenge attitudes?  

Try asking the learners to select spiritual images from 

the media to accompany the ones they’ve created, or to 

choose three words that sum up their spirituality today 

(it’s always changing). It is positively good RE to 

encourage spiritual expression, and reflection on the 

meaning of the word as well. 

Some learners may like to use images they select to 

create and present reflective PowerPoint presentations 

of their own. Themes like these might get them going: 

 Spring, Summer, Autumn, Winter 

 The Secrets of the Heart 

 We belong together 

 The music of life. 

 The mystery that matters 

Adding music to the presentation (or choosing music to 

go with this presentation) is a creative way to engage 

pupils: music and spirituality often operate in the same 

human territory. 

WHAT 

10 ideas to support visual learning in RE. 

LEARNING UNITS’ OUTCOMES 

LU1: K3/C1 

 

Resources: 

http://www.natre.org.uk/uploads/Free%20Resources/10%20ideas%20to%20use%20images%20for%20be

tter%20RE.pdf  

VISUAL IMAGE 
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5.39 Fish bowl 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

The “fishbowl” is a group discussion technique, in which 

participants form two parts. The “inner circle” includes 

4-5 people, who discuss a prescript topic. The “outer 

circle” can include up to 20 people who observe the 

discussion. There are variations, i.e.: 

1. members of the outer circle exchange places 

with members of the inner circle; 

2. the inner circle discussion has limited duration, 

after which, the inner and outer groups rotate.  

3. each member of the inner circle has an “alter 

ego” in the outer circle, who gives advice  

 

WHAT 

Group discussion to observe und 

understand individual and common 

opinions. Encourages participation of all 

group members shows opinions and 

attitudes on a specific topic. 

 

LEARNING UNITS’ OUTCOMES 

LU3: S1 

 

Resources: https://www.salto‐youth.net/downloads/toolbox_tool_download‐file‐

233/ToT_ICL_Manual.pdf 

FISH BOWL 
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5.40 Intercultural case study 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

In the frame of this technique participants receive the 

description of a case and are asked to discuss and find 

possible solutions, on which the group agrees on. The 

aim is not to find the solution, but to discuss different 

viewpoints and to reflect own opinions and considers 

those of others. After the discussion in small groups, the 

results can be compared in further discussed in plenary. 

It is recommended to use the case study, when 

participants already have prior knowledge on the topic 

or knowledge acquired during training. If the case refers 

to a real problem at the end the applied solution is 

presented and discussed. 

 

It is difficult to find a topic that is familiar and 

interesting for all participants. For its effective 

implementation the trainer should have a significant 

educational and professional experience 

WHAT 

Description of a problem in frame of a 

specific setting. Challenges participants’ 

ability to solve problems and negotiate 

in groups. Reference to real-lifer 

situations. Requires rather specialised 

than general knowledge. Promotes 

communication and collaboration 

between groups of learners. 

 

LEARNING UNITS’ OUTCOMES 

LU3: C1 

 

Resources: http://www.mediation‐time.eu/images/TIME_O5_Trainer_Course_Module_2.pdf  

https://www.salto‐youth.net/downloads/4‐17‐3332/Final.pdf 

INTERCULTURAL CASE STUDY 
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5.41 Q&A question 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

The technique can be applied in different forms, oral 

and written, individual, f2f or with groups. Possible 

types are i.e. interview, structured questionnaire, 

expert discussion, “talk show”, etc. In any case, it is 

recommending to prepare questions in advance or to 

brief participants about the aim of the activity. Further, 

it can be useful to provide them with guidelines on 

active listening and to sensitise them on the topic with 

i.e. an introductory activity. 

 

WHAT 

The technique is a structured dialogue 

with the aim of filtering specific 

information. The technique is flexible. 

It is effective to promote participants’ 

reflection. Applicable to different 

contexts 

LEARNING UNITS’ OUTCOMES 

LU3: C3 

 

Resources: https://www.salto‐youth.net/downloads/toolbox_tool_download‐file‐

233/ToT_ICL_Manual.pdf 

Q&A QUESTION 
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5.42 Rail à la carte 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

The participants are asked to imagine they are going on 

trip by train. They receive a list of different characters 

(up to 17 personalities). Based on these descriptions, 

each participant has to choose 3 out of 17 personalities 

and decide with whom s-/he would like to travel and 

who they would rather do without. After their individual 

decision, they can discuss their choices and results in 

small groups and come to a group decision. There are 

similar exercises in which learners imagine sharing a flat 

with other people, landing on a remote island with 

other people after a ship-wreck, or stopping a car to 

take a hitchhiker with them. 

Because of its flexibility this exercise can easily be 
adjusted to fit different settings and experiences of 
the target group (nationalities, covered conflicts, 
current problems etc.).  

With descriptions of 17 personalities, the technique 
can be time-consuming. 

Dealing with prejudices is always a sensitive topic and 
requires tactfulness and respect of the whole group. 

In view of the requirement described above, the 
training professional should have experience with the 
topic. 

 

WHAT 

Exercise to reflect prejudices and 

stereotypes. To be used for introduction 

for more in-depth discussion on 

prejudices influencing the daily life.  

LEARNING UNITS’ OUTCOMES 

LU3: S2 

 

Resources: http://www.omega‐graz.at/publikationen/intercultural‐encounters.pdf 

 

RAIL A LA CAERTE 
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5.43 Simulation 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

Participants are asked to take on specific roles, i.e. from 

different representatives of communities. They simulate 

a situation or controversial issue, in which the topic, i.e. 

cultural differences are discussed. Frame, duration and 

aim of the activity need to be clarified in advance. The 

simulation is moderated by the professional. After the 

activity, participants are asked to reflect on the 

simulation, especially on their roles, reactions, lessons 

learnt and relation to real situations. 

WHAT 

A simulation is a performance and a 

description of a real-life situation. 

Participants experience decision-making 

in “real” situations and can apply skills 

and evaluate behaviour. 

LEARNING UNITS’ OUTCOMES 

LU3: S3 

 

Resources: https://www.salto‐youth.net/downloads/toolbox_tool_download‐file‐

233/ToT_ICL_Manual.pdf 

SIMULATION 
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5.44 Visual prejudices 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

The aim is that participants understand that prejudices 

are interpretation of own values in comparison to 

others` behaviours. They are simply provided with a 

video scene which shows elements of prejudices or 

discrimination. After a short time, the tape is stopped at 

halftime and the participants are asked their opinion on 

the following:  

What is coming next?  

What do you believe the scene was about?  

The participants should reflect on own and others` 

prejudices and how they dealt with them and intend to 

do so in the future 

WHAT 

The use of videos to demonstrate to 

learners how prejudices evolve. 

Sensitising participants for the topic 

LEARNING UNITS’ OUTCOMES 

LU3: C2 

 

Resources: http://www.omega‐graz.at/publikationen/intercultural‐encounters.pdf 

 

VISUAL PREJUDICES 
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5.45 Peer mediation 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Research supports the finding that a sense of belonging is a very 

important factor in preventing violence in schools. Suspension or 

expulsion can push students further away from their learning 

communities whereas a school peer mediation program promotes 

critical thinking and builds decision-making skills, develops healthy 

standards of relationship within the school community and supports 

student self-determination. 

Conflicts of different intensity levels are an everyday occurrence 

between people everywhere. When parties to a conflict do not 

know how to communicate openly and honestly, the conflict tends 

to escalate and grow. Peer mediation programs provide youth and 

adults with the tools and skills to resolve conflicts non-violently. 

In peer mediation, a trainee acts as neutral mediator helping 
parties in conflict to understand the root causes of their dispute 
and to ultimately agree on a plan for resolving the conflict. Each 
individual mediation consists of six distinct stages: 

1. Agree to Mediate 

2. Storytelling and Gathering Points of View 

3. Focus on Interests and Needs 

4. Create Win-Win Solutions 

5. Evaluate Options 

6. Create an Agreement 

The introduction of peer mediation programs in schools and 
community-serving organizations is based on a model of 
education that empowers individuals to prevent, resolve, and 
transform violent and nonviolent conflict by developing the 
values, attitudes, skills and knowledge to envision alternative 
options for action towards building peace. 

WHAT 

Evidence shows that peer 

mediation fosters self-regulation, 

self-esteem and self-discipline in 

youth (Johnson & Johnson 1997; 

Turnuklu et al., 2010). Another 

positive outcome of peer 

mediation training is the ability of 

trained youth to transfer 

mediation skills to a variety of 

settings including family and 

neighbourhood conflicts, helping 

youth to become better problem 

solvers and more responsible 

citizens (Johnson & Johnson 

1996b; Turnuklu, et al., 2010). 

. 

LEARNING UNITS’ OUTCOMES 

LU6: K3/S2/C1/C2/C3 

 

Resources: https://www.irex.org/resource/conflict‐resolution‐and‐peer‐mediation‐toolkit  

 

PEER MEDIATION 
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5.46 See, Judge, Act Method 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

The “see judge act” method is not only a pedagogical 

method, it is most and foremost a process for social 

transformation toward a more democratic society. 

It puts at the core of its approach, the education linked 

to the collective action and the development of the 

different faces of the ones who get involved in it. 

In the perspective of equality and social progress, we 

develop actions for the emancipation of the individual 

and the group. 

A method is developed according to the principles if 

there is personal involvement without fusion. We tend 

to the co-production of meaning. 

Using project-based learning given that the trainees are 

involved in the collective pacification and 

implementation of a project. 

There is a common starting point to every project which 

is the needs of the audience in order to build and bring 

the resources useful for change 

WHAT 

A simple method which helps us to 

stop, stand back from a situation and 

reflect on it before we jump in and take 

action. 7 principles are promoted: 

1. Education as a lever of social 

transformation  

2. among them, by them, for them: 

actors 

3. the opposition between daily life and 

deeper ambitions is the starting point of 

the process  

4. action is the process of education 

5. build your own knowledge/critical 

understanding 

6. long-term, progressive and mutual 

process 

7. get together to develop 

LEARNING UNITS’ OUTCOMES 

LU6: S1/S2 

 

Resources: http://vinformation.org/en/vincentian‐formation‐resources/presentations‐media‐

games/the‐see‐judge‐act‐process/  

SEE, JUDGE, ACT METHOD 
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5.47 Intercultural Learning Method 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

In order to implement those 6 objectives, the intercultural 

approach invites the trainees to : 

Move 1 : express and question their representations on 

their country, community or origins. Questioning goes 

through identification of the similarities and differences 

between the representations. 

Move 2: express and question their representation on the 

host country. 

Move 3: compare their representations on their country, 

community or origin with those on the host country. 

Move 4 : after delivering the teaching material, underline 

the similarities and differences between this content and 

the representations of their country on the one hand, and 

of the host country on the other hand.  

Move: by the end of the sequence, speak out what caught 

their attention and report the elements of the convergent 

cultural area in the host country, report what they learnt 

and why it modified their perception of the host country 

and own country and whether it leads to consider change 

in their behaviour. 

NB: this move is called « on the way to integration » the 

trainees own 3 specific sheets to notify their thoughts. 

Their names are “convergent cultural area in the host 

country”, “the knowledge tree” and “on the way to 

integration”. 

WHAT 

The intercultural approach supports the 

basis of interculturality. That is why, it 

encourages the trainees to follow the 

subsequent objectives: 

1. Decentre:learn to think critically 

about oneself and about one’s 

reference framework. 

2. Understand the other’s framework in 

understanding the various ways of living 

as a citizen and in targeting those which 

take part of the “convergent/common 

cultural area” since most of the citizens 

seem to accede to them. 

3. Identify why those ways of existing in 

the country look different from theirs. 

(sometimes below the surface) 

4. Question the ways of existing in the 

country which seem different to them 

(especially if they induct cultural 

chocks) and think about the different 

behaviours they can adopt towards 

them from the standpoint of 

conformation, conservation and 

creation. 

5. Acknowledge and respect the 

“sensitive areas” while considering 

them as a possible starting point to 

decentre and understand the other’s 

system. 

6. Implement intercultural and civic 

competences and skills. 

LEARNING UNITS’ OUTCOMES 

LU6: K1-2-3/S1-2-3/C1-2-3 

 

Resources: Manuel de délivrance de la Formation à l’Intégration Citoyenne aux personnes primo‐

arrivantes edited by le Dispositif de concertation et d’appui aux Centre Régionaux d’Intégration – 

Octobre 2015 (BE) 

INTERCULTURAL LEARNING METHOD 
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5.48 Problem based learning 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

PBL includes problems that can be solved in many 

different ways depending on the initial identification of 

the problem and may have more than one solution: 

PBL makes learning more engaging. In PBL, trainees are 

active in the center of learning process. 

PBL improves conflict solving. After completing a 

project, trainees understand content more deeply. 

PBL builds success skills. Trainees are able to take 

initiative and responsibility, build their confidence, solve 

problems. 

PBL helps address standards. PBL emphasize real-world 

application of knowledge, skills and competences 

PBL provides opportunities for learners to use 

technology. A variety of tech tools are perfect to fit 

with PBL. 

PBL makes training more enjoyable and 

rewarding. Projects allow trainers to work more closely 

with active, engaged learners doing high-quality, 

meaningful work. 

PBL connects learners with communities and the real 

world. Projects provide learners with empowering 

opportunities to make a difference, by solving real 

problems and addressing real issues.  

Instead of starting at the bottom of the pyramid - 

understanding and remembering - focusing on the 

learning of content prior to moving up; the PBL 

considers flipping that approach by starting at the top 

and asking learners, for example, to create an authentic 

product with a strong Driving Question. Doing this can 

help the trainer facilitate deeper learning of the content 

and skills we find at the lower level as learners identify 

and pursue what they need to know, remember, and 

understand to create and meet the challenge of the 

project 

WHAT 

PBL is a training method in which 

learners gain knowledge and skills by 

working for an extended period of time 

to investigate and respond to an 

authentic, engaging and complex 

question, problem, or challenge. PBL is 

an effective and enjoyable way to learn 

- and develop deeper learning 

competencies required for success.  

The PBL process was pioneered in 

medical school programs McMaster 

University in Hamilton. Traditional 

medical education disenchanted 

students, who perceived the vast 

amount of material presented in the 

first three years of medical school as 

having little relevance to the practice of 

medicine and clinically based medicine. 

The PBL curriculum was developed in 

order to stimulate learning by allowing 

students to see the relevance and 

application to future roles. 

LEARNING UNITS’ OUTCOMES 

LU6: S1-2-3/C1-2-3 

 

Resources: https://link.springer.com/article/10.1007/s10984-015-9193-2  

PROBLEM BASED LEARNING 
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5.49 The “BUT WHY” technique 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

HOW TO USE IT? 

This exercise/technique is designed to help practice identifying underlying factors that are behind 

a community problem. We are calling these underlying factors "root causes." To identify "root 

causes," we will be using a technique called "But Why?" 

Goal: To analyze a community problem by trying to determine its most fundamental reason, or 

"root causes." 

Task 1: Select one member of your group to act as the "asker." This Person will be the one asking 

the "But why?" questions. 

Task 2: Choose an issue to examine, a specific problem. Once the specific problem is identified 

and described, your "asker" will guide you in identifying what your group considers to be the 

"root causes" of that problem. The identification of root causes should be made by answering the 

"But why?" questions. 

A group examines a community problem by asking what caused it. Each time someone gives an 

answer, the "asker" continues to probe, mostly by asking "But why?" or "How could that have 

been prevented". Example: 

Too many (too few) people are ________. 

Q: But why? 

A. Because...   Q: But why?  A. Because...  Q: Could that have been prevented? 

     A. Yes    Q: How? Q: But why?  A. Because... Q. But why?   

A. Because...  Q But why? (and so forth) 

Task 3: After you have identified some key root causes for your priority problem, discuss what 

approaches might be undertaken to remove or counteract those root causes. 

Possible Approach: _____________________________________________________ 

Possible Approach: _____________________________________________________ 

Possible Approach: _____________________________________________________ 

At this point, you should look at all possible approaches and select the one that fits your problem 

better, the one that is the best solution. 

WHAT 

The "But why?" technique is one method used to identify underlying causes 

of a community issue. These underlying factors are called "root causes." 

The "But why?" technique examines a problem by asking questions to find 

out what caused it.  

LEARNING UNITS’ OUTCOMES 

LU6: S1 

 

Resources: https://ctb.ku.edu/en/table-of-contents/analyze/analyze-community-problems-and-

solutions/root-causes/main 

THE “BUT WHAY” TECHNIQUE 
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5.50 Visual & artful thinking 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Participants form groups by choosing the painting they like the 

most. They analyse the painting by following these instructions: 

1. Invent a headline for the painting that captures an important 

aspect of it. 

2. Answer each of the following questions in one sentence. - 

What do you see? - What do you think about what you see? - 

What do you find challenging or confusing?  

3. Look at the painting quietly for at least 10 seconds. Let your 

eyes wonder.  List ten words or phrases about any aspect of the 

painting 

4. Chose a person in the painting and step inside that point of 

view. Consider: - What can the person perceive and feel? - What 

might that person think or care about? - Improvise a 

monologue. Speaking in the first person talk about who you are 

and what are you experiencing. 

5. - If this art of work is the beginning of a story what might 

happen next? -  If this art work is the middle of a story what 

might have happened before? What might be about to happen? 

- If this art work is the end of a story what might the story be?  

6. Brainstorm a list of at least 12 questions about the painting. 

Review your brainstormed list and star the questions that seem 

more interesting. Then select one of the starred questions and 

discuss it. Ask this question from the other groups. 

7. Make a claim about the painting / the topic of the painting.  

Identify support (what you see, feel and/or know) about your 

claim. Ask a question about your claim. 

Work form: Participants work individually and share their results 

with a small group. The Participants work in small groups and 

share their results with the whole group. 

WHAT 

Using of art as a basis for 

further discussions and 

brainstorming on 

characteristics of people in 

different contexts. Art is used 

as a dialogue trigger to 

promote cross-cultural 

awareness and dialogue 

between trainees 

. 

LEARNING UNITS’ OUTCOMES 

LU6: K1/S1-2 

 

Resources: https://docs.moodle.org/24/en/Building_Quiz 

VISAUL & ARTFUL THINKING 
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5.51 Group research 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

The facilitator explains that each subgroup is going to 

explore possible signs of interculturality and religious 

diversity intolerance and racism.  

Trainees may search in their everyday life, street, 

cafeterias, universities, work places, interview strangers 

and make small videos/acts/presentations with the 

evidence. Trainees are also required to do some self-

study regarding the issues presented.  

The small presentations by each group will be discussed 

in the big circle and meaning-making about 

interculturality, religious diversity and racism will be 

produced. When these issues are met, empathy and 

self-awareness about personal attitudes, perceptions 

and self-identity will be stimulated. 

 

Debriefing: Discussions, feedback, conclusions at the 

end of the session. 

Duration: 2 hours (60 minutes for orientation; some 
days in between for fieldwork; 10-20 minutes for each 
subgroup to present his findings; 30-50 minutes group 
debriefing).  

 

Participants: 25, small groups of 3-5 people. 

Materials: notebooks, pencils, IT equipment, 
journals/magazines/newspapers, art 

WHAT 

A group-research activity in small 

groups, group discussion to examine 

interculturality and religious diversity 

intolerance or racism in everyday social 

interactions, personal experiences or 

literature. 

LEARNING UNITS’ OUTCOMES 

LU2: S2/C1 

 

Resources: Can be any kind. Fieldwork and findings can be based on real-life videos, narratives, 

interviews, journal/newspaper/magazine articles and art 

GROUP RESEARCH 
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5.52 Brainstorming 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Using this technique the trainer provides a central idea or an issue to the learners calling them to 

express their ideas freely and spontaneously.  

It is a highly participatory technique, promoting the involvement of learners in the learning process, 

helping the development of intimacy, cooperation, and contributing to the improvement of the learning 

climate.  

The trainer asks the trainees to suggest individually as many ideas as they can to a posed question; 

encouraging them to express themselves rapidly, spontaneously, one after the other in the form of 

storm.  

The familiarity of trainees with the learning subject is not an important issue. Brainstorming is mostly 

used at the beginning of an issue approach.  

In order to be effective some technical specifications should be met such as: 

 No criticism should take place during the presentation of ideas 

 The trainer must ensure that trainees feel comfortable 

 The trainer should be careful so that brain storming is not extended beyond purpose 

 The trainer should ask trainees to make comments on the submitted aspects 

 Faithfully notes the ideas on the board without indicating anything 

 Examine the written words and try to divide them into categories 

 Utilize questions - answers or discussion to lead the team to comment on what follows 

 Make a synthesis of the results at the end 

Ideas are gathered and recorded without evaluation, before any of them are discussed 

Usually idea gathering is limited to 10-15 minutes 

WHAT 

Brainstorming is a group creativity technique. Consists on a conference 

technique of solving specific problems, amassing information, stimulating 

creative thinking and developing new ideas, by unrestrained and spontaneous 

participation in a group discussion. 

LEARNING UNITS’ OUTCOMES 

LU4: Transversal 

 

Resources: https://www.mindtools.com/brainstm.html 

BRAINSTORMING 
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5.53 Interculturality Case Study 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

HOW TO USE IT? 

The case study should contain enough facts to be 

completed without making up information, but 

information should be organized in a way that the 

solution is not so obvious. 

Participants receive the description of a case and are 

asked to discuss and find possible solutions, on which 

the group agrees on.  

The aim of the technique is not to find a unique 

solution, but to discuss different viewpoints and to 

reflect own opinions and considers those of others.  

After the discussion in small groups, the results can be 

compared in further discussed in plenary.  

It is recommended to use the case study, when 

participants already have prior knowledge on the topic 

or knowledge acquired during training.  

If the case refers to a real problem at the end the 

applied solution is presented and discussed.  

This technique is aimed for the promotion of discussion, 

as well as the acceptance of different solutions and 

views for one specific problem. 

 

WHAT 

A case study consists on the description 

of a problem in frame of a specific 

setting.  

Interculturality case study allows 

learners to know, understand and 

discuss about a specific situation or 

problem regarding interculturality 

LEARNING UNITS’ OUTCOMES 

LU4: S1/ C1 

 

Resources: http://www.shanticonsulting.com/multicultural-communication-case-studies/  

https://www.salto-youth.net/downloads/4-17-3332/Final.pdf 

INTERCULTURALITY CASE STUDY 
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5.54 Role play 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5.49 Intercultural Learning Method 
 

 

 

 

HOW TO USE IT? 

Implementation of a Role Play should follow these stages:  

a) the trainer create (or select) a scenario involving an issues related 

with interculturality  

b) preparation of the group of learners 

c) selection of the “actors” (two or more learners) 

d) preparation of the “actors”, providing them with detailed 

instructions about the scenario 

e) preparation of the observers, providing them with instructions 

about how to analyze the role play (set the climate) 

f) Implementation of the role playing: performance and observation 

g) “de-rolling”: actors take time to “leave” the characters, to step 

out of the performance 

h) discussion and comments in plenary 

In order to be successful Role play need the following:  

- The scenario, rules and instructions should be clear and accurate 

- The group must have been already formed 

- The situation or context of the play should be close to learners’ 

interests 

- Participants should be encouraged to react spontaneously 

- Trainers should encourage and guide players and observers  

- Role playing flow should not be interrupted by players or 

observers 

- It should be applied when trainees are not tired 

WHAT 

Role play is the act of imitating 

(performing) the character and 

behaviour of someone who is 

different from oneself.  

During the role play, two or 

more learners enacts parts of a 

specific scenario related to 

interculturality. 

LEARNING UNITS’ OUTCOMES 

LU4: C1/C2/S1/S2 

 

Resources: https://www.salto-youth.net/downloads/toolbox_tool_download-file-233/ToT_ICL_Manual.pdf  

 

ROLE PLAY 
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5.55 Simulation 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

Learners experience decision-making process when 

performing real life situations. Thus, knowledge and 

skills can be applied, and behaviour and attitude 

evaluated. 

Participants are asked to take on specific roles but 

acting as themselves, i.e. from different representatives 

of communities.  

During the simulation learners simulate a situation or 

controversial issue, in which a topic is discussed, i.e. 

cultural differences.  

Frame, duration and aim of the activity need to be 

clarified in advance.  

The simulation need to be moderated by the trainer. 

 

After the activity, participants are asked to reflect on 

the simulation, especially on their roles, reactions, 

lessons learnt and relation to real situations. 

WHAT 

A simulation is an enactment (a 

performance or description) of a real-

life situation. During simulations 

learners do not “perform” as actors, but 

they represent themselves in a 

particular situation. 

LEARNING UNITS’ OUTCOMES 

LU4: S3/C2 

 

Resources: https://www.salto-youth.net/downloads/toolbox_tool_download-file-

233/ToT_ICL_Manual.pdf 

SIMULATION 
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5.56 Teambuilding game interdependence 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

“Desert Survival” 

Participants experience a structure of cooperative 

learning task requiring positive interdependence within 

a team (“sink or swim together”) 

This teambuilding technique is designed so that the 

learners become aware of and experience the 

interdependence within a team. 

 

Firstly, the class should be divided in teams, no more 

than 6-7 members 

 

In this exercise, the teammates individually rank the 

importance of items they will need to survive after a 

plane crash in the desert. 

Then each team need to come to a consensus on the 

rankings of the different items. 

 

Finally, participants are asked to reflect on the fact that 

team rankings are, almost invariably, most accurate 

than individual’s rankings. 

WHAT 

Teambuilding is the process needed to 

create, maintain and enrich the 

development of a group of people into a 

cohesive unit: a team. That is, a group 

of people who share a common set of 

goals and expectations. 

Teambuilding game of interdependence 

highlight the issue of how each team 

member’s success is partially 

determined by the success of the other 

members. 

LEARNING UNITS’ OUTCOMES 

LU4: S3/C1/C3 

 

Resources: https://www.salto-youth.net/downloads/toolbox_tool_download-file-

233/ToT_ICL_Manual.pdf 

TEAMBUILDING GAME INTERDEPENDENCE 
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5.57 Pairs to fours 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

Pairs to fours provides the chance to explain and defend 

the decision made by groups. Debriefing the content 

and the process, focusing on the nature of decision-

making is important. 

 

It is important to make a group of four (10 mins) It takes 

five minutes of discussion about common values. Then 

the group creates a motto for four to introduce it in the 

plenary.  

The role of the facilitator is to make a list.  

This is an active learning process, simple, effective and 

collaborative. Trainees should be able to present a 

position, arguing and compromising responsibility which 

is one of the key skills. 

It requires continual observation by the facilitator 

 

WHAT 

The techniques help the trainees to 

collaborate and to form pairs. 

 

LEARNING UNITS’ OUTCOMES 

LU5: S1/S2 

 

Resources: www.crownhouse.co.uk 

Printed toolkit : @Paul Ginnis 2002 

PAIRS TO FOURS 
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5.58 Extended Horizons for pair work 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

What can the facilitator do? 

 Prepare a test or challenge for the 

trainees, 

 Prepare a presentation on how the 

group works can be shaped 

 Mark an anonymous piece of work by 

someone in a set, 

 Make a short video on the tasks give 

some exemplifying answers 

This technique can be quite motivating and helps to 

tackle the more sophisticated aspects of the topic when 

they are ready 

WHAT 

This technique provides positive 

strategy that begins to build in 

differentiation. 

LEARNING UNITS’ OUTCOMES 

LU5: C1/C3 

 

Resources: www.crownhouse.co.uk 

Printed toolkit : @Paul Ginnis 2002 

EXTENDED HORIZON FOR PAIR WORK 
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6. TOOLS 

 

 

The following tools fiches are structured in 5 parts:  

 WHAT: a short description of the tool 

 HOW TO USE IT: a short explanation of how to use the tool 

 LEARNING UNITS OUTCOMES: which LU outcomes are concerned 

 RESOURCES: the availability & property right 
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6.1 The ideal city 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 90-150 minutes -  Needed material: Flipchart, paper 
and markers, PC/Internet access, Microsoft office, Handicraft 
material - Number of participants: minimum 5, maximum 25  
 

1. Time to collect ideas 
Participants are asked to divide in small groups of 3 to 4 people 
each. In these groups, they define visions of an ideal city with 
inhabitants create many different religions. The goal is the 
creation of a utopic city in which all religions and minorities live 
together peacefully. 
 

2. Time to exchange 
In a second step, the small groups create for the other 
participants a presentation of their city - this can be one in a 
short presentation, a collage, a map or similar. All Resources 
materials and media can be used. The participants should 
discuss how the city looks like, the residents behave, as the city 
is called etc. Also reflections on the political and religious 
situation can be hired. 
During these preparations, the participants of the small groups 
should also the differences between this utopian and their 
own, to discuss real hometown.  
 

3. Time to discuss in group 
The discussion in large group could be done by asking the 
following questions:  

 What are the challenges in their own communities that 
prevents from realising their ideals (shown in the city)? 

 How about the coexistence of different religious 
groups? 

 What about life in communities in general and future 
challenges? 

WHAT 

Group work on individual 
views on possibilities of a 
peaceful coexistence of 
different religious 
communities. 

LEARNING UNITS’ OUTCOMES 

LU3: S3 

Resources on: 

https://www.dija.de/fileadmin/medien/downloads/toolbox_religion/methoden/M%C3%B6glichkeiten_eines
_friedlichen_Miteinanders/Download_Die_ideale_Stadt.pdf   

THE IDEAL CITY 
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6.2 Labeling and Prejudice 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 45 minutes -  Needed material: “post-it” papers, paper 

and markers - Number of participants: minimum 5, maximum 25  

 

4. Time to prepare 

Prepare the “post-it” papers for each participant noting different 

labels. Each label should have a character attribute written on it, 

i.e. “irresponsible”, “smart”, “lazy” etc.  

Participants are asked to decide on a task that the group should 

perform, i.e. initiate a fundraising activity, organise a community 

event, etc. 

 

5. Time to exchange 

Every participant gets a label stuck on his/her forehead, but s-/he 

is not allowed to know what character's characteristic is on this 

label. 

Participants should treat each other according to their forehead 

character traits. For example, if one participant is characterised as 

being lazy, the others treat him/her like that. Of course, they don`t 

tell each other.  The participants should try to fulfil the tasks. At 

the end, participants guess what is written on their label. 

 

6. Time to discuss in group 

Each participant should get the possibility to make a statement. 

Possible questions for discussion are: 

 How did you feel during the activity? 

 Did someone start behaving according to the character 

trait attributed to him/her? 

 What kind of stereotypes do we attribute to people in real 

life? 

 What effects does that have on these people and on our 

thinking about them? 

 Which of the used stereotypes are attributed to specific 

groups of people in real life? Which? 

 Are these suitable? 

WHAT 

An exercise on the 
stereotyping of persons and 
their consequences for the 
behaviour of those affected. 

LEARNING UNITS’ OUTCOMES 

LU3: C2 

 

Resources on: https://www.dija.de/toolbox-interkulturelles-lernen/methodenbox-
interkulturell/?no_cache=1&tx_fedijamethoden_pi1%5BshowUid%5D=61&cHash=60f584d8885e68d17ab1
0ecf82d0dad4 

LABELING AND PREJUDICE 
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6.3 Two sides of the same coin 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 45 minutes -  Needed material: Round, colourful 
moderation cards, paper and tape - Number of 
participants: minimum 5, maximum 20 
 

7. Time to interpret 
Participants are asked to divide in small groups. They 
receive moderation cards and note suspected “negative 
behaviours” (1 behaviour per card) of members of 
communities without attributing or saying who could have 
them. On the other side of the moderation card these 
“negative behaviours” are reinterpreted and written 
down, which can be something positive about it.  
 

8. Time to present 
Finally, all the moderation cards are presented in plenary. 
Participants walk around to look at all the cards and discuss 
them. 
 

9. Time to discuss in group 
The discussion in large group could be done by asking the 
following questions:  

 How did you perceive this activity? 
 Was is easy to “assign” the behaviour to different 

communities? 
 What does it say about the communities, their 

values, image, etc.? 
 What does it mean for individuals who are part of 

these communities? 
 

WHAT 

An activity to understand that 
all religious communities have, 
like every individual, good and 
not so good sides. 

LEARNING UNITS’ OUTCOMES 

LU3: C1 

 

Resources on:  

TWO SIDES OF THE SAME COIN 
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6.4 Value activity 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 45 minutes -  Needed material: Big 
papers, pens, space in the room - Number of 
participants: minimum 5, maximum 20 

 

10. Time to think 

Ask participants to reflect what they consider the 
most important feature of a human being or the 
most important value. 

After each chose one value, they are asked to draw, 
explain or mime the exact opposite of this value.  
The other participants should guess the actual 
value.  

The activity can also be conducted with small 
groups instead of individual presentation. 

 

11. Time to discuss in group 

The discussion in large group could be done by 
asking the following questions:  

 Why did you choose the value? 

 Why is this value important to you? 

 Are the most common values our personal 
ones? 

WHAT 

An activity to strengthen 
awareness of differences and 
similarities of values within 
communities. 

 

LEARNING UNITS’ OUTCOMES 

LU3: C3 

Resources on: 

https://www.dija.de/fileadmin/medien/downloads/toolbox_religion/methoden/Gemeinsame_Werte/Dow

nload_Schatzkarte.pdf  

VALUE ACTIVITY 
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6.5 Value card play 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 60-120 minutes -  Needed material: Moderation cards, paper and markers - Number of 

participants: minimum 5, maximum 25  

 

12. Time to search 

In advance, cards are prepared (each card with one value). They should contain values, which are deeply 

rooted beliefs about what is good and what is bad. Further, they should also contain values and 

characteristics, which cannot be necessarily linked to communities and can be considered as more 

individual, i.e. ambitious career aspirations. After explaining the exercise to the participants, randomly 

hand out 8 cards to each participants. They are now asked to Ask participants to “upgrade” their set of 

cards by trading with others. The upgrade reflects their preferences of values and characteristics. In the 

end, nobody should end up with less than 2 cards.  

 

13. Time to exchange 

In a next step, ask participants to compare their set with others and to get together in groups holding 

similar value-card sets. They should discuss what it is they have in common. If you like, you could also 

ask them to focus on where these values came from and why they hold similar values. Then ask them to 

find somebody that holds values that are very different than theirs. These pairs should try to formulate 

values they can both agree on, on the basis of what they have on their cards. Although participants might 

be tempted to simply find compromises by finding more and more abstract or very broad and almost 

meaningless statements, motivate them to stay as concrete as possible. 

 

14. Time to discuss in group 

Finish the exercise when you feel that most of the pairs have come up with two or three compromise 

statements. With the whole group, hold an evaluation meeting. The discussion in large group could be 

done by asking the following questions:  

 How did participants feel about the exercise?  

 Was it easy to trade values?  

 What made it easy/difficult? 

 Did they find out something about their own values – and where they come from?  

 What are some common values everybody can agree on? 

WHAT 

A game to understand the preferences of specific opinions/values of 
individuals and within communities 

LEARNING UNITS’ OUTCOMES 

LU3: S1 

Resources on: https://www.salto-youth.net/downloads/toolbox_tool_download-file-
112/t%20kit%20intercultural%20learning.pdf  

VALUE CARD PLAY 
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6.6 Views of Communities 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 45-50 minutes -  Needed material: Flipchart, paper and markers - Number of 

participants: minimum 8, maximum 15 

 

 

15. Time to prepare 

Ask people to volunteer for different roles.  

Roles:  

1 district leader  

1 representative of a Non-profit organisation  

1 representative of an association of Muslim immigrants  

1 representative of the local Catholic church  

The roles can be changed/adapted according to the objective of the activity. It is recommended 

to prepare guidelines for how the roles should be played in advance.  

The other participants are asked to watch the role play and take notes for the discussion in 

group. 

 

16. Time to act 

In a second step, the following text is read to participants. 

A young man with African origin has been attacked by a group of violent youngsters in the 

street after 10 pm when he left a party organised by his community centre. He has been badly 

injured and brought to a hospital. The association of Muslim immigrants suspects the incident 

to be a racist crime and addresses a letter to the district leader and different minority 

organisations to call a meeting in order to define common public action to counteract such 

developments. The police do not demonstrate any effort to find the aggressors. 

 

17. Time to discuss in group 

The discussion in large group could be done by asking the following questions:  

 What are the main viewpoints? 

 What are issues revealed in the exercise that reflect the reality?  

 How can individuals and organisations contribute to avoid such incidents/xenophobic 

developments? 

WHAT 

Role play on perceptions, values as well as prejudices and 
stereotypes of different communities. 

LEARNING UNITS’ OUTCOMES 

LU3: S2 

Resources on: https://www.salto-youth.net/downloads/toolbox_tool_download-file-
112/t%20kit%20intercultural%20learning.pdf  

VIEWS OF COMMUNITIES 
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6.7 Table of mediation 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

This tools defines the role of the facilitator, reminds about the unnecessary of prejudgment 
and prejudices. It can be used as a check list in collaborative group works. 

During the pair work the facilitator can use the following checklist: 

TACTIC TARGET ADVANTAGES WHEN TO 

USE 

SLOGAN MESSAGE 

COMPETITION Using 
power to 
win  

Quick 
solution 

When the 
sides need 
speed 

I win-you 
lose 

Do not 
disdain my 
power 

EVASION Avoiding 
decision in 
any case 

Provides 
opportunity 
to spend 
energy for 
other things 

If there is no 
other option 

Let us 
lose 

It is not 
my 
problem 

CONFORMANCE Reliability 
saves 
relations 

Gives chance 
to proceed 

If it is 
important to 
conform to 
the 
environment 
(especially to 
the working 
environment) 

I am here 
for you 

It is alright 
for me if it 
is alright 
for you 

COLLABORATION Finding 
solution 
together 

Both sides are 
content 

When there 
is a need for 
a creative 
solution 

Win-win Let us find 
a solution 
for all of 
us 

RECONCILIATION Reaching a 
settlement 
together 
rapidly 

Fairly enables 
dialog 

When 
competition 
does not 
work 

Win a 
little- lose 
a little 

 Let us 
find a 
solution 
good for 
all of us 

 

WHAT 

TABLE OF MEDIATION serves as a checklist aiming at sustaining 
relationship among different sides, allowing exchange of 
information. 

LEARNING UNITS’ OUTCOMES 

LU5: S2/S3 

Resources on: http://siromatr.net/en-us/ 

 

TABLE OF MEDIATION 
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6.8 Checklist for feedback 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 10 minutes -  Needed material: copy of check list 
 
Checklist for feedback: 

 Choose the correct timing 
 Ask how things are going for your pair 
 Give as much feedback  as the pair needs 
 Avoid negative judgements 
 Allow the pair to respond to your feedback 
 Give options to solve the problem 
 Decide together on the correct option 

 
While receiving a feedback: 

 Consider the criticism as advice 
 Summarize the criticism 
 Direct the feedback to problem solving mechanism 
 Ask for concrete solution advices 

 
Activity: “What would I do?” 

 Work in pairs 
 Consider over the feedback you receive 
 Which conditions improves learning which do not? 
 Provide a report in 10 minutes 

 

WHAT 

A checklist to understand 
how to give feedback 
during pair work and group 
work. 

 

LEARNING UNITS’ OUTCOMES 

LU3: S/C1/C2 

Resources on:  

 

CHECKLIST FOR FEEDBACK 
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6.9 Difference & Diversity 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Learning Objective: 

For learners to consider different beliefs, values and attitudes towards religion. 

Age Range: Ages 14+ 

Materials Needed: Copies for each student of ‘Man Refuses to Drive “No God” Bus’ (see resources below). 

 

Notes for the Educator:  

This activity is based on an approach called ‘Community of Enquiry’, which helps learners to think critically, 

creatively, sensitively and effectively about a specific issue. It is important that everyone participates, that 

the discussion is free-flowing and that differences of opinion, attitude, information and belief are accepted. 

It is OK for learners to express doubt, uncertainty or ignorance; it is more important for learners to change 

their own thoughts and attitudes than to change those of others and they should be encouraged to think 

creatively and widely. It will be helpful if all participants, including you, sit in a large circle. 

 

Method 

Explain the learning objective and distribute copies of the news item ‘Man Refuses to Drive “No God” Bus’. 

Either have learners read the article to themselves or read it out to them. 

First, allow a few minutes for silent reflection, then have pairs of learners discuss the article and devise five 

or six questions that explore aspects of what they have read and, finally, have each pair choose from their 

list the question that they think is the most interesting. When every pair has their question prepared, write 

all the chosen questions on the board, and have learners select the one they think should start the enquiry 

(you may need to take a show of hands for this). 

Now start the enquiry by inviting the pair whose question has been selected to share their thinking and 

interest in the question. Encourage others to analyse, question or contribute further.  

Your role is to keep the discussion moving forward by asking questions (if needed), such as: 

 

 does anyone agree/disagree?  

 has anyone else got a question, or is puzzled? 

 can you explain this?        

 what reasons do you have for saying that? 

 does anyone else find that strange? 

 does anyone have a different view? 

 have we made any progress?   

 will someone summarise that part of the discussion? 

 

or by introducing another of the questions from the board. 

It may be helpful to pause the enquiry to allow pairs to talk some more. This sometimes allows less vocal 

learners to clarify their thoughts and verbalise a response. 

WHAT 

A lesson for learners to consider different beliefs, values and 
attitudes towards religion. 

LEARNING UNITS’ OUTCOMES 

LU1: C3 

Resources on: http://www.telegraph.co.uk/news/newstopics/howaboutthat/4270238/Atheist-bus-

adverts-Christian-refuses-to-drive-bus-declaring-theres-probably-no-God.html 

DIFFERENCE & DIVERSITY 
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6.10 Fundraising guide 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

 

If you want to raise funds in order to put on an 
event, this information sheet provides some 
suggestions to help you in what may seem a 
daunting task. In fact, it may not be as difficult 
as you might think! 

 

 

WHAT 

A guide for Fundraising ideas 
and activities. 

 

LEARNING UNITS’ OUTCOMES 

LU1: S2/C2 

Resources on: https://www.religiouseducationcouncil.org.uk/wp-

content/uploads/2017/10/cre_fundraising_ideas.pdf  

FUNDRAISING GUIDE 
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6.11 Believers 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Related rights 

• Freedom of belief and religion 

• Freedom of opinion and information 

• Freedom from discrimination 

 

Issues addressed 

• Religious diversity 

• Perceptions of religion and its influence on 

young people's lives 

• Knowledge about different religions and 

their precepts in 

  relation to spiritual and secular matters 

 

Objectives 

• To learn about different belief systems and 

religions 

• To develop critical thinking 

• To cultivate acceptance of diversity of 

beliefs and religions 

 

Materials 

• Copies of the statement cards (one set per 

small group) see link below 

• Comfortable places for the small groups to 

sit and discuss 

• A facilitator for each small group 

 

Preparation 

• Cut out the cards 

WHAT 

An activity where learners compare and contrast their different 
beliefs. 

LEARNING UNITS’ OUTCOMES 

LU1: K1/S1/C1 

Resources on: https://www.coe.int/en/web/compass/believers  

 

BELIEVERS 

 

Time 180 mins 

 

Instructions 

1. Explain that in this activity they will be 

discussing their beliefs; some people may be 

deeply religious, others less so and some may 

have no religion. The aim is to come to a 

deeper understanding of Article 18 of the 

UDHR through sharing personal views and 

thinking critically about the different ways in 

which we give meaning to life. 

2. Make it very clear to participants that they 

need to be aware of what they say and how 

they express themselves. The protection of 

religious beliefs, as well as religious symbols 

from insult and denigration, falls within the 

scope of freedom of religion. However, 

protection must be balanced against freedom 

of thought and expression and does not mean 

blanket immunity from criticism of beliefs. 

Thus honest, open enquiry is acceptable 

whereas speech motivated by prejudice and 

discrimination is not.  

3. Divide participants into small groups of 

between 4-6 people and ask them to reflect 

individually for 3 or 4 minutes on their 

personal beliefs. For example, if they have a 

religion, how closely do they observe the 

creeds and rituals? 

4. Then, by way of an icebreaker, ask 

participants to talk about the first time they 

took part in a religious ceremony. 
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6.11 Personal identity, personality attitudes, values and beliefs 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Personal identity, personality, attitudes, values 

and beliefs.  

 

Learning Objective-  

To gain a greater understanding of the 

differences between personal identity and 

personality.  

To gain a greater understanding and awareness 

of what we see as important attitudes, values 

and beliefs in ourselves and in others.  

 

Collaboration- Think/pair/share  

 

Success Criteria-  

Demonstrated greater understanding of the 

differences between personal identity and 

personality through Task 1. 

Demonstrated greater understanding and 

awareness of what we see as important 

attitudes, values and beliefs in ourselves and in 

others through tasks 2 and task 3.  

Higher level thinking- Task 3, creation.  

 

 

WHAT 

An activity to encourage learners to think about attitudes, values 
and beliefs and also the concepts they have of their own personal 
identity and how that is similar/different to personality. 

LEARNING UNITS’ OUTCOMES 

LU1: K1/S2/C1 

Resources on: http://www.wordle.net/ and https://www.wordclouds.com/  

 

PERSONAL IDENTITY, PERSONALITY ATTITUDES, VALUES & BELIEFS 

 

Starter/warm up.  

1. Quickly create a list of 10 words that 

describe yourself- then identify what 

category they would fit into-  

 Personal identity 

 Personality 

 Attitudes, Values, Beliefs 

2. Learners then complete task 1-Create a 

spider diagram about yourself (put your 

name in the middle) and add at least 6 

branches/legs that show the following: 

personal identity, personality, personal 

values, personal beliefs, personal attitudes, 

and personal aspirations. 

3. Collaborate and share ideas-complete Task 

2. Think/Pair/Share  

What are attitudes values and beliefs?  

What similarities and differences are there 

between yours and others in the class?  

Are some more important than others?  

What would you think were the three most 

important values? Why?  

What would you think were the three most 

important attitudes? Why?  

 

4. Assimilate learning/extension/plenary by 

completingTASK 3. Create an acrostic or word 

cloud. 
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6.12 Tips for interfaith activities 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

TIPS FOR INTERFAITH ACTIVITIES 

HOW TO USE IT? 

 

This guide provides advice on how to try to make events 
and projects you run as inclusive as possible, being 
sensitive to different traditions.  Some people choose not 
to participate in prayer, meditations, religious music, or 
other rituals with people from different traditions to their 
own, but there is a wealth of activities that can be shared 
and enjoyed. 

 

These are some pointers and ideas, but the list isn’t 
comprehensive – running activities and talking with people 
is what interfaith learning is all about 

WHAT 

A guide for running an event 
or dialogue session. 

LEARNING UNITS’ OUTCOMES 

LU1: K2/S2/C2 

Resources on: http://www.3ff.org.uk/resources/rules-and-tools.php 
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6.13 Values Continuum 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Values continuum. Exchanging views  

1. Read the following statement to the class: ‘Violence is never 
justified in protests, either by protesters or by police.’ 

 

2. Ask pupils to choose their position on this statement and 
write it on their piece of paper. They should write a number 
between one and five, with one being ‘strongly disagree’ and 
five ‘strongly agree’. 

 

3. They should now find someone who shares their viewpoint 
and discuss the statement for three minutes. If they change 
their mind at any point, they can write their new view on the 
paper. 

 

4. Learners should then move on to find someone whose 
position is one step removed from their own and discuss the 
statement, and finally someone who has a very different view 
from them. 

 

5. Finally, come together as a class and discuss the process. 

 How many learners have found that they changed 
their position? 

 What led them to change their mind? 

 What have they gained from this process? 

WHAT 

An activity to generate 
discussion on a controversial 
issue, encourage learners to 
listen to 

the opinions of others, and 

LEARNING UNITS’ OUTCOMES 

LU1: K3/S3/C3 

 

Resources: 

VALUES CONTINUUM 
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6.14 Cadaver Exquis 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Briefing definitions: 

- People everywhere share global 
values, for example, respect 

- People within specific cultural group 
share cultural values that are not 
necessarily shared by all cultural 
groups. 

- Individuals may hold personal values 
that are unique (creative skills).  

- Values may fit in more than one 
categories (personal, cultural, 
universal) 

- The group is going to create its own 
values 

 

Trainees are asked to fill in the blanks and 
pass the handout to the people nest to 
him/her after folding the sheet so that s/he 
cannot see what’s written. 

We go round the classroom as many times as 
it is necessary to complete the handout. 

We unfold the papers and read aloud the 
texts. 

WHAT 

This is a cooperative exercise that promotes self-
reflection and awareness about VALUES in the group. 

LEARNING UNITS’ OUTCOMES 

LU6: K1/S1/C1 

 

Resources on: 

CADAVER EXQUIS 
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6.15 Picture telling 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Picture telling is a creative tool used to work 
with groups. The aim is to explore by means of 
explaining, communicating and telling a story 
based on a picture. Picture telling is based on 
the Language Technique. Language is a well-
established method used to work with groups 
and was originally developed to help people 
communicate in a group. The advantage of this 
method lies within the picture taking over the 
role of a mediator. The picture is part of the 
description and not the person him or herself. 
This enables the narrator to talk about personal 
issues without feeling exposed 

The question "How do you feel when someone 
overpasses your limits? " can serve as an 
example. 

 all the pictures are set randomly on the 
floor 

 trainees walk round the classroom and 
pick a picture which illustrates his/her 
state of mind. 

 Roundtable: The card is flipped and the 
person in question tries to answer with 
the help of this card. This way, the focus 
is deliberately set on the picture and 
makes it easier to communicate when 
emotions or feelings are at stake.  

 PT represents a resource and solution 
oriented tool for a variety of settings 

 

WHAT 

This is a cooperative exercise that help 
people communicate about sensitive 
topics 

LEARNING UNITS’ OUTCOMES 

LU6: Transversal 

 

Resources on: http://picturetelling.ch/f/  

PICTURE TELLING 
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6.16 Circles game 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 50 minutes -  Needed material: 
2 large sheets of paper and markers - 
Number of participants: minimum 12, 
maximum 25  

 

2. Time to play 

Ask 4 or 5 participants to voluntarily 
leave the room. 
Divide the rest of the group into small 
groups, one group per volunteer who is 
out. 
Give as instruction to the group: To start 

a discussion on a specific topic and not to 

let any volunteers join or integrate the 

discussion. All strategies can be used 

except physical or verbal violence. 

The volunteers are then asked to join the 
room and to choose a group and try to 
integrate the conversation. They can 
also try any strategy except physical or 
verbal violence. 
The activity could take 5 to 10 minutes.  

If the tension grows too much, it is 
recommended to stop the exercise. 

WHAT 

A game to understand the cultural 
shock and how to deal with it. 

LEARNING UNITS’ OUTCOMES 

LU6: K1/K2/S1/S2/C1/C2 

Resources on:  

CIECLES GAME 

2. Time to observe 

Two questions are posed successively to the 
groups then to the volunteers: 

 how did you feel, what were your 
feelings during this exercise? 

 how did you act and react? 

Responses are noted on large sheet. 

 

1. Time to discuss in group 

The discussion in large group could be done 
by asking the following questions:  

 How can this activity be compared to 
what happens when we meet 
people from another culture? Why? 

 Have you ever experienced this type 
of situation yourself with people 
from different cultures? What was 
this situation? 

 What did you find incomprehensible 
or impenetrable in this situation 
intercultural, like the circle in the 
exercise? 

During this intercultural situation, are your 
feelings and reactions similar or different 
from those expressed during the activity? 
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6.17 Cultural attitudes 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 30 minutes (5 minutes to briefing, 10 minutes 
for activity, 15 minutes to debrief) - Participants: 
minimum 10, maximum 15. Materials: Cultural values 
Handouts questions - Procedure: This is an individual 
exercise that promotes self-reflection and awareness 
about own cultural influences.  

Briefing definitions: 

 People everywhere share global values, for 
example, respect 

 People within specific cultural group share 
cultural values that are not necessarily shared by 
all cultural groups, for instance, competition 

 Individuals may hold personal values that are 
unique (creative skills).  

 Values may fit in more than one categories 
(personal, cultural, universal) 

Trainees are asked to fill the cultural values 
questionnaire. Group discussion follows with clarification 
questions.  

Helpful questions and tips: 

 What happened? What was easier to do? Why? 

 How do you feel about completing this sheet? 
Why? 

 What did you learn? 

 How can you apply what you have learnt? 

 While some values are global, there are also may 
cultural and individual differences in values. 

 While some behaviors may be more prevalent 
within certain cultures, personal preferences and 
differences exist in every culture. 

WHAT 

This is an individual exercise that promotes self-reflection 
and awareness about own cultural influences 

LEARNING UNITS’ OUTCOMES 

LU2: K2/S2/C2 

Resources on: Cultural Values Handout (adapted from Figuring Foreigners Out by Storti Craig) 

CULTURAL ATTITUDES 

Questions: 

Write a G for those items that describe 

global values, C for those who illustrate 

cultural values and P for those statements 

that are personal values.  

 

1. Sleeping with a bedroom window 

open 

2. Running from a dangerous animal 

3. Considering snaked to be “evil” 

4. Assigning a higher value to male 

children than to female children 

5. Respecting elders and seeking 

their counsel 

6. Learning one’s native language 

7. Developing artistic skills 

8. Seeing family as important 

9. Eating at certain times 

10. Considering competing and 

winning important 

11. Enjoying the poetry of Rainer 

Maria Rilke 

12. Calling a waiter with a hissing 

sound 

13. Surrounding oneself with the 

color blue 

14. Seeking harmony in everything 

one does 

15. Feeling sad at the death of one’s 

mother 

16. Seeking physical safety 

17. Choosing a religion or form of 

spirituality to practice 

18. Being calm and self-controlled at 

all times 

19. Eating no dairy products 
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6.18 Dimensions of diversity 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 90 minutes (15 minutes briefing, 45 
minutes for steps 1-2-3, 30 minutes for 
discussion/debriefing). Participants: 10 - 15. 
Materials: Dimensions of Diversity handout (Loden 
& Rosener,1991) 

Procedure:  "The Four Layers of Diversity" is not 
only a useful model, but can be used as a reflective 
tool to develop understanding of the impact of 
diversity on self and life. Individuals self-reflect on 
the "The Four Layers of Diversity" (annexed): 

1. Read over the factors on the four dimensions. 
Think about how the various factors influenced the 
choices and decisions you made up to this point in 
your life. Which have had a positive impact? Which 
have had a negative impact? Which are you proud 
of? Which do you try to hide from others?  

2. Looking at the factors again, think about those 
you have difficulty in accepting in other people. 
Which of the factors do you make snap judgments 
on? Which influence your decisions in a negative 
manner? What factors cause you to try to avoid 
contact with others?  

3. To explore your values, create a list with the 
names of individuals you associate with frequently 
(family, work, community organizations). Next to 
each person's name, write some of the factors 
from the dimensions that you are both aware of 
and those you assume to be true about the person. 
For example: Jason: white, middle-class, college 
degree, single, Catholic. You can select different 
factors for each person. Then ask yourself: how do 
I treat this person differently, both in a positive and 
a negative manner, based on what I know, or the 
assumptions I am making, about the person? 
Where are my biases coming out? 

WHAT 

Self-reflection on the "The Four Layers of Diversity” 
(Loden & Rosener,1991) 

LEARNING UNITS’ OUTCOMES 

LU2: K2/S1/S2 

Resources on: Gardenswartz L & Rowe, A. (1991). Diverse Teams at Work: Capitalizing on the Power of 

Diversity.  http://www.colormagazineusa.com/index.php?option=com_content&view=article&id=219:th  

  

DIMENSIONS OF DIVERSITY 

 



 88 

6.19 Diversity Jelly 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 30 minutes - Participants: Minimum 15 maximum 20 - Materials: One pack of 
jelly haribo sweets (Diversity Jelly) 

Procedure: 

The purpose of the diversity beans activity is to encourage a discussion about 
stereotypes and diversity. They are intended to help people stop stereotyping based 
on appearance culture/differences. Depending on the jelly colors and shapes a total of 
36 different combinations can be used for a variety of differences. The trick is that you 
can bite into an orange diversity bean and in addition to it being orange flavored, it 
could also be cherry, lemon, lime, vanilla, or licorice. They provide a reminder that 
diversity means not judging people based on appearance or background. 

1. Set up the chairs for the group members in a circle. 
2. Pass around the jar of jelly beans and ask each group member to take 1-2 and 

not eat them. 
3. Go around the circle and ask why each person chose the jelly beans that they 

chose. 
4. Ask for people to identify what their least favorite jelly bean flavor is. 
5. Ask everyone to eat their jelly bean. 
6. Ask people to raise their hand if they tasted the flavor they expected. 
7. Ask people to raise their hand if they tasted a different flavor than they 

expected. 
8. Ask people if they liked what they tasted better than what they expected. 
9. Ask everyone who had a red jelly bean to raise their hand and then discuss 

what they tasted, continue for each color (yellow, green, orange, black, and 
white) 

10. Discuss how this is related to diversity. 
11. Ask how staff may relay this information to their residents. 
12. Give a card with the 6 beans attached to each person and ask them to share 

their 6 beans with five people over the first few hours of the training and talk 

about their experience. 

 

WHAT 

Diversity Jelly is a tool designed to encourage a discussion about 
stereotypes and diversity. They are intended to help people stop 
stereotyping based on appearance/culture/differences 

LEARNING UNITS’ OUTCOMES 

LU2: K1/K3/S1 

Resources on: 

DIVERSITY JELLY 
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6.20 Tower of Babel 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

This is an individual exercise that promotes 
self-reflection and awareness.  

Duration: 1 hour  

Participants: minimum 10, maximum 15 

Materials: Genesis and Tower of Babel 
Handouts (annexed) 

Procedure: 

 Genesis 11:4-9 is distributed to 
trainees as a stimulation for 
thinking. Participants have some 
minutes to self-reflect 

 Babel Tower is distributed. 
Participants should reflect on their 
religious identity, faith and 
everyday practices. They are 
requested to consider what is 
important for them, what they ask 
from God and range it in the Babel 
Tower.  

Helpful questions and tips: 

 What happened? What was 
easier/harder to do? Why? 

 Which factors/elements did you 
indentified? 

 How do you feel about completing 
this sheet? Why? 

 What did you learn? 

 How can you apply what you have 
learnt? 

WHAT 

An exercise that introduces the self-religious identity and faith 
in everyday life. A self-reflective, individual activity.  

LEARNING UNITS’ OUTCOMES 

LU2: K2/S3/C2 

Resources on:  

TOWER OF BABEL 

 Genesis 11:4‐ 9 : 

“Then they said, “Come, let us build ourselves a 
city, with a tower that reaches to the heavens, so 
that we may make a name for ourselves; 
otherwise we will be scattered over the face of 
the whole earth.” 

But the Lord came down to see the city and the 
tower the people were building.  

The Lord said, “If as one people speaking the 
same language they have begun to do this, then 
nothing they plan to do will be impossible for 
them. Come, let us go down and confuse their 
language so they will not understand each other.” 

So the Lord scattered them from there over all 
the earth, and they stopped building the city. That 
is why it was called Babel—because there 
the Lord confused the language of the whole 
world. From there, The Lord scattered them over 
the face of the whole earth” 
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6.21 MultiCircles 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 30 minutes -  Needed material: 
Multicultural Circles Handout (annexed here) 
and markers - Number of participants: minimum 
12, maximum 24, in pairs  

Time to play 

- Ask participants to write their names in the 
center circle. They should then fill in each 
satellite circle with a dimension of their identity 
they consider to be among the most important 
in defining themselves. Give them several 
examples of dimensions that might fit into the 
satellite circles: female, athlete, Jewish, brother, 
educator, Asian, Greek, middle class, and so on. 

- In their pairs, have participants share two 
stories with each other. First, they should share 
stories about when they felt especially proud to 
be associated with one of the identifiers they 
selected. Next, they should share a story about a 
time it was particularly painful to be associated 
with one of the identity dimensions they chose. 

The third step will be for participants to share a 
stereotype they have heard about one 
dimension of their identity that fails to describe 
them accurately. Ask them to complete the 
sentence at the bottom of the handout by filling 
in the blanks: "I am (a/an) ____________ but I 
am NOT (a/an) _____________." Provide your 
own example, such as "I am a Christian, but I am 
NOT a radical right Republican." Instructions for 
steps 1, 2, and 3 should be given at once. Allow 8-
10 minutes for participants to complete all three 
steps, but remind them with 2 minutes 
remaining that they must fill in the stereotype 
sentence. 

WHAT 

An exercise that introduce us the multiplication of 
our identity, inside our different social contexts 
based on EdChange project by Paul C. Gorski    

LEARNING UNITS’ OUTCOMES 

LU2: K1/K2/S2/C1 

Resources on: based on EdChange project by Paul C. Gorski 

MULTICIRCLES 

- Probe the group for reactions to each other's 
stories. Ask whether anyone heard a story she or 
he would like to share with the group. (Make 
sure the person who originally told the story has 
granted permission to share it with the entire 
group.) 

- Advise participants that the next step will 
involve individuals standing up and reading their 
stereotype statements. You can simply go 
around the room or have people randomly stand 
up and read their statements. Make sure that 
participants are respectful and listening actively 
for this step, as individuals are making 
themselves vulnerable by participating. Start by 
reading your own statement. This part of the 
activity can be extremely powerful if you 
introduce it energetically. It may take a few 
moments to start the flow of sharing, so allow 
for silent moments. 

Time to observe 

Several questions can be provided in order to 
gain the right feedback: 

- How do the dimensions of your identity 
that you chose as important differ from 
the dimensions’ other people use to 
make judgments about you? 

- Did anybody hear somebody challenge a 
stereotype that you once bought into? If 
so, what? 

- How did it feel to be able to stand up 
and challenge your stereotype? What 
was that about? 

- Where do stereotypes come from? How 
are they connected to the kinds of 
socialization that make us complicit with 
oppressive conditions?  
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6.22 This is me 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 60 minutes -  Needed material: Photos, 
magazines, crayons, newsprint, glue, scissors, also 
a photo of themselves   - Number of participants: 
maximum 10  

Time to play 

Provide each trainee with paper for a poster and 
have a collection of magazines, crayons and glue 
available. 

Ask students to put a photo of themselves on the 
poster (in the center of the page, perhaps) and to 
select pictures that describe them. Ask them to 
illustrate some of the following areas on their 
posters: 

 Likes and dislikes 

 Hobbies 

 People who are important to me 

 Things that concern me (e.g., poverty, 
hunger, etc.) 

 Special abilities 

 Qualities (e.g., considerate, energetic, etc.) 

 How I want to be (e.g., type of person, 
what I want to do) 

Tell the student that they may use colors, shapes, 
and scenes to represent something. It is not 
important that someone else understand it when 
they look at it. It will make sense to the person 
who makes it and that is all that matters. Ask the 
students to paste the pictures, words and symbols 
onto their poster paper to make a poster. 

When students have made the posters, ask them  

WHAT 

An exercise that assists trainees to realize their main 
aspects of their identity, connected with their cultural 
background    

LEARNING UNITS’ OUTCOMES 

LU2: K1/S3/C1 

 

Resources on:  

THIS IS ME 

to join up with three or four other 
students to share/talk to each other about 
some of what they have on their posters 
and get reactions. Point out that there are 
times when we want to keep some things 
to ourselves and do not want to tell 
anyone else. They should therefore, share 
only what they want to. Everyone has this 
right and it should be respected. 

 

Time to observe 

 

Pointers for discussion: 

 How did you feel doing the 
exercise? 

 What was it like talking about 
yourself in the group? 

 What is special/different about 
you? 

Display posters in the classroom. Note for 
the class that all the posters are 
somewhat different – unique - just as each 
person is unique.  
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6.23 Life without questions 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 60 minutes - Needed material: A bell 
to call time and a black board/flip chart to 
write down the answers - Number of 
participants: Minimum of 10  
 
The “Life Without Questions” tool will help 
students in learning how to seek information, 
share self, and interact with others from 
different cultures without asking questions. 
The tool focuses on concepts such as 
different ways of knowing, direct versus 
indirect communication styles, agenda-
setting and power in intercultural 
interactions. 
 
Flow of the activity  
Step 1 
Organise the classroom in pairs, and ask one 
student in each pair to play the role of a 
physician and the other the role of a patient.  
Once they have chosen, ask the patient to 
think of an illness that brought the person to 
this physician who is a general practitioner or 
internal medicine doctor.  
Tell the physician that s/he has to diagnose 
the patient's illness and prescribe medication. 
S/he can talk to the patient but is not allowed 
to ask a single question (also no drawings are 
allowed).  
Let the participants talk for about five 
minutes; walk around and observe strategies 
used to communicate. 
Step 2 
Ring the bell and stop the interaction. Switch 
the roles.  

WHAT 

The main aim of this tool is to provide teaching on how 
to be curious in nonintrusive ways, and the tool has been 
designed to provide students with practice in code-
switching.  

LEARNING UNITS’ OUTCOMES 

LU4: S2/C2/C3 

 

Resources on: http://global.wfu.edu/files/2016/03/Bennett.Janet_.2016.pdf 

LIFE WITHOUT QUESTIONS 

Ask the person who played the patient's role to 

take on the role of an architect. 

Tell the person who played the physician role to 

be a client who is meeting the architect to 

design a new home.  

The architect talks to her client to design the 

home, but is not allowed to ask a single 

question. After five minutes, ring the bell to 

stop the communication. 

 

Debrief 

Phase 1: Feelings 

- Using one word, ask students to describe what 

it felt like to be talking to each other without 

asking questions 

- If most of the responses are negative 

(awkward, incompetent, etc.), ask if anyone felt 

positive talking to each other without 

questions. 

Phase 2: Key learning 

Put the students in groups of four and have 

them answer the following 

Why do we ask questions? What are the 

strengths and limits of asking questions? What 

are the advantages and disadvantages of not 

asking questions? 

Ask each group to put their answers on a flip-
chart and share with the class. 

Each group takes around five minutes. 

Phase 3: Relationship to the real world 

How does this activity reflect what happens 
in the real world? What impact does our 
“asking questions” have on intercultural 
interactions? 
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6.24 Acting out identities 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 90 minutes 
Needed material: Whiteboard, 
markers, writing material and self-
assessment grid  
 
 

1. Make a brief theoretical 
explanation to the class about 
prejudice, stereotyping, 
essentialism, 
ascribed/contested identities, 
including some examples. 

2. Ask students to divide in groups 
of 3. Students are then given 
role-play instructions in which 
they are asked to write a 
scenario where one student 
essentialises another. 

3. Students act out their role-plays 
in front of the class. To engage 
the class during these role-plays, 
students in the audience could 
note down any linguistic and 
discourse phenomena used by 
the role players 

4. Encourage the class to discuss 
the role-plays on the basis of 
their peers’ observations and of 
previously provided theoretical 
concepts. Offer additional 
examples/explanations, if 
needed 

Ask the students to self-assess their 
performances using the self-
assessment grid. 

WHAT 

This tool can be used by school teachers to guide 
students toward self-discovering and reflection about the 
characteristics and circumstances of interculturality. 

LEARNING UNITS’ OUTCOMES 

LU4: S1/C3 

Resources on: http://www.ierest-project.eu/sites/default/files/IEREST_manual_0.pdf 

ACTING OUT IDENTITIES 

Self-assessment grid  

Evaluate what you have learnt throughout this tool. What do you think 

you have learnt to do? Tick the boxes, and provide examples where 

possible 

I can interact 

with people… 

I can do 

it 

without 

efforts 

I can do it 

sometimes 

I can do it 

sometimes 

but with 

lots of 

efforts 

This is an 

objective 

I would 

like to 

reach 

…taking into 

account that 

my identity 

and, in general, 

people’s 

identity is 

varied, plural 

and complex. 

    

…taking into 

account that 

identity is 

constructed and 

negotiated, and 

that I and 

others have 

multiple 

evolving 

identities 

depending on 

interlocutors 

and contexts. 

    

…avoiding 

certain forms 

of stereotyping 

and 

discrimination 

(on the basis of 

nationality, 

ethnicity, skin 

colour, gender, 

religion, sexual 

orientation, 

etc.). 
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6.25 Paper plate portraits 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 45 minutes 
Needed material: Writing material and one paper plate per student 
 
1. Start by review the meaning of the word prejudice, breaking 

down the word into its parts, “pre” and “judge.” 
2. Begin brainstorming about the types of judgments people 

might make without getting to know someone.  Ask students 
the following: “what is something someone might think about 
you just from looking at you?” 
Trainers can model with an example about him/herself or 
mentioning examples based on gender, age, size or clothing 
(for younger students) or stereotypes based on race, ethnicity, 
religion, class or sexual orientation.  

3. Explain students they are going to be reflecting on the 
difference between what others might assume about them 
and how they truly are on the inside.  

4. Students then will draw their faces on the outside or “bump” 
of the paper plate, and they will write a few words or phrases 
that they think someone might assume about them.  

5. On the inside or “crater” of the plate, students draw a heart 
and write words or phrases inside that describe their 
character/personality—who they really are. 

6. When students are finished, give them time to participate in a 
short “gallery walk” to admire the collective work of the class 

 

Group discussion 

Trainer will then facilitate a discussion about the activity, asking such 

questions as: 

 What did you discover? 

 Were you surprised by anything? 

 Did you make any connections between your plate and a 

classmate’s? 

 How did this activity help you understand the meaning of 

prejudice? 

 What can we do if we notice or experience prejudice? 

 How can we try to stop it from happening? 

 

Paper plate portraits tool is a powerful, concrete and hands-on 

learning activity that encourages students to reflect on prejudice. It 

also helps them see how multifaceted they are as individuals The 

lesson helps students to better understand the complex, pervasive 

issues related to prejudice and stereotypes, revealing why it is 

important that we all challenge biased assumptions. 

WHAT 

School teachers and 
educators may take 
advantage of this tool to 
help learners to 
understand prejudice 
through paper plate 
portraits  

The learning objectives 
of this tool are to raise 
awareness about first 
impressions and 
prejudices among 
students, and on a 
second level, to take 
advantage of the 
cultural differences in 
order to promote 
integration of students 

This tool is most 
effective if students 
have already begun 
exploring some social 
justice issues like racism 
or gender stereotypes. 

 

LEARNING UNITS’ OUTCOMES 

LU4: S3/C2/C3 

Resources on: https://www.tolerance.org/classroom-resources/tolerance-lessons/understanding-

prejudice-through-paper-plate-portraits 

PAPER PLATE PORTRAITS 
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6.26 Discovering a new destination 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 90 minutes - Needed material: 
Writing material and self-assessment grid  
This tool need to follow three steps 
1. Introduce the topic of the activity by 

asking the students to briefly discuss 
about the following questions. This can 
provide trainers with initial information on 
their students’ past experiences abroad: 
 Have you ever been abroad? When? 

How long for? Where did you stay? Was 
it a holiday or did you go for other 
purposes? 

 Who did you go with? What did you do? 
 Who did you meet? What languages did 

you speak and with whom? Were there 
people you tried to avoid? Why? 

 How did you prepare for the trip (e.g., 
read a guidebook, talk to people who 
had been to the country)? 

 Moving on to your choice of 
destination abroad, why did you 
choose that specific destination? 

 
2. Bring along a certain number of guides (or 

information) for students about different 
places in Europe or ask the student to 
bring a guide about the place where they 
will like to study. Alternatively, these can 
be found and read online. Some examples: 
 Study in Belgium, Leuven: 

http://www.kuleuven.be/english/living 

 Study in Italy: http://www.study-in-

italy.it/php5/study-italy.php?idorizz=6 

 Study in Finland, Helsinki: 

http://www.studyhelsinki.fi/en/student

-guide 

WHAT 

In this tool, the students draw on their previous experience of 
travel in order to observe and analyse information on local 
communities in the brochures/websites of various possible 
destinations. Students are invited to discern the difference 
between the essentialist and the non-essentialist view of culture 

LEARNING UNITS’ OUTCOMES 

LU4: S1/S3 

 

Resources on: http://www.ierest-project.eu/sites/default/files/IEREST_manual_0.pdf  

DISCOVERING A NEW DESTINATION 

 Study in United Kingdom, Durham: 

https://www.dur.ac.uk/international/stud

yabroad/exchange/incoming/ 

 

In small groups, students skim through the 

brochures and try to identify sections where 

they talk about local people.  Suggested 

questions: 

In the sections talking about local people 

observe the following points: 

 What is said about local people? 

 In your opinion, why have the authors 

selected these pieces of information? 

 Who do you think the authors are? 

 Is the information useful? 

 Have the students ever found these ideas 

useful when abroad? 

 Do students think that this information will 

help them meet local people? 

Examine the way the authors talk about 

language use: 

 What language(s) are mentioned? 

 What is said about them? 

 Which one(s) do they suggest should/will 

be used? 

Look at the pictures: 

 How are they connected to the 

text/descriptions of the 

institution/city/country? 

 

On the basis of the activity introduce students to 

some core concepts such as culture, non-

essentialism, stereotyping, otherising and 

interculturality 
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6.27 Prejudice quiz 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 60 minutes - Needed material: Writing material 
and worksheet with the List of questions - Number of 
participants: maximum 25  
 
The teacher gives a copy of the worksheet to each student 
and each student writes down his/her name on the top of 
the worksheet. Once written, each student will pass the 
worksheet to the first student standing on his/her right side. 
Then the student who has received the worksheet will write 
down the answer to the first question, regarding the person 
who wrote his/her name on the top of the worksheet.  
Once the answer to the first question is written, each 
student will pass the worksheet to the next student 
standing on his/her right side. 
Then the student who has received the worksheet will write 
down the answer to the second question, regarding the 
person who wrote his/her name on the top of the 
worksheet.  
Once the answer to the second question is written, each 
student will pass the worksheet to the next student 
standing on his/her right side. 
 
The process will be repeated on and on with every single 
question until the worksheet is back to the person who 
wrote his/her name on the top of the worksheet. 
After this, every student will read what the whole classroom 
have wrote about his/her 
Group discussion 
Finally, a group discussion will be held about the answers, 
having into account how good the students know each 
other.  
In this final step, the teacher needs to focus on any type of 
prejudices emerging in the answers and during the 
discussion.  
Final reflexion 
On the basis of this results, the teacher will share with the 
classroom all relevant conclusions about what prejudices 
are, how prejudices are created, how can affect us, and 
how to avoid prejudices, promote mutual knowledge and 
facilitate integration 

WHAT 

The learning objectives of this tool are to raise awareness about 
first impressions and prejudices among students, and on a 
second level, to take advantage of the cultural differences in 
order to promote integration of students 

LEARNING UNITS’ OUTCOMES 

LU4: S1/C3 

 

PREJUDICE QUIZ 

LIST OF QUESTIONS  

Name: 

1.   What is his/her age? 

2.   What is his/her country of origin? 

3.   Where does he/she lives? 

4.   What kind of hobby does he/she has? 

5.   What kind of sport does he/she like? 

6.   What is his/her favourite television program? 

7.   What is his/her favourite music? 

8.   What is his/her favourite vacation? 

9.  How does he/she live? (House, apartment, 

boathouse...?) 

10. How many brothers/sisters does he/she have? 

11. What magazine does he/she read? 

12. What way of transport does he/she use to get to 

schools? 

13. What is his/her favourite food? 

14. What kind of pet does he/she have? 

15. Where will he/she be in 5 years from now? 

16. What does he/she do in his/her leisure time? 

17. What is his/her favourite country to spend the holidays? 

18. What kind of books does the person prefer? 

19. What is his/her favourite music group/singer? 

20. What would he/she do for a living in the future? 
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6.28 Waking up to racism 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

  

 

 

 

 

 

 

HOW TO USE IT? 

Duration: 60 minutes - Needed material: Writing material, 
whiteboard and markers - Number of participants: 
maximum 25  
 
Divide the students in groups and ask them to share their 
experiences of discrimination. They may discuss a personal 
experience, or an observation from the community, the 
media, films or novels, answering the following questions: 

 Have you been subjected to discrimination? 
 Have you seen others being subjected to 

discrimination? 
 What words and phrases have you heard being 

used? 
 What attitudes were the speakers conveying when 

using such words and phrases? 
 What was your reaction? 
The groups take notes, in order to discuss their 
reflections with the class in plenary. 

In order to help students in this discussion, explain that 
discrimination can take place in relation to identities, 
linked to religion, gender, social class, race, culture, 
nationality, ethnicity, skin colour, etc. 
 
Final reflexion 
On the basis of these results, the teacher will share with 
the classroom all relevant conclusions about racism, 
discrimination and interculturality. 

WHAT 

In this tool, the students are 
introduced to the concept of 
‘discrimination’ (i.e., the 
denial of opportunities and 
equal rights to individuals and 
groups based on some type 
of arbitrary bias such as 
religion, gender, race, social 
class, etc.) by reflecting on 
their personal experiences 
and/or commenting on 
episodes that happened to 
others, including those 
reported in the media 

LEARNING UNITS’ OUTCOMES 

LU4: S2/C2 

 

Resources on: http://www.ierest-project.eu/sites/default/files/IEREST_manual_0.pdf 

WAKING UP TO RACISM 
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7. RESOURCES 

 

 

The following resources fiches are structured in 5 parts:  

 TITLE: the name of the resource 

 CONTENT:  a short description of the resource 

 LINK: the link where it’s possible to get the resource 

 LICENSE: property right 

 LU: which LU outcomes are concerned 
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A to Z of Religion and Beliefs 

LU1 

An animated A to Z guide for pupils aged 11-14 that explores and introduces a variety 
of religious topics. 

 
 
   K3 

http://www.bbc.co.uk/programmes/articles/3lKZp31jBVJ2v3C2h1V03kz/a-to-z-of-religion-and-beliefs 
 

BBC Teach – Free 
 

Journal of Beliefs and values 
LU1 

The Journal of Beliefs & Values: A study in religion and education is an international 
peer reviewed journal. 

 
 
K3/S3 

http://www.tandfonline.com/toc/cjbv20/current 
 

AULRE: The network for learning, teaching and research in religion and education  - 
Free 

 

Learning to live together 
LU1 

An intercultural and interfaith programme for ethics education. 
 
 
K3/S2 

https://en.unesco.org/gced  
 

UNESCO, Global Citizenship Education - Free 
 

Online blogs 
LU1 

What is religious literacy and how can it be improved in RE classrooms?  
Teaching Values… British or otherwise! 

 
 
K3/S3 

Candle Conferences 
https://candleconferences.com/blogsyncre/ ;  
https://candleconferences.com/teaching-values-british-or-otherwise/  
Author: Charlotte Vardy 
http://cofecomms.tumblr.com/post/143841502307/schools-religious-education 
Author: Nigel Genders 
 

Free 
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Brilliant Minds Blog 
LU1 

This YouTube video presents a Brilliant Minds Blog: Beliefs and Values and introduces 
the technical difference between Beliefs and Values. 

 
 
K3 

https://www.youtube.com/watch?v=6XkC5Uxf9iw 
 

License YouTube Standard - Author: Dianne Lowther 
 

 

Beliefs and Values 
LU1 

This YouTube video presents a study of culture, beliefs and values. 
 
 
K3 

https://www.youtube.com/watch?v=BvYCo4g4PjY 
 

License YouTube Standard - Author: Tiffany Reynolds 
 

Scent of geranium 
LU2 

A short autobiographical video about cultural differences and immigration. 
 
 
K2 
C1/C3 https://vimeo.com/148927657 

 

VIMEO - Free 
 

The danger of a single story 
LU2 

This video is an autobiographical story presented in TEDx.   
Novelist Chimamanda Adichie tells her story of how she found her authentic cultural 
voice -- and warns that if we hear only a single story about another person or country, 
we risk a critical misunderstanding. 

 
 
K2/C1 

https://www.youtube.com/watch?v=D9Ihs241zeg 
 

Toutube - Free 
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Cultural identity 
LU2 

This video presents different aspects of Culture and Cultural Identity. 
 
 
K1/S1/C1 

https://www.youtube.com/watch?v=6BhSldEUkWM 
 

License YouTube Standard - Author: the Audiopedia 
 

Exploring my own culture 
LU2 

This video shows the limits between different subcultures and how these can affects 
the social context. 

 
 
K2/S2/C2 

https://www.youtube.com/watch?v=RV50AV7-Iwc 
 

License YouTube Standard - Author : CrashCourse 
 

Self‐Stigma 
LU2 

This video shows the pathway that leads from Social Stigma to Self-Stigma and all the 
connected terms (i.e. racism, prejudices etc.) that conclude the Stigma phenomenon. 

 
 
K1/S1/C1 

https://www.youtube.com/watch?v=_jz7yo7L3Z0 
 

License YouTube Standard - Author : Khan Academy 
 

Social influence 
LU2 

This video presents the aspects of Social influence and the effects of it in the society. 
 
 
K3/S1/C2 

https://www.youtube.com/watch?v=UGxGDdQnC1Y 
 

License YouTube Standard - Author : CrashCourse 
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National Geographic Lesson 
LU3 

The slides present information about languages and religions in Europe. 
 
 
C3 

https://www.nationalgeographic.org/lesson/languages-and-religions-europe/ 
 

Copyright 
 

Prejudices 
LU3 

The presentation gives a scientific view on social relations and prejudice in Social 
Psychology. 

 
 
S3 

https://www.slideshare.net/jeelchristine/prejudice-social-psychology?next_slideshow=1 
 

Creative commons Attribution License - Author : Jeel Christine de Egurrola 
 

Toolkit for intercultural learning 
LU3 

The toolkit provides a broad range of information and tools for intercultural learning. 
 
 
C2 

http://pjp-eu.coe.int/en/web/youth-partnership/t-kit-4-intercultural-learning 
 

Copyright - Authors: Arne Gillert, Mohamed Haji-Kella, Maria de Jesus Cascão Guedes, 
Alexandra Raykova, Claudia Schachinger, Mark Taylor 

 

Website on practical tools and information on intercultural learning 
LU3 

The website has several offers, from toolboxes, databases and guestbook on 
intercultural learning. 

 
 
C1 

http://ctb.ku.edu/en/learn-skill 
 

Copyright 
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Intercultural prejudices 
LU3 

This video provides a definition of conflict and a review of some common types of 
intercultural conflict. 

 
 
S2 

https://www.youtube.com/watch?v=GeomTrwz-9k 
 

License YouTube Standard - Author : TEDxUOregon 
 

Religious communities 
LU3 

Video which gives an introduction and insight to religious communities. 
 
 
S1 

https://www.youtube.com/watch?v=RNNz7vb9TLo 
 

License YouTube Standard - Author : Ecolanguage 
 

Intercultural education resources for students & teachers 
LU4 

IEREST, Intercultural Education Resources for Erasmus Students and their Teachers, is 
an Erasmus Multilateral Project (2012-2015) aimed at developing an Intercultural Path 
(a set of teaching modules) to be provided to Erasmus students before, during, and 
after their experience abroad, in order to encourage learning mobility and to support 
students in benefiting as much as possible from their international experiences in 
terms of personal growth and intercultural awareness. 

 
 
S3/C2/C3 

http://www.ierest-project.eu/sites/default/files/IEREST_manual_0.pdf 
 

Creative Commons 
 

How to integrate intercultural learning in classroom 
LU4 

How to integrate intercultural learning into your classroom is an intercultural program 
developed by AFS an international, voluntary, non-governmental, non-profit 
organization that provides intercultural learning opportunities to help people develop 
the knowledge, skills and understanding needed to create a more just and peaceful 
world. 

 
 
S1/C2 

https://afs.org/2017/03/14/how-to-integrate-intercultural-learning-into-your-classroom/ 
 

Copyright - Authors: Melissa Liles 
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Teaching tolerance magazine 
LU4 

Teaching Tolerance Magazine provides articles and resources designed to help 
educators to improve their practice and turn schools into strong communities 
where all students have the opportunity to learn. The mission of this online 
publication is to reduce prejudice, improve intergroup relations and support 
equitable school experiences. 

 
 
Transversal 

https://www.tolerance.org/magazine/archive 
 

Copyright 
 

UNESCO guidelines on intercultural education 
LU4 

The guidelines have been prepared by UNESCO as a contribution to the 
understanding of the issues around intercultural education  
The document reflects UNESCO’s unique role as international standard setter and 
convener of diverse cultural and ideological perspectives. 

 
 
Transversal 

http://unesdoc.unesco.org/images/0014/001478/147878e.pdf 
 

Copyright - Authors: UNESCO Education Sector 
 

How can you develop yours students’ intercultural competence 
LU4 

In this YouTube video two Austrian teachers explain their experience promoting and 
developing the intercultural competence of their students in their classrooms. One of 
them is Coordinator of the Austrian Intercultural Learning network. 

 
 
S1/C2 

https://www.youtube.com/watch?v=bTASxcWY8mc 
 

Standard License YouTube Standard - Author: Alicia Bankhofer, Erika Hummer 
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Multiculturalism in the modern world 
LU4 

This YouTube video contains a presentation from Jen Holladay, Highline Academy 
Charter School Board President and Parent Guardian from the Denver Public Schools 
In her presentation “Multiculturalism in the Modern World”, Jen Holladay present a 
broader approach for promoting multiculturalism in the schools, going beyond the 
traditional celebration of festivals of cultures, foods and heroes. That is, teaching 
students the academic skills that will allow them to really look at issues from multiple 
perspectives and to enable them to think critically and to develop a sense for Social 
justice: to empower students about multiculturalism. 

 
 
 
 
S1/C3 

https://youtu.be/U5rKgDOs33U 
 

License YouTube Standard - Author: Jen Holladay 
 

Religious Education  An Interpretive Approach 
LU5 

Introduction to of Robert Jackson’s methodology of Interpretive Approach to 
summarize over all gains and gives spaces to learners to discuss the interpretive 
methodology on the basis of interreligious education. 

 
 
K3/S2 

Paper-based book: Religious Education An Interpretive Approach by Robert Jackson 
 

Copyright @1997 Robert Jackson 
 

Interfaith Cooperation: An Invitation for All Beliefs 
LU5 

The youtube vide is released as an invitation for all beliefs by Elisabeth Sink @ 
TEDXCSU. 

 
 
Transversal 

https://www.youtube.com/watch?v=JffbkeVURZI 
 

License YouTube Standard - Author: Elizabeth Sink - TEDx Talks 
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CONFLICT RESOLUTION – Cross‐Cultural Conflict 
LU6 

Introduction of: 1. The Nature of Conflict, 2. Culture, 3. Cross-Cultural Conflict,               
4. Culture, Identity, and Conflict, 5. Culture, Ethnicity, and Ethnic Conflict, 6. Cross-
Cultural Conflict Resolution. 

 
 
K1/K2/S1 

Book Culture & Conflict Resolution, Kevin Avruch, US Institute of Peace Press, 1998 - 
153 pages 
 

Copyright - @1998 Kevin Avruch 
 

Cross cultural conflict 
LU6 

Dr. Linda Wagener gives helpful insights and practical tools in how to resolve conflict 
in a cross-cultural context. 

 
 
K1/K2/S1 

https://www.youtube.com/watch?v=x1UCLuuSX1U  
 

License YouTube Standard - Author: Headington institute 
 

Conflict management 
LU6 

This video presents situations of conflicts between people in a specific context. 
 
 
K1/S1/C1 

https://youtu.be/GnB3MpUfv_k 
 

License YouTube Standard - Author: Collected & edited by Ratib, Adnan, Shamir For 
academic purpose only 

 

Intercultural communication 
LU6 

This video presents what lies under intercultural communication and what leads to 
misunderstanding and cross-cultural conflicts. Analysis of different contexts of 
communication. Non-verbal communication. Proxemics 

 
 
K1/S1/C1 

https://youtu.be/6HSesg0JwIc 
 

License YouTube Standard - Author: Glorianne Dziuba 
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Intercultural conflicts 
LU6 

This video provides a definition of conflict and a review of some common types of 
intercultural conflict. 

 
 
K1/K2/S1 

https://www.youtube.com/watch?v=nYfY6xQ31qE 
 
 

License YouTube Standard - Author: Kris Knutson 
 

Intercultural conflicts management strategies 
LU6 

This video highlights some strategies you can use when managing intercultural 
conflict. 

 
 
K3/S2 

https://www.youtube.com/watch?v=CIr-0M4RlFQ 
 
 

License YouTube Standard - Author: Kris Knutson 
 

Conflicts styles 
LU6 

This video explains the existing conflict styles. 
 
 
Transversal 

https://www.youtube.com/watch?v=HxdcYhLw4uM&t=181s 
 

License YouTube Standard - Author: ecmoorewaketech 
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CONCLUSION 
 

This is a compilation of methods, tools, techniques and resources that we have found useful to 
set-up effective intercultural training sessions. Many of the proposed educational resources can 
also be useful in other contexts even if they are produced and gathered in our specific Erasmus+ 
project about “Empowering teachers and trainers to cope with religious diversity and boost 

intercultural education in Europe”. All these educational resources and more are freely accessible 
and downloadable on our website and online platform at www.blivingproject.com 

As conclusion, we remind some important tips in order to use efficiently the above educational 
resources: 

 As a trainer or teacher, it is important to set aside adequate time to familiarize yourself with 
the Toolbox and its resources so you can properly support your learners. The resources 
could be easily integrated with existing courses. 

 It is also important to plan ahead and obtain management support, set realistic timeframes 
for implementation and gain support from your own institution before introducing the 
Toolbox.  

 Providing orientation to the Toolbox in a practical, face-to-face session with learners 
actually using the Toolbox is clearly a key to a successful use. It provides a mixture of 
technical and pedagogical assistance that aligns the Toolbox with B.LIVING Curriculum and 
Handbook.  

 


